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		 The main goal of this research is to explain the main dimensions of Habermas' communicative rationality and to analyze and investigate the obstacles to rational education based on this theory. The main issue is what are the obstacles to rational education based on the theory of communicative action. This problem is solved with four questions in the form of identifying a (barriers existing at the level of application b) barriers existing at the level of "type of action", c. barriers existing at the level of functions related to communication rationality, and d. barriers existing at the basic level or lifeworld 1- Obstacles arising from the lifeworld; 2- Obstacles regarding the relationship between the lifeworld and the system have been raised. The analytical descriptive method is used to answer the questions. In this regard, firstly, data collection and sampling from reliable sources have been done, and then qualitative data analysis has been done to achieve the research objectives. The findings showed that the existing obstacles in the development and establishment of rational education based on Habermas's point of view can be categorized into the four levels of beliefs, behaviors, actions, and values. In this way, extreme emphasis on the relativity of knowledge and truth, emphasis on the reproduction of behaviors that distort communication rationality, and the spread of anti-understanding actions are the most important obstacles. These obstacles also become stronger due to the lack of conversational skills, the lack of common ground in communication-based on intersubjective relationships, and the application of domineering beliefs. Also, efforts to establish equal relations and emphasis on justification and truthfulness of information, avoiding colonization of people's communication world, and emphasis on the free sharing of beliefs and feelings are among the factors that moderate the mentioned obstacles.<br /><strong>Keywords</strong>: communicative action, rational education, educational obstacles, Lifeworld, communicative rationality<br /> <br /><strong>Synopsis </strong><br />Rational Pedagogy which does not cause social growth, cannot be held accountable for the needs of current societies. That's why, today, it seems, we need a model of rational pedagogy, more than ever, that holds accountable the needs of current societies and Respect human life in general.<br />what weakens this importance, there are obstacles in the way of rational Pedagogy in this article our goal is to address these obstacles. On the other hand Before facing the obstacles we should clarify and explain rationality and its strong connection with a type of action that Habermas calls "communicative action".<br />Habermas' perception of action tends to be social action. Habermas In the explanation of social action, claims that social action can be divided into two general parts: A- Action desired success. B- Action Based on understanding ("communicative action"). Action desired success has two parts: 1-Instrumental action. 2-Strategic action. So we deal with three actions: Instrumental action. Strategic action and communicative action. At least we can consider four general areas for The concept of rationality that these domains emerge as a determining framework:<br /><br />The domain of beliefs: here Rationality, describes beliefs. for instance, we claim that Such a belief is not reasonable or is false.<br />The domain of behavior and actions: unlike before, here The center of attention, is tend to behavior. for example, in everyday life, We have always faced unreasonable and irrational behavior. And in this sense, we have an initial and intuitive idea of reasonable behavior in mind.<br />The domain of actions: here we must make made distinction between action and behavior. action is Based on intention and meaningful activity. (Edgar, 2006).<br />The domain of values: here the center of attention, is tend to values.<br /><br /><strong> </strong><br /><strong>Conclusion</strong><br />In this article try to Barriers rational pedagogy should be investigated at different levels. among the issues, it was argued that the most fundamental level in the discussion of rational pedagogy is the bio world. the reason for this issue is based on the fact that the bio world provides a reconstructive and foundational role for all individual and interpersonal abilities; because the foundation of rational pedagogy is based on communicative rationality and Communicative rationality, in turn, benefits from communicative action and finally Communication action is also possible through the bio world. That’s why this article emphasized that any intervention and disturbance in the bio world will directly affect human relationships, including pedagogy and rational pedagogy. of course, This does not mean that we ignore the importance of other levels or other components of communicative action, such as the ideal state of speech, public domain, criticism, etc. but the main point is considering that the bio world is the basis of healthy and constructive communication between people with each other, and In the field of rational pedagogy to establish relationships based on rationality communication, is a fundamental component. moreover, to axis placement of the bio world to realize rational pedagogy and reduce existing obstacles, It is necessary with a unified and holistic view to examine all the obstacles side by side and in parallel To facilitate the achievement of the desired goal (Development of thought and thinking) through this passage.<br />Concrete examples that have come from the pedagogy space in the text reflect the conditions that prevent the colonization of children's bio world and, as a result, disrupt the development of communication rationality.<br />Also, research findings have shown that Extreme emphasis on the relativity of knowledge and truth, Emphasis on the reproduction of behaviors that destroy communication rationality, and The spread of anti-mutual understanding and anti-rational are the most important obstacles to applying rational pedagogy. These obstacles are also due to the lack of conversation skills, the Lack of common ground in communication based on intersubjective relationships, and the use of Domineering beliefs to become more intense and stronger. Also, efforts to establish equal relations and emphasis on justification and truthfulness of information, Avoiding the colonization of people's communication bio world, and Emphasizing the free sharing of beliefs and feelings are among the factors that moderate the mentioned obstacles.
			 هدف اصلی این پژوهش تبیین ابعاد اصلی عقلانیت ارتباطی هابرماس و بررسی موانع تربیت عقلانی مبتنی بر این نظریه است. این موانع در چهار سطح 1. کاربست 2. «نوع کنش» 3. کارکردهای مترتب با عقلانیت ارتباطی و 4. موانع موجود در سطح پایه یا زیستجهان تبیین شدهاند. برای پاسخ به سوالات پژوهش از روش توصیفی - تحلیلی استفاده شده است. یافتهها نشان دادند موانع موجود در بسط و برقراری تربیت عقلانی مبتنی بر دیدگاه هابرماس را میتوان در سطوح چهارگانهی باورها، رفتارها، کنشها و ارزشها دستهبندی کرد. بنابراین تأکید افراطی بر نسبیت معرفت و حقیقت، تأکید بر بازتولید رفتارهای مخدوشکننده عقلانیت ارتباطی و اشاعه کنشهای ضد مفاهمه مهمترین موانع هستند. این موانع نیز بر اثر فقدان مهارتهای گفتوگویی، فقدان زمینه مشترک در ارتباط مبنی بر رابطه بین الاذهانی، اعمال باورهای سلطهجویانه، شدت و قوت بیشتری میگیرند. از سوی دیگر تلاش در برقراری مناسبات برابر و تأکید بر موجهسازی و صدق اطلاعات، پرهیز از مستعمره ساختن زیستجهان ارتباطی افراد، تأکید بر اشتراک آزادانه باورها و احساسات نیز ازجمله عواملی هستند که موانع ذکرشده را تعدیل میسازند.
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		 The purpose of this study was the identify the requirements of the music curriculum in the education system of the Islamic Republic of Iran and rely on the available documents of education and religious philosophical, sociological, and psychological foundations. The research method according to the study was multiple and document analysis was used to analyze upstream documents, A comparative study of the leading countries in education and according to the performance of the countries in the Pisa test in 2018, phenomenological interviews with thematic experts, and content analysis of the works of religious authoritarians. Data analysis was carried out using Alsedeh's qualitative document analysis method, Brady's adaptive model, and open and axial coding. To validate the findings, the coefficient of agreement in coding, rich description, referential adequacy, re-verification by the interviewees, and consensus validation were used. Research findings in the form of the possibility of entering the field of music curriculum; obtained requirements in religious and philosophical, psychological and biological, sociological and political dimensions, and curriculum management and implementation. Explanation of the ideal perspective based on logic and rationality, comprehensiveness and aesthetic inclusion, humanism, and utilitarianism among religious and philosophical requirements. The impact of the curriculum on the age characteristics and the biological and psychological needs of the audience and the ability to simultaneously activate the two hemispheres and strengthen the brain's neuronal connections in the learning process among the psychological and biological requirements; The program's sensitivity to silly music and attention to social values among social and political requirements; And the orbital position and explanation and prediction of supporting mechanisms were presented as requirements of the music curriculum from the perspective of curriculum management and implementation. Attention to these requirements; It provides a framework and a background for the design of music curriculum in the field of public education in Iran, which is in the shadow of religious and national values; The music curriculum takes it out of the neglected field.