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Abstract

Philosophies of world peace can be seen as an evolutionary goal of higher
consciousness—one that unites the personal, social, national, and international
dimensions of human existence into an interconnected web of life. This vision
seeks the elimination of all forms of personal and social violence, fostering a
spiritual essence rooted in higher ecological intelligence (Goleman, 2010). Such
intelligence emerges from a philosophical and scientific awakening to natural
processes, biodiversity, and planetary consciousness. It fosters an understanding
based on the shared epistemology of complex natural and Al systems (complexity,
relational ontology, self-organization, nonlinearity, feedback, adaptive learning,
distributive knowledge, scalability and criticality). The rise of this awareness,
integral to educational philosophy (both ecology and peace), offers humanity a
pathway to align education with the goals of peace, justice, and sustainability in a
turbulent world. New Earth Philosophy inspired by Wittgenstein grounded in
current scientific and philosophical understanding seeks practical solutions to
real-world problems ‘after the apocalypse’ linked to ‘Being-
together” and the birth of planetary consciousness (Peters, 2024a); (Peters,
2024b)
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Philosophical Foundations of World Peace and Social Justice

Throughout history, educational philosophers have engaged with the foundational questions
of peace and justice. Their ideas resonate with the ecological intelligence described above—
a consciousness that integrates the self with the broader community and the natural world.
Immanuel Kant: Universal Peace Through Education. Kant’s vision in Perpetual
Peace (Kant, 1991) aligns intending to eliminate violence by advocating for cosmopolitan
education that emphasizes shared human values. He argued that reason and moral
development fostered through education, are essential to achieving lasting peace. His vision
for universal peace through education is rooted in the establishment of a federation of states
that maintain peaceful relations with one another. Kant believed that for such a federation to
be feasible, individual states must be institutions that respect their citizens' right to self-
determination. Additionally, he saw the emergence of at least one state with a republican
system of government as a crucial first step toward realizing perpetual peace. This approach
to peace education is linked to philosophical movements such as the Enlightenment and Neo-
Humanism. By examining the philosophical underpinnings of peace education through the
lens of Kant and other thinkers, contemporary scholars aim to understand how educational
systems can contribute to the development of a peaceful coexistence among different nations
and peoples. Kant's philosophy suggests that education plays a critical role in achieving
universal peace by cultivating individuals who understand and value the principles of self-
determination, respect for others, and the establishment of just institutions. This perspective
underscores the importance of integrating ethical and philosophical education into the
broader framework of peace education.

Maria Montessori: Peace as a Child-Centered Goal. Montessori’s philosophy of education
was deeply rooted in the belief that nurturing the innate potential of children could transform
society. Her concept of “education for peace” emphasized respect, empathy, and
collaboration, providing a microcosm for the peaceful societies of the future Montessori,
1949/1992 (Montessori, 1992).

As a pioneer in peace education she believed that the foundation of peace is rooted in
education and the notion of global citizenship, including respect for diversity, and personal
responsibility. Only when children are intentionally educated in these areas will they possess
the strength to resist being led into war without question. She warned against neglecting the
spiritual and moral education of children, highlighting its importance in creating a peaceful
and harmonious society that eliminates war and violence.

Mahatma Gandhi: Education for Nonviolence. Gandhi viewed education as a tool to
cultivate ahimsa (nonviolence) and self-reliance. His emphasis on integrating personal
morality with social action reflects the evolutionary goal of higher consciousness that
underpins philosophies of world peace (Gandhi, 1942). Gandhi's philosophy of nonviolence
is deeply intertwined with his views on education, believing that education should impart
cognitive knowledge and instil values such as truth and nonviolence. Education should
integrate moral values, with a strong emphasis on truth and nonviolence. Education should
help individuals in their journey toward self-realization and self-discipline. Gandhi believed
that through education, one could understand and control one's own violent tendencies,
leading to a more peaceful society. As the world becomes more interconnected, education
should foster a sense of global citizenship, where individuals are aware of and responsible
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for the impact of their actions on a global scale. This aligns with the principles of Global
Citizenship Education (GCED) promoted by UNESCO.!