<br /><strong>Keywords</strong>: Music Curriculum; Education; Islamic Republic of Iran; Requirement<br /> <br /><strong>Synopsis:</strong><br />Education is a systematic and continuous process that implies guiding the all-round growth of those being educated (Saif, 2014). In the document on the fundamental transformation of education and upbringing of the Islamic Republic of Iran, eight educational fields are mentioned, of which the field of "cognitive and artistic beauty" is one; Accordingly, in facing the goal of "fulfilling the all-round development of people in various fields of cognition, emotion, body, aesthetic dimensions, social relations, etc. «, all suitable educational tools and facilities should be used. Noster and Yu with a holistic view of the learner; They have emphasized a complete and enriched curriculum along with art (Knoester & Yu, 2015). One of the categories of artistic education is music. According to Eisner, some consider the importance of music in its instrumental value (for example, the role of music in improving social relationships, reading ability, academic progress, etc.) and some in its extra-musical consequences, while he is one of the ways of thinking unique to A person learns music and experiences music (E. W. Eisner, 2001). Music education has been introduced as an important foundation in the education period (Sazak, 2014), and in many countries, music is considered one of the mandatory aspects of the curriculum. in the Islamic Republic of Iran; Due to the value and religious aspects and the differences of positions regarding music, this subject area has been excluded from the curriculum of the general education system. In a situation where some types of music can be destructive and reprehensible for a person, other types of music can be used as a way of educating people; According to Shafron and Carno and based on research findings; Those genres and styles of music that are called "extremely heavy and fast music" (such as hardcore, rock, rap, metal and its sub-categories), have destructive effects on the listener (Shafron & Karno, 2013). ; on the contrary, quiet and wordless music can significantly have a positive effect on the spiritual health of adolescents (Hosseini, Karimi, Naziri, & Shojaei, 2016). Now the main issue is that according to the available documents of the education system of the Islamic Republic and considering the basic layers of the curriculum; Should music be included in the general education curriculum or not? If it is recognized that there is a necessity for music education in the education system of the Islamic Republic of Iran, what are the requirements of the curriculum in this regard? In this research, to examine and answer these questions; multiple methods of document analysis, comparative study, phenomenological interview, and content analysis were used.<br /><strong>Conclusion:</strong><br />The main consequences of art in connection with the flow of education, in various cognitive fields, are spiritual education and moral virtues, feelings and emotions, creativity and innovation, development of social communication, and shaping of cultural identity (Karami & Abedi, 2017). Music is one of It is the most important art form, and several studies indicate the positive effect of music on education (for example: (Darby & Catterall, 1994); (Johnson & Memmott, 2006); (Flaugnacco et al., 2015); (Eerola). & Eerola, 2014); and (Ghasemtabar et al., 2011). Later views in the field of learning also use music as one of the important educational elements, and Lozanov, in an approach known as suggestibility, developed a new perspective for learning based on the unconscious. and the use of two hemispheres of the brain in learning and using music has been proposed (Neville, 2012). Based on the approaches that consider the flow of education aimed at the all-round development of learners (for example (Knoester & Yu, 2015)), education and training should be realized from all possibilities and ideas that have passed the filter of religious, philosophical, and social foundations. All-round development of learners is paid. musical intelligence (Armstrong, 2017), the place of music in religious societies and throughout human history (Nasr, 2015), the role of music in social and individual growth (Hallam, 2010), moral development (Ho, 2010), cognitive evolution ( Vargas, 2015), the growth of self-esteem (Rickard et al., 2013) are examples that justify the entry of music into the field of education and in line with the holistic development of learners. Also, the role of music education in developing language skills (Rautenberg, 2015) and learning the Persian language (Jafari-e Rouhi, 2009), the role of musical elements such as rhythm and activities such as poetry reading in learning in the field of science (Yousefi, 2016), the role of music in improving social skills (Swart, 2020), students' interest in music and musical activities (Spodek, 2013) and creating vitality, emotional development and promoting mental health; shows the importance of music; Avicenna (Ibn Sina) also emphasized the importance of music and poetry in the early stages of child development (Habibi, 2015). While research indicates the important place of the subject area of "music" in a "desired curriculum"; (Larkian, 2011) (Saberi, 2013); Studies show that in the education system of Iran, sufficient and appropriate attention has not been paid to "music education" (Khosravi Mashizi, Soltani, & Alinejad, 2019); (KhosraviMashiza, 2016; Sharifi, 2011) and (Fallah Tafti, Jafari Harandi, & Tabatabaei, 2020)); and music is a neglected part of the curriculum (see (Saberi & Mahram, 2011); (Kian & Mehrmohammadi, 2014); and (Saberi, 2013)).<br />Based on the reviewed items; The most important religious and philosophical requirements were: 1. The design, development, and implementation of the curriculum should be based on the principle that it does not lead to the neglect of the remembrance of God and moral virtues and does not bring him close to licentiousness and corruption 2. Music education should be a link between curriculum activities, consequences, and expectations based on logic; 3. The philosophy of the music curriculum should be comprehensive and include the philosophy of aesthetics, humanism, and utilitarianism. 4. In the music curriculum, a logical balance should be established between the view of the goal and the means, and its unique identity (philosophy of art for art's sake) should not be neglected. The psychological and biological requirements included these items: 1. The implementation of the music curriculum at each level of education should pay attention to the psychological, biological, and ability characteristics of the audience and be affected by the cognitive characteristics of the audience. 2. Learner activities and music curriculum processes and tools should focus on broad aspects of learners' musical development. 3. The use of music in the curriculum should be in line with the new theories of the use of music in education and simultaneously activate the two hemispheres of the brain and strengthen neuronal connections. Social and political implications also emphasize these things: 1. The music curriculum should be sensitive to prevent the spread of inappropriate music in schools and society. 2. The music curriculum should be explained based on a favorable perspective on the socio-political function of music. The requirements aimed at the management and implementation of the curriculum included these items: 1. Planning in the field of music education at the macro level should be accurate, comprehensive, timely, and situation-oriented. 2. According to the guarantee of implementation and accountability, the music curriculum should be explained clearly and in a less interpretable way, both in terms of opinion and action. 3. In the field of changing and implementing the music curriculum, a written and specific program should be provided for the use of new findings and experiences of other countries. 4. A music curriculum, when presented to education activists or education management experts, should be associated with basic beliefs in the field of music and music education, and in this context, arrangements should be made for the formation of desirable and real beliefs about music education. 5. In the design of the music curriculum, all the components involved in education, including goals, human resources, financial resources, curriculum content, educational environment, teaching-learning methods, used tools, and evaluation approaches and methods must be aligned and carefully explained. 6. For the implementation of the music curriculum, the supporting mechanisms and requirements must be explained and predicted.
			 هدف این مطالعه شناسایی استلزامهای برنامهدرسی موسیقی در نظام آموزشوپرورش جمهوری اسلامی ایران با اتکا به اسناد فرادست آموزشوپرورش و مبانی دینی و فلسفی، جامعهشناختی و روانشناختی است. روش پژوهش به اقتضاء مطالعه، چندگانه است. از روشهای تحلیل سند برای واکاوی اسناد بالادستی، مطالعه تطبیقی کشورهای پیشرو در آموزشوپرورش، مصاحبه پدیدارشناسانه با متخصصان موضوعی و تحلیل محتوای آثار مراجع تقلید و مجتهدین در این پژوهش استفاده شده است. تحلیل دادهها به روش تحلیل سند کیفی آلسیده، الگوی تطبیقی بردی و کدگذاریهای باز و محوری انجام شد. برای اعتباربخشی به یافتهها از ضریب توافق در کدگذاری، توصیف غنی، کفایت ارجاعی، وارسی دوباره توسط مصاحبهشوندگان و اعتباریابی اجماعی استفاده شد. یافتههای پژوهش در قالب امکان ورود به عرصه برنامهدرسی موسیقی؛ استلزامهایی را در ابعاد دینی و فلسفی، روانشناختی و زیستی، جامعهشناختی و سیاسی و مدیریت و اجرای برنامهدرسی حاصل کرد. توجه به این استلزامها، چارچوب و پیشزمینهای را برای طراحی برنامهدرسی موسیقی در عرصه آموزشوپرورش عمومی کشور ایران فراهم میآورد که در سایه ارزشهای دینی و ملی، برنامهدرسی موسیقی را از عرصهای مغفول خارج میسازد. 
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		 The aim of this paper is explaining the social education concept in childhood based on the Islamic theory of action. For this purpose, the concept development method is used. Therefore, the prevalent controversies in childhood social education are faced with the Islamic theory of action, and the position of this theory in these controversies is reviewed. After delineating the position of this theory in the continuum of these controversies, it is revealed that this theory according to two statements “two-face identity” and “interactional development “, has the necessary premises to enter the social education discussion and conceptualization about it. The result of this paper showed that the concept of social education in this theory surpasses the society and the individual and is related to a higher concept and formed regarding to centrality of "right and truth". In this case, the definition of social education in childhood in this theory is preparing a situation for the child to have "right-based interaction". On the other hand, in this definition, we can emphasize the social accompaniment of a child. Considerations as a symmetrical interaction with peers, asymmetrical interaction with adults, interpretation of the past and future about “social role creation” and “ current meaningfulness”, a child's relation with all social layers, using the “modeling” methods, “Primary unconditioned kindness, secondary structured kindness, flexible discipline and dialogical necessity in social education and consensus rationality are the social action criteria which are gained in reaching to a social education concept in childhood based on the Islamic theory of action.<br /><strong>Keywords</strong>: social education, childhood, Islamic theory of action<br /> <br /><strong>Synopsis</strong><br />In addition to moving in the individual orbit, a human being is a social being who is affected by the interactions with others and his identity is constructed in his social life (Bagheri, 2010a). Regarding the importance of the social dimension of human life, some intellectuals call humans human because of their sociality. Considering this truth, the educational system should concentrate on social education and prepare a program for the social education of the children.  So, some social scientists hold that the aim of education is children's socialization.<br />On the other hand, childhood is a special period of human life that has special properties. Any program for social education in this period should regard these properties. In this paper, we attempted to explain social education in the childhood period based on the Islamic theory of action as a philosophical foundation. This theory considers society as a context in which the agency of persons will emerge.<br />In this paper, regarding the challenges of social education, we will try to formulate them as dichotomies are located in continuums and identify our positions on each continuum. The first dichotomy shows different views about assumptions of social education. While the first position defines human beings as atomic individuals, the second thesis identifies them as social creatures who are interrelated with each other. For example, Richard Rorty (1989) holds that during childhood we should concentrate on social aspects of children’s identities. Oppositely, Rousseau (2011) holds that the child is not an active member of society and he (she) should be free and detached from society. Regarding the Islamic view of action and its view of human beings, we can find various components. While some components like Fetra and Kerama differentiate a person from his (her) society (Bagheri, 2020), other components like social aspects of rationality connect his (her) to his (her) society. So, we can assume two dimensions for a person’s identity.<br />Also, while some intellectuals consider human development as individualistic growth, others regard it as a social one. Bases upon Islamic view of action. We can assume two sides for human development. Then, one can say that some aspects of human development are related to society and interrelationships and the other aspects are independent from his (her) social interactions.<br />The second dichotomy is related to social education aims. Whereas some philosophers identify social education as socialization, others explain it as struggling with society. Moreover, some intellectuals define it as rule-following and in contrast, others hold that it can be rule-establishing.<br />Regarding the interactions of the child with the social environment, we can trace some opposite threads again. While some educators emphasize the interactions with peers, others underline interactions with adults. In addition, some educators are inclined to revivalism, others prefer futurism; and whereas some educators emphasize local identity, others underline world civic. Considering methods of social education, we can regard internal obligation versus external obligation, discipline versus affection, and independence versus imitation. Moreover, while some intellectuals consider individual rationality as a criterion of social action, others hold that there are no criteria for social action.<br /> <br /><strong>Conclusion:  </strong><br />After locating the Islamic theory of action on the continuum of conflicts of social education in childhood, social education can be explained as follows in a summary:<br />This theory has two presuppositions necessary to enter social education, i.e. "collective identity", and "social environmental growth" in the form of two propositions: "two-faced identity", and "interactive growth". Therefore, this theory can conceptualize social education.<br />The concept of social education in this theory goes beyond society and individual dichotomy and considers a concept higher than these two and that concept is formed with the center of "truth". This means that society and social relations by themselves have no value and originality, and what is determined here, is truth. Therefore, the definition of social education in childhood can be the creating grounds for the child's true-oriented interactions. In other words, grounds must be created so that all the child's interactions with society become subject to truth.<br />Also, in the concept of social education of the child, from the perspective of this approach, it is possible to emphasize the child's "helping society". Helping society means that the child should be recognized as an active member of society. To participate and accompany in the affairs of the society and to think about criticism and reformation of the society in small cases. It means that his (her) macro view is positive and aligned with the society and his (her) micro view is critical towards some minor parts of the society. Of course, all these activities and goals should flow around the main center of the concept of social education, which is truth.<br />The considerations that need to be taken into account to reach this concept are as follows: the child's interaction with his (her) peers should be "symmetric" and "asymmetric" with adults. The perception of the past and the future should follow the child's social role-playing and current meaning. The child's relationship with all social layers should be established sequentially. On the other hand, in social education methods, "modeling", "unconditional primary love, organized secondary love, flexible discipline", and "conversational obligation" should be used. "Consensual rationality" should also be considered as a measure of social action.
			 هدف اصلی این پژوهش، تبیین مفهوم تربیت اجتماعی در دوران کودکی بر پایه نظریهی اسلامی عمل است. در راستای دستیابی به این هدف از روش مفهومپردازی (بسط مفهومی) استفاده شده است. ابتدا مناقشات مطرح در تربیت اجتماعی دوران کودکی، پیش روی نظریه اسلامی عمل قرار داده شد و موضع این نظریه نسبت به این مناقشات مورد بررسی قرار گرفت. پس از جایابی این نظریه در پیوستار مناقشات تربیت اجتماعی دوران کودکی، مشخص شد این نظریه در قالب دو گزارهی «هویت دو چهرهای» و «رشد تعاملی» پیشفرضهای لازم برای ورود به بحث تربیت اجتماعی و مفهومپردازی پیرامون آن را دارد. نتایج پژوهش حاکی از آن است که مفهوم تربیت اجتماعی در این نظریه از جامعه و فرد فراتر میرود و مفهوم والاتری را مدنظر قرار میدهد و با محوریت «حق» شکل میگیرد. از این رو میتوان تعریف تربیت اجتماعی در دوران کودکی از منظر این رویکرد را، ایجاد زمینههایی برای «تعامل حقمدار» کودک عنوان کرد. از سویی در مفهوم تربیت اجتماعی کودک میتوان بر «جامعهیاری» کودک تأکید کرد. همچنین ملاحظاتی از قبیل تعامل «همتراز» با همسالان، «تعامل ناهمتراز» با بزرگسالان، برداشت از گذشته و آینده به تناسب «نقشآفرینی اجتماعی» و «معناداری کنونی»، رابطه متوالی کودک با تمامی لایههای اجتماعی، بهره از روشهای «الگوپردازی»، «محبت اولیه بلاشرط، محبت ثانویه سامانمند، انضباط منعطف» و «الزام گفتگویی» در تربیت اجتماعی و «عقلانیت اجماعی» به عنوان معیار عمل اجتماعی؛ در راستای دستیابی به مفهوم تربیت اجتماعی دوران کودکی توسط این نظریه بهدستآمدهاند
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		 Public policy-making means the government in action, that is, what decisions the government makes in public matters, for which groups, with what tools, and what results are obtained from these decisions. Education policymaking means designing and implementing policies that the government uses in the field of education. Education policy in all countries is one of the three policy issues. Education is a socialization device for the government, and for this reason, governments use education as a public good to reproduce legitimacy. In this article, the issue is whether it is possible to organize the policy cycle based on critical theory. The policy cycle has stages such as system input, design, policy implementation and output, and evaluation and feedback. In this article, we try to examine the education policy cycle from a critical perspective by using the critical theories of Jürgen Habermas, Pierre Bourdieu, and Louis Althusser. The findings of the article show that critical theory is an approach that tries to organize a new space for educational policies in terms of public domain, communication wisdom, power fields, and the ideological structure of government. The article is the application of critical theory in the policy cycle of education, which can be used as a basis for future research.
<strong>Keywords</strong>: ideology; public policy; education; critical theory; Althusser; Habermas; Bourdieu
 