Seyyed Mohammad Hossein Tabdtaba’t (1903-1981): Tabataba’'i one of the foremost
contemporary Iranian philosophers, offers a unique conceptualization of humanity as an
existence that emerges from all dimensions of Nafs2 (the soul). He argues that the integration
of rational and spiritual consciousness is the key to the immortality of human life (Tabataba'1,
2009). According to Tabataba'1 (1976), a human being who comprehends both the physical
and spiritual dimensions and progresses through the stages of perfection—based on sound
beliefs and righteous actions—can transcend the natural and mithali (imaginal) stages to
attain the intellectual stage—the highest level of human development. At this stage, the
individual achieves a state of moral and existential harmony, refraining from any form of
oppression toward any part of existence. Inspired by the Quran, Tabataba'1 maintains that as
God's vicegerent ("4l (=¥l & Jels " [Al-Bagarah: 30]), a human being must
comprehend their fundamental relationship with God and the broader existence, while
recognizing their responsibilities toward God, nature, and fellow human beings. As God's
representative on Earth, humans are duty-bound to uphold balance and justice in the world.
This spiritual perspective, along with an understanding of the non-material and divine
dimensions of human existence—rooted in a profound grasp of humanity's connection with
God and the concept of Wahdat al-wujud (the unity of existence)— encourages individuals
to shift their focus from self-centeredness to moral values, justice, and empathy for others.
Such an understanding encourages humans to embrace responsibility toward others and foster
peaceful coexistence (Tabataba’'1, 2011). From Tabataba'1's perspective, through purification
and education, a human being can attain the highest levels of spiritual insight, ultimately
reaching the station of witnessing both existence and the divine order. Such an individual
becomes a witness to the fulfillment of virtues within humanity, society, and the
understanding of absolute good across all of existence. Rather than prioritizing personal gain
and well-being, this person endeavors to achieve a harmonious balance between meaning and
materiality, while also promoting justice and peace. Tabataba'i further underscores this
concept in his interpretation of the verse, "And thus we have made you a middle nation, that
you may be witnesses over the people” (Al-Bagarah: 143), which calls upon Muslims to
cultivate spiritual development and acquire moral virtues that surpass those of others, thereby
qualifying them to serve as witnesses (Tabataba'i, 2011). Moreover, understanding the
human position in relation to nature, alongside environmental awareness, fosters a balance
between natural ecosystems and humanity’s responsibility for their preservation. In his
interpretation of the Quranic verse "And do not cause corruption on the earth after its
reformation” (Al-A‘raf 7:56), Tabataba'1 underscores that environmental degradation not
only harms nature but also disrupts human relationships and exacerbates social tensions.
Consequently, divine guidance instructs humankind to engage with nature in a balanced and
responsible manner, ensuring the sustainable use of natural resources to meet both present
and future generational needs. Such an awareness of human responsibility not only
contributes to environmental conservation but also fosters the development of a harmonious

https://www.unesco.org/en/global-citizenship-peace-education *

2. Tabataba'Ts views the Nafs as an immaterial and abstract essence that, through its capacity for action, is
intertwined with the material realm. As the conscious dimension of human existence, it precedes the physical body
and encompasses various existential aspects, including perception, instinct, will, action, and divine nature.
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and peaceful society by mitigating injustice and violence while promoting cooperation
among people (Tabataba'i, 2011).

Current Global Challenges

Ecological intelligence described earlier offers a philosophical framework to address
pressing global crises, including those in Gaza, Palestine, and Lebanon, regions that
exemplify the urgent need for educational interventions that promote peace, protect diversity,
and foster planetary consciousness. Educational initiatives in conflict zones must move
beyond immediate survival needs to address the deeper systemic causes of violence.
Philosophies like Arne Naess’s (1989) deep ecology can inspire curricula that connect the
personal struggles of individuals with global ecological and social systems. By teaching the
interdependence of life, such approaches can foster empathy and collective action. In Gaza
and Lebanon, where conflict disrupts schooling and perpetuates cycles of violence, education
rooted in world peace philosophies can play a transformative role. These initiatives can
include trauma-informed practices, intercultural dialogue, and ecological education aimed at
rebuilding fractured communities. Building on the work of Montessori and Martha
Nussbaum (1998), educators in conflict zones can prioritize the holistic development of
children, focusing on dignity, agency, and critical thinking. Programs that empower young
learners to envision peaceful futures can disrupt generational cycles of violence.