<strong>Synopsis</strong>
Understanding how government functions in addressing public affairs requires studying its practical aspects. Public policy is a scientific field that delves into this process. Public policy is a multidimensional term composed of "policy" and "public." The term "policy" encompasses different meanings and functions in English, such as Polity, Politics, and Policy. Polity refers to formal institutional structures in a political system, Politics involves political processes, and Policy pertains to the collection of actions and analysis within a political system. In the context of public policy, the term "policy" refers to the concept of "Policy" (Knill & Tosun, 2012, pp. 3-4).
The understanding of the term "policy" in public policy points towards the concept of Policy derived from the Greek polis, which is rooted in the political discourse of the Greeks (Attarzadeh, 2021, p. 30). "Any action undertaken by governments that represent agreed-upon responses to specific conditions" is referred to as public policy (Araral et al., 2013, p. 4).
Public policy-making is the selection of actions by governmental authorities to address specific public concerns (Cochran et al., 2009, pp. 1-2). It involves a process of decision-making and specific actions in response to a problem that has raised public concerns.
Public policy often deals with decision-making processes and specific actions supported by governmental powers to provide solutions for public issues (Smith & Larimer, 2009, p. 4). The key features of public policy-making include the selection of actions from among goals and options. Birkeland enumerates the main features of public policy as follows: Public policy is a response to problems raised by the public, and the government tries to find solutions for it through targeting and interaction with non-governmental actors. Therefore, public policy is what the government chooses to do or not do (Birkland, 2016, pp. 8-9) key features of public policy-making include the selection of actions from among goals and options.
The study of government performance in addressing public issues considers both its practical aspects and theoretical dimensions. It evaluates government actions and identifies weaknesses and solutions by integrating critical theories such as those of Althusser, Habermas, and Bourdieu. Public policy in education aims to empower individuals, reduce social inequalities, and promote social cohesion. The government's role in educational policy is globally significant, impacting institutions and daily experiences.
 Analyzing and evaluating government performance involves both practical identification and theoretical assessment. While practical analysis considers how governments function, evaluation involves identifying weaknesses and proposing solutions, necessitating theoretical insights from the field of political science. By incorporating critical theories into educational policy-making, alternative solutions can be explored. Critical theories challenge established structures, prioritize citizen input, and question the neutrality of educational systems. Public policy in education should go beyond engineering solutions to engage human interests and encourage creativity.
In conclusion, understanding and evaluating government performance in public policy requires a combination of practical analysis and theoretical insights. Critical theories challenge conventional practices and offer alternatives for policy-making, particularly in education. This approach emphasizes citizen engagement, challenges ideological constructs, and provides a more comprehensive perspective on policy processes.
Neo-Marxist writers believe that the purpose of public policy is merely to reproduce or accentuate the divide between social classes” (Knoepfel et al., 2007, p. 22). Therefore, there is no place for social transformations or changes in various socio-political situations in the field of policymaking knowledge according to this approach (Seyed Emami, 2023, p. 84).
With the twin correlation of the science of public policy in its practical aspects and the science of politics in its theoretical aspects, it takes policymaking out of a mere positivist approach and by adding theoretical dimensions to it, gives public policy an epistemological order. Public policy examines the performance of the government in public issues of concern to society. General issues of society include education, health, security, health, etc. This article tries to examine the science of policy-making in the field of education. "Education policy is a set of policies and programs that the government adopts to expand public education to empower people and develop their abilities to reduce social inequality and social cohesion" (Qarakhani, 2019, p. 105).
Education policy refers to the will of the government in educational matters such as curricula, teacher training, student recruitment, support and scholarships, curriculum content, and education methods. "The government almost universally plays a fundamental role in providing or regulating educational services. Therefore, government policy, both national and local, has a significant impact on shaping the daily events of schools and colleges and the daily experiences of those who study and work in those institutions" (Bell & Stevenson, 2020, p. 15).
How the government works in education policy making use of critical ideas of thinkers such as Louis Althusser, Jürgen Habermas, and Pierre Bourdieu is the issue of this article. For this purpose, we are looking for an answer to the question, what are the solutions for using critical theory in the policy cycle of education? The research aims to prepare a theory for the policy cycle of education by combining the three theories of political sociology of Althusser, Bourdieu, and Habermas. There is no work in this matter because the education policy cycle is often written with a systemic approach and positivist analysis.
 
Application of critical theory in the education policy cycle
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Entrance


 Determination by the logic of capitalism
- Orientation by the ideological structures of the government


- Public domain
- Globalization


- Field of power, field of knowledge
- The culture of the dominant class
- Economic, political, and cultural capital




Designing


- Ideology


- Ideology
- One-sided and without dialogue
- Profit and economic incentives
- Consolidation of the structure of the dominant class


- Limited access to cultural capital
- Absence of purely scientific and specialized space
- Strengthening the class base of the rulers
- Legitimizing superstructure
- Heritage




Performance


- Limited access to cultural capital
- Absence of purely scientific and specialized space
- Strengthening the class base of the rulers
- Legitimizing superstructure
- Heritage


- A one-dimensional approach
- Based on instrumental reason
- The prevalence of positivist sciences
- Attention to the human and social environment
- Communicative action


- Sacred and inviolable structure
- Heritage
- Capital and facilities for the ruling class
- Maintaining the construction of capitalism




output


- Obedient and orderly people
- Hierarchical system
- Ideological
- Stabilization of the political system


- monophonic
- Bourgeoisization of the public domain
- People without thinking and creativity


- Strengthening the class system
- The legitimacy of the dominant culture
- Lack of fair competition
Arbitrary selection system




policy


- Fundamental change
- Criticism of the status quo


- Revival of the public domain
- Expansion of communication action
- Critical thinking