Peace studies in an apocalyptic nuclear age can trace the rise of peace studies that saw the
emergence of international territorial norms, conflict management, “the Cold Peace” peace
treaties and the Peace Corps (Peters, 2012) and forms of counter-education to a perceived
Western hegemony in peace education (Gur-Ze’ev, 2011) and the possible end of liberal
internationalism that has held sway for over fifty years.

Building a Planetary Consciousness Through Education

The rise of planetary consciousness—an awareness of humanity’s shared fate on a fragile,
interdependent planet—offers educational philosophers a unique opportunity to contribute to
world peace. As the first principle of higher ecological intelligence, the elimination of
personal and social violence can guide educational efforts. This principle encourages
researchers and educators to address structural violence, including inequality, racism, and
environmental degradation, as integral to peacebuilding.

Philosophers like Gregory Bateson (1972), Edgar Morin (2008) and Félix Guattari
(1989)emphasize the need for systems thinking educational ecosophy —an approach that
integrates ecological, social, and cultural dimensions of human life. Guattari’s transversalist
perspective on subjectivity transcends the dichotomy of individual versus social, as well as
the notion of a pre-existing or ready-formed subject, whether as a person or an individual.
Instead, subjectivity is understood as a collective and self-generative process that is
inherently ecological (Peters, 2002). Educational programs inspired by these ideas can help
students grasp the interconnections between their actions and global outcomes.
Philosophically minded researchers have a responsibility to contribute to international peace
efforts. By participating in cross-border collaborations, facilitating dialogue among diverse
communities, and addressing global challenges, they can amplify the transformative power
of education.

Educational Initiatives in Ukraine, Gaza and Lebanon

In regions like Ukraine, Gaza and Lebanon, where the effects of war and displacement are
profound, educational philosophers can play a pivotal role in promoting peace. Philosophies
of care and resilience can shape educational responses to the psychological impact of war.
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Trauma-informed education prioritizes safety, empathy, and healing, creating conditions
where students can thrive despite adversity. Drawing from Martin Buber’s (1972) philosophy
of dialogue, education in conflict zones can promote understanding, truth and reconciliation
as the basis of a philosophy of forgiveness. Facilitating dialogue between communities with
deep historical divisions can build bridges toward peace (Peters & Besley, 2021). Paulo
Freire’s (1972) concept of critical consciousness can be applied to empower communities to
challenge systems of oppression and also to build networks of peaceful co-existence.
Educational programs that encourage active engagement with social issues can inspire
students to become agents of change, mobilizing in the name of peace and ecology.

The Ethical Role of Educational Philosophers

Educational philosophers can influence political leaders by promoting critical thinking,
ethical governance, and commitment to social justice. Their work can shape leadership that
is informed by higher consciousness and ecological intelligence. Philosophers can advocate
for alternatives that prioritize education, equity, and peace by critiquing policies that
perpetuate violence and inequality. This involves holding leaders accountable to moral and
democratic principles. Education that fosters ethical reasoning and systems thinking can
cultivate leaders who are capable of addressing complex global challenges. Philosophers can
design curricula that prepare students to lead with integrity and vision. Philosophers can work
with international organizations, NGOs, and governments to promote policies that align with
the goals of world peace and ecological sustainability. Their role as mediators and advisors
is essential in shaping a just and peaceful global order.

In an ecology of peace, educational philosophers that advocate for world harmony, grounded
in elevated consciousness and ecological wisdom, offer a crucial scaffold for navigating the
tumults of our global landscape. By weaving the threads of personal, societal, national, and
international relations into a cohesive ecosystem of existence, these philosophies light the
path toward the eradication of aggression and the nurturing of variety and diversity. They
also serve a critical historical function by recognizing and fostering comprehension of past
injustices, such as the genocides perpetrated by the U.S. against Indigenous peoples, African
Americans, Mexicans, Vietnamese, and Palestinians, as well as those committed by European
colonial forces.

Educational philosophers, armed with the lessons of history and the creativity of the present,
are ideally suited to enrich this vision of transformation. In times of crisis, as seen in the
conflicts in Ukraine, Gaza, and Lebanon, their scholarly endeavors have the potential to
galvanize educational efforts that mend, empower, bridge divides and mend the ecosystem.
Through their interactions with policymakers, scholars, and local communities, these
educational philosophers assert that peace is not just a utopian vision but a tangible and
attainable objective for the shared destiny of humankind that depends on sustaining the
Earth’s ecosystem.
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