- Challenging the legitimizing superstructure
- Disclosure of symbolic powers




 
<strong>Conclusion</strong>
The dominant atmosphere on education policy is the positivist approach, functional and systemic theories. Critical theory and concepts arising from the thoughts of Althusser, Habermas, and Bourdieu challenge the mainstream of education policy. From the point of view of critical theory, what is prevalent in the mainstream is the consolidation of capitalist hegemony and the imitation of repetitive and conservative structures that have denied the possibility of creativity.
Education policymaking, especially in the policymaking cycle, can use critical theories to criticize the current situation and provide alternative solutions. At the level of system inputs, citizens' opinions can be prioritized with the concepts of critical theory, in design, issues arising from critical dialogue in the public domain can be formalized, and in implementation, attention can be paid to other human interests by passing engineering measures. From the perspective of critical theory, positivist educational policies are scientific and neutral. What is going on is a field that is a place of power conflict between actors who intend to increase social and cultural capital. Critical theory challenges official policies, considers school and the educational system to be the most important ideological mechanism of power, and believes that school and science are not neutral, but legitimizing superstructures that deny the possibility of struggle and resistance.
			 سیاستگذاری عمومی به معنای دولت در اجرا است؛ یعنی در موضوعات عمومی، دولت چه تصمیماتی برای چه گروههایی با چه ابزارهایی میگیرد و چه نتایجی از این تصمیمات حاصل میکند. سیاستگذاری آموزش به معنای طراحی و اجرای سیاستهایی است که دولت در زمینه آموزش به کار میگیرد. آموزش، نهاد جامعهپذیری برای دولت است و به همین علت دولتها از آموزش بهعنوان کالایی عمومی در راستای بازتولید مشروعیت استفاده میکنند. بررسی سیاستگذاری آموزش فراتر از رویکردهای پوزیتیویستی مرسوم در علم سیاستگذاری عمومی، با بهرهگیری از نظریات انتقادی در علم نظری سیاست، هدف این مقاله است. بدین منظور با استفاده از روش انتقادی سعی شده است چرخه سیستمی سیاستگذاری آموزش بر اساس نظریه انتقادی نظم بخشی شود. چرخه سیستمی سیاستگذاری مراحلی از قبیل ورودی سیستم، طراحی، اجرا، خروجی، ارزیابی و بازخورد دارد که در این مقاله سعی شده است با بهرهگیری از نظریههای انتقادی یورگن هابرماس، پییر بوردیو و لوئی آلتوسر چرخه سیستمی سیاستگذاری آموزش از منظر انتقادی بررسی شود. یافتههای مقاله نشان میدهد نظریه انتقادی، رویکردی است در پاسخ به ناکارآمدیهای نظریه مرسوم پوزیتیویستی و سعی میکند با اصطلاحات حوزه عمومی، خرد ارتباطی، میدانهای قدرت و سازوبرگ ایدئولوژیک حکومت، فضایی جدید برای سیاستهای آموزشی سامان دهد.
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		 The main purpose of this study is to explain Heidegger's interpretation of Aristotelian Phronesis and the educational implications based on it. Heidegger considers metaphysics to be a deviation in human thinking, which separated the theoretical from the concrete and practical sphere of human existence and gave priority to it. This deviation has determined all human relationships, including education, which prevents the realization of the original human existence. Heidegger refers to Aristotle's Nicomachean Ethics and interprets the five epistemic states of the human soul with an ontological perspective. Heidegger, unlike Aristotle, believes in the superiority of phronesis as a way of human existence, looking at his concrete sphere, over other aspects. The role of Francis can be seen in Heidegger's discussions about "the meaning of Being", "truth", "Being-in-the-world" and "Dasein". Based on this, the results of analogical reasoning and practical analogy, which have a special place in studies related to education, lose their validity as absolute and certain facts. In real education and training, instead of teaching what is known, the teacher teaches self-learning and teaches them with the position of his inherent being. The authentic human society is open to different possibilities of educational mechanisms and does not consider any situation as the ultimate possibility. As the ultimate level of metaphysical thinking, "Geshtel" reduces everything, including humans, to "resources", and the function of learning theories and curriculum is to make these resources more productive in line with economic interests. Also, Heidegger's thinking provides many possibilities for the development of new conceptualism in the curriculum.<br /><strong>Keywords</strong>: Heidegger; Phronesis; Aristotle; Education<br /><strong> </strong><br /><strong>Synopsis</strong><br />According to Heidegger, this neglect of “Being”, which prevailed in the tradition of Western thought from Plato to Nietzsche, has created the set of sciences and human relationships in such a way that the relationship between man and the world has been reduced to the concept of "subject" versus "object". This has caused a crisis for contemporary man, which Heidegger interprets as the crisis of "homelessness". That is, man is separated from his concrete life context, and has forgotten his true way of being (Khatami, 2005, p. 52). The emergence of such a situation in the ontological field shows its effects in different fields of science and human activities. Among all these activities, education has a special place that Heidegger himself has paid attention to, and considers it to be deeply connected with the "meaning of Being" (Heidegger, 2002, p. 35). To deal with it, Heidegger looks at a point in the history of philosophy where for the first time the separation of opinion from action and the precedence of the former over the latter was conceptualized; It means Aristotle's Nicomachean Ethics. In addition, Heidegger found possibilities in these concepts and analyzes of Aristotle, by means of which he could introduce a new plan in philosophy (Khatami, 2005, pp. 23-24). In the Nicomachean Ethics, Aristotle considers the human soul to have five intellectual virtues: Techne or practical ability, episteme or scientific knowledge, nous or intuitive reason, sophia or theoretical wisdom, and phronesis or practical wisdom (Aristotle, 2021, p. 1139b).<br />Heidegger criticizes all philosophical systems for the fact that they have reduced human existence to the status of a theory which is only one of her existential fields (Heydari, 2009, p. 48). He considers this reduction to be a serious obstacle on the way to the originality of man in his individuality. Therefore, what classical philosophical approaches and systems do in education is to reduce personal choices and individual characteristics and create a mechanism to "standardize" human beings. Approaches based on traditional metaphysics in the form of curricula and different learning theories have consequences such as impersonalizing the relationship between teacher and student, spreading the culture of imitation, turning the learner into a quantifiable cognitive object, and the talent of people is only Pre-determined criteria and criteria are measured using standardized tests, it leads the learner to be the same as others and... (Gutek, 2019, pp. 167-173).<br />Aristotle divides the human soul into two parts, wise and non-wise, each of which has two components. Accordingly, there are two types of intellectual virtues: theoretical wisdom and practical wisdom. The first one operates in the field of unchanging necessary facts, and the second one operates in the field of changing possible facts. The function of both types of wisdom is to know the truth. Aristotle says that there are five states by which the soul can reach the truth: practical ability [skill, art], scientific knowledge or science, practical wisdom [phronesis], theoretical wisdom [understanding, philosophy], and intuitive reason (Aristotle, 2021, p. 1139b); These five virtues can be separated into two levels according to their relationship with the wise human soul; On the side of Sophia, Episteme, and Nous, of course, Sophia itself is a combination of the other two (Aristotle, 2021, p. 1141b) And on the other side are Phronesis and Tekhneh (with a lower status than Phronesis).<br />In his philosophy, Heidegger sought to revive the original meaning of truth, and through this concern, he refers to Aristotle and his Nicomachean ethics. Although Nicomachean ethics has moral and epistemological dignity for Aristotle, Heidegger adopts a completely ontological interpretation of Aristotle's concepts, especially the rational virtues in the 6th and 10th books, in the direction of "self-building" from it. For Heidegger, Aristotle's five rational virtues are interpreted as a part of the revelation of the truth and the un-concealment of the ‘Being’ (Kamali, 2019, p. 72). Aristotle considered Sophia to be the highest state of the human soul; But for Heidegger, phronesis is the most important situation in the revelation of being from Dasein. In other words, Heidegger, unlike Aristotle, who considered the highest form of man's encounter with the world to be theoretical, believes that man primarily and originally has a practical, practical, and instrumental relationship with the world (Heidegger, 2001, pp. 69-70). In addition, it should be emphasized that Heidegger clearly shows that he does not fundamentally believe in the separation of opinion and action, or dual worlds in the way that Plato and Aristotle were the founders of it in the history of philosophy, and strongly seeks to negate it. Therefore, against the idea of man as a "rational animal" or "subject", Heidegger proposes an idea that again contains an emphasis on the practical and concrete sphere on the one hand and the inherent unity of man with the world on the other hand; "Being-in-the-world". He deliberately writes this phrase in this way to highlight its unitary and integrated structure. Dasein's being in the world is indivisible (Heidegger, 2001, pp. 169-170).<br />Heidegger's approach is that the most fundamental area from which all human thoughts and decisions originate is not only not clearly understandable, but basically "ambiguous" and confusing. In addition, according to Heidegger, the basis of any comprehensibility for humans is a matter of "non-conceptual" interaction (Dreyfus, 2020, p. 11). Therefore, it is not possible to imagine clear and explicit statements as absolute and transhistorical foundations, and based on that, start deducing theories and fixed styles for action and action. If the perception of the human being is "dasein" and not "rational animal", it means that it has no essential determination and is open to different possibilities of its "being". Therefore, it is not possible to have a basis and principles based on pure theory for his nature, nor goals as a form and nature determined in the direction of his placement in them. In its collective horizon, Dasein is aware of the fact that various mechanisms that have been organized historically to meet human needs, in their current state, are not the ultimate state and possibility, and can be in other ways as well. The mechanism that has appeared today in the form of various organizations and institutions, in principle, it is possible that it will be revealed in another way. For example, the possibility that education is completely separated from the school-oriented structure and emerges in another way.<br />In Gestel-based education and training, it is such that, on the one hand, the learners consider the world only as resources for exploitation, and their learning is only in the direction of acquiring knowledge and techniques to be more productive from the resources, on the other hand, the learners themselves and even the teachers as well human resources" (Heidegger, 1977, p. 18). They are considered to be productive in line with the established relationships and objectives. Therefore, the theories of learning, evaluation systems, and curricula are also focused on this issue. Learning theories such as behaviorism, cognitive theory, situational learning theory, etc., despite their major differences, are all based on a subjective view (Hodge, 2022, pp. 155-171). And therefore, their practical consequences in education are ultimately aimed at making human resources more productive.
			 هدف اصلی این پژوهش تبیین تفسیر هایدگر از فرونسیس ارسطویی و دلالتهای تربیتی مبتنی بر آن است. هایدگر متافیزیک را یک انحراف در تفکر بشر میداند که امر نظری را از ساحت انضمامی و عملی وجود انسان جدا کرده و به آن تقدم داده است. این انحراف تمامی مناسبات انسانی ازجمله تعلیموتربیت را تعین بخشیده است که مانع تحقق وجود اصیل انسانی میشوند. هایدگر به اخلاق نیکوماخوس ارسطو رجوع میکند و حالات پنجگانه معرفتی نفس انسان را با نگاهی هستیشناسانه تفسیر میکند. هایدگر برخلاف ارسطو، قائل به تقدم فرونسیس بهعنوان نحوهای از وجود انسان ناظر به ساحت انضمامی او، بر سایر انحاء است. نقش فرونسیس در مباحث هایدگر پیرامون «معنای هستی»، «حقیقت»، «در-جهان-بودن» و «دازاین» قابلمشاهده است. بر این اساس، نتایج حاصل از استدلال قیاسی و قیاس عملی که جایگاه ویژهای در مطالعات مربوط به تعلیموتربیت دارند، اعتبار خود را بهعنوان حقایق مطلق و یقینی از دست میدهند. در تعلیموتربیت حقیقی، معلم بهجای آموزش دانستهها، خود آموختن را آموزش میدهد و متربیان را با موقف هستی ذاتی آنان الفت میدهد. جامعه انسانی اصیل، نسبت به امکانهای متفاوتی از سازوکارهای تربیتی گشوده است و هیچ وضعیتی را نهاییترین امکان در نظر نمیگیرد. «گشتل» بهمثابه مرتبه غایی تفکر متافیزیکی، همه چیز ازجمله انسان را به «منبع» تنزل میدهد و کارکرد نظریات یادگیری و برنامهدرسی نیز بهرهورتر کردن این منابع در راستای منافع اقتصادی است. همچنین تفکر هایدگر امکانات فراوانی جهت پرورش جریان نومفهومگرایی در برنامهدرسی فراهم میکند.
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		 Nowadays, virtual technology has left its impact on all the aspects and dimensions of human life. As with the emergence of traditional and industrial technologies in the past, people's ideas about many things, including lifestyles, production and productivity processes, work and labor systems, industrial and professional services, social relations and education, etc., have changed. Concepts have also undergone semantic and conceptual transformations. For example, the emergence of concepts such as cyber democracy, technological revolution, media literacy, digital enlightenment, digital identity, and... are also among the changes and transformations that have occurred under the influence of the emergence of new technologies. In this article, we will mention the consequences of the evolution of new technologies in the field of education and especially the turns that occur in education and training due to technological advances.<br /><strong>Keywords</strong>: Virtual Space, Challenges, Deterritorialization, Turn, Education, Pedagogy<br /> <br /><strong>Synopsis</strong>:<br /> The emergence of new technologies even by entering scientific categories has also created changes in the relevant fields, including the entry of technology into the realm of biology under the title of bio-technology and special attention to the human genome project and then explaining its implications regarding ethics and political considerations, as well as trying to solve problems caused by genetic disabilities in the matter of learning. With the advent of the computer, scientific work in the field of psychology has also changed, as with the presence of the computer, new models of mental and cognitive development and growth have emerged, which have generally transformed the processes and mechanisms and the content of mental development and transformation, as well as intelligence-based learning. The consequences of new technologies, especially the new information and communication technologies like Artificial Intelligence that have generally emerged in the form of virtual spaces, are considered a fundamental challenge for social, cultural, economic, and especially educational systems. This challenge can be considered negative and also positive. Why the aforementioned consequences are considered a positive challenge for some educational systems and a negative challenge for some educational systems is related to the philosophical, social, cultural, and ideological foundations governing those educational systems. This article seeks to propose the basic point that by accepting the inevitable presence of virtual space in the educational system, there will be a turn in the orientations, foundations, goals, and pedagogical processes of the educational system that this turn may be positive for some educational system or considered negative for some other educational system. These turns have a special challenging feature for the educational system that is mentioned in this article; including turning from technological education philosophy to technological philosophy of education, turning from striated space to smooth space, turning from tracing to mapping, and finally turning from vertical folding to horizontal, that each of them creates a different image of the flow of education.<br />It seems that what was said about the function of virtual space can be summarized in a general concept and that is deterritorialization, and this deterritorialization has a greater manifestation, especially in education. Because education itself includes a general spectrum of social and human life and in itself, it has almost everything that human and social life needs. It can be safely said that technology and virtual space are all the elements of education, including the foundations, goals, principles, methods, and mechanisms of educational evaluation, and in other words, mechanisms it has influenced the pedagogy. One of the most important consequences of technology and virtual space for education and training is deterritorialization in education. We are talking about a territory in which educational programs are supposed to be realized. This territory can be the same boundaries within which educational programs gain meaning. For this reason, any event that means removing the boundaries and if there is a defined gap in education is interpreted as a fundamental challenge for education.<br /><strong>Conclusion</strong>: New Technologies Creates New Face of Education<br />Addressing the consequences of the presence of new technologies in various fields of life, including education, is at the top of the efforts of thinkers in the field of technology and education. Today, technology is undoubtedly not an independent category of human identity but is an undeniable part of existence and human life. Although in the view of technology as a tool, it has been a man who has tried to use it as he sees fit and manage it as he likes. But today, technology is not only a mediator between man and the environment; it is the factor of creating concepts, decentralization of knowledge, digital enlightenment, and creating new experiences, identities, and new facts. In addition to the developmental aspect of technology, exploration is also one of the existential functions of technology. Creating new concepts in education, creating New environments, and new pedagogies, presenting a new definition of a person and his identity, combining technology with human behavior and personality, etc. are among the functions of new technology, which, with the turns it creates, transforms the traditional and metaphysical ideas of education into marginalized and creates a new and creative perspective for education that should be taken into consideration by education philosophers on the one hand and educational policymakers on the other hand.<br /><br /><br />
			 پیامدهای فناوری های نوین به ویژه فناوری های ارتباطاتی و اطلاعاتی جدید که عموما در قالب فضاهای مجازی بروز نموده اند، فی نفسه برای نظامهای اجتماعی، فرهنگی،اقتصادی و بویژه نظامهای تربیتی چالش اساسی به حساب می آیند.این چالش می تواند هم منفی تلقی شود و هم مثبت.اینکه چرا پیامدهای مذکور برای بعضی نظامهای تربیتی چالش مثبت و برای بعضی از نظامهای تربیتی چالش منفی محسوب می شود، به مبانی فلسفی ، اجتماعی،فرهنگی و ایدئولوژیک  حاکم بر آن نظامهای  تربیتی مربوط می شود. این مقاله بدنبال طرح این نکنه اساسی است که با پذیرش حضور اجتناب ناپذیر فضای مجازی در نظام تربیتی، چرخش هایی در جهت گیری ها ، مبانی ،اهداف و فرایندهای پداگوژیک نظام تربیتی رخ می دهد که این چرخشها صرف نظر از اینکه برای کدام نظام تربیتی مثبت یا منفی تلقی شوند، از ویژگی چالش برانگیز خاصی در تربیت برخوردارند که در این مقاله به آنها اشاره شده است; از جمله چرخش از فلسفه تربیت فناورانه به فلسفه ی فناورانه تربیت، چرخش از فضای ناهموار به فضای هموار،چرخش از نشان یابی به نقشه کشی و نهایتا چرخش از لایه مندی عمودی به افقی  که هر کدام تصویری متفاوت از جریان تربیت را پدید ار می سازند. 
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		 The purpose of the current paper is to explain the attitude of cognitive neuroscience about learning and draw its hints in online learning management. Cognitive neuroscience has provided some experimental data to explain the concept of learning at the level of the brain, in this article, they and facing some challenges related to the nature of online learning, and policies for managing online learning environments are proposed. For this purpose, more than using brain imaging methods and behavioral experiments, it has been necessary to rely on the theories emerging from the field of education. In this way, first, the four interwoven processes of attention, active engagement, error feedback, and consolidation have been listed as necessary conditions for learning, and then it has been explained that in the process of online learning, it is necessary to modify the mental model of learners by following the aforementioned processes. Then we have addressed the question of what policies or macro strategies can be used to modify the mental model of the learners. These policies include individualized learning, providing content related to life, providing modular, dynamic, and multi-level content, arousing excitement, paying attention to the embodied nature of learning, modular evaluation and self-evaluation, and relying on long-term learning for the strength of learning. Also, in the following, some platforms have been proposed to realize these educational policies.
<strong>Keywords:</strong> online learning, cognitive neuroscience, policy, management, platform.
 
<strong>Synopsis </strong>
is not a neutral tool and it has an essence that with its emergence and expansion in life, the same essence is imposed on our lives as well, and human beings provide the ground for the emergence and development of the essence of technology. Inspired by Heidegger's thoughts, Ihde (2002) argues that Information and Communication Technology(ICT), other forms of technology, by strengthening some aspects of our human experience, weakens some other aspects of our experience. Accordingly, Duncan and Sankey (2019) have pointed out the profound and unfortunate consequences of Cartesian dualism in educational systems and have given examples of the undue emphasis of some educational systems on cognition versus following emotion, they believe that knowledge about the neural bases of cognition and emotion can lead to the reform of educational policies. As the same way evidences from virtual education since the outbreak of the Coronavirus in Iran show that one of the reasons for students' dissatisfaction with the process of online learning is related to the embodied experience. For example, in response to expressing her feelings about online learning, the student said, "I learn when I'm in the classroom and my classmates are sitting around me" and her classmates often felt the same way. (Shabani Varaki et al., 2022) .
In the current study, to face such difficulty in the process of online learning, the perspective of cognitive neuroscience is used for learning. Cognitive neuroscience provides experimental data to explain the concept of learning in the brain, according to which it is possible to propose specific educational policies for managing online learning environments and some infrastructures or tools in line with the realization of these policies.
<strong>Conclusion</strong>
In the study, based on the findings of cognitive neuroscience, policies and strategies for managing online learning were presented. Such policies and strategies are capabilities for online learning, and two important points should be mentioned in this regard. First of all, such capabilities are only possibilities that can be realized under the condition of attention to them and the proper design of online education structures and systems. In this way, any online training does not provide such capabilities, and under the condition of proper design, it is possible to realize them in the process of online learning management. Second, such capabilities are not the result of ICT and its application in the form of online education, but online education has made it possible to realize them more than ever. In other words, these capabilities are the educational ideas that emerged from cognitive neuroscience in this research, and online education can provide the basis for their realization. Finally, the educational policies and strategies proposed in the current study are based on the four pillars of learning proposed in cognitive neuroscience, including, attention, active engagement, error feedback, and of learning.
			 هدف این پژوهش ترسیم اشارههایی برای مدیریت یادگیری برخط بر بنیاد تبیین نگرش علوم اعصاب شناختی درباره یادگیری است. علوم اعصاب شناختی، برخی دادههای تجربی برای تبیین مفهوم یادگیری در سطح مغز را فراهم میکند. در این مقاله با توجه به این تبیین و در رویارویی با برخی چالشهای مرتبط با ماهیت یادگیری برخط، سیاستهایی برای مدیریت محیطهای یادگیری برخط پیشنهاد شده است. در این راستا برای استفاده روشمند از یافتههای علوم اعصاب شناختی در آموزش و یادگیری، لازم است بیش از بهکارگیری روشهای تصویربرداری از مغز و آزمایشهای رفتاری، بر نظریههای برآمده از قلمرو علوم تربیتی تکیه کرد. بدین ترتیب نخست چهار فرایند در هم تنیده توجه، درگیری فعال، بازخورد خطا و استحکام، همچون شرایط لازم برای یادگیری برشمرده شدهاند سپس تبیین شده است که در فرایند یادگیری برخط لازم است الگوی ذهنی فراگیران با پیگیری فرایندهای پیشگفته اصلاح شود. سپس به این پرسش پرداختهایم که با چه سیاستها یا راهبردهای کلانی میتوان الگوی ذهنی فراگیران را به ترتیبی که گفته شد، اصلاح کرد. در پاسخ به این سوال، یادگیری فردی شده، ارائه محتوای مرتبط با زندگی، ارائه پودمانی، پویا و چندبعدی محتوا، برانگیختن هیجان، توجه به بدنمندی یادگیری، ارزیابی پودمانی و سرانجام خودارزیابی و پیگیری روشهای یادگیری بلندمدت استنباط شدهاند. برای بهکارگیری سیاستهای آموزشی پیشگفته، بن سازهها یا ابزارهایی نیز برای مدیریت یادگیری برخط پیشنهاد شده است.
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