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Abstract

This essay examines peace in the Middle East by focusing on the historical precedents that
have led up to the designation of the modern state of Israel. It is argued that it is the role of
the philosophy of education to specifically analyse the creation of the modern state of Israel
as a concept, and to unpack this concept with respect to its consequences. Further to this
detailed philosophical work, this essay speculates on the more general role of the philosophy
of education during times of geopolitical upheaval and universal threat. As such, it was found
that the philosophy of education has the dual function of thoroughly unpacking concepts,
whilst providing an ethical and intellectual basis for examining the causes of violence and its
ramifications. In sum, this essay argues that the philosophy of education has the specific
purposes of critically examining concepts and providing future populations a stable basis for
hope in the future.
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The geographical area that we now refer to as Israel, though includes the West Bank and
Gaza Strip, and that has been called Palestine, as far as history tells us, has frequently been a
zone of conflict (Caplan, 2019). For example, the Old Testament tells of the conflicts between
the early Jewish state and the Assyrian Empire, which conquered the city of Samaria in 720
BCE, and Jerusalem in 701 BCE. Other conquerors of what was called Judea and Samaria
included the Babylonians, Macedonians, Ptolemaic Egyptians, Seleucids, and the Romans
(Kratz, 2015). During the medieval period, Judea and Samaria were subject to the Christian
crusades and Islamic conquests, and more recently, the Ottomans held the territory for 401
years, marking one of the most stable periods for the region until the British took control in
1918 (Mazza, 2008). The modern Israeli state was founded on May 14, 1948, after UN
resolution 181 in 1947, that has directly led to the situation that we find today, and the recent
conflicts in Gaza and Lebanon. The main question for this essay is: What can the philosophy
of education do given the frequent conflicts in this region? And: What are the consequences
of these conflicts for the philosophy of education?

The region is clearly of strategic value, and this is what has spurred on the tendency to want
to dominate and conquer it. However, as 401 years of Ottoman rule showed, the strategic
value of the place does not necessitate conflict. During this period, the geographical area of
modern Israel was a vassal state under the Ottomans, wherein power was administered from
Istanbul and Damascus, and the region, which contained Jewish, Muslim and Christian
inhabitants, was not fought over because of the domination and protection by the Ottomans
(Masters, 2013). Further, the different religious and ethnic groups in the area were not in
conflict under the Ottomans because they were effectively locked into a hierarchy by their
Turkish rulers, and, as such, there was no point in vying for power amongst themselves.
However, given the impossibility of recreating the conditions of the Ottoman rule over Israel,
what can the philosophy of education suggest in the contemporary situation?

Firstly, the conflict in Israel has its roots in the British rule of the territory after 1918. The
League of Nations (1922) and the United Nations (1947) designated that there should be a
homeland for displaced Jewish communities, a movement that accelerated after World War
Il and the atrocities that were enacted on the Jewish people by the German Nazi regime
(Karsh, 2012). The conflicts that have arisen since the establishment of Israel in 1948 are due
to the encroachment of the new state of Israel on other territories and peoples, such as those
that identify as Palestinians, as well as the Lebanese and Syrians. The state of Israel is
importantly supported by western powers in Europe and the US and has high tech weaponry
to defend itself if attacked (Petras, 2011). The point for the philosophy of education is to
recognise the precarity and the vulnerability of the state of Israel, recently positioned as it is
in a hostile region, whilst simultaneously having the weapons to reek destruction on its
neighbours. Thus, the concept of the state of Israel can be likened to a fragile construction,
such as a palace of glass, or a crystal pyramid, yet if this glass or crystal is touched or cracked,
poisons will be emitted from its interior that cause harm. As such, | would suggest that the
job of the philosophy of education is to unpack and question the construction of this palace
of glass or crystal pyramid, and to understand the consequences of such a dangerous object.
In 1917, the Balfour Declaration stated the British government’s support for the
establishment of a homeland for the Jewish people (Gutwein, 2016). However, this
declaration held other strands, meanings and positions, all of which can be unpacked through
the philosophy of education. The British wanted control of the Middle East after what they
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hoped would be the collapse of the Ottoman Empire, and hence, the development of a Jewish
homeland could function as a strategic hub for British interests after the disappearance of
Ottoman control. Further, oil had been discovered in the Middle East in 1908, and even
though its exploitation and economic value had not been fully realised, control of pipelines,
refineries and shipping routes, were already economic interests of the British (Levene, 1992).
Added to this was the British control of the Suez Canal, which could be better monitored
from the proximity of a new Israel, and which is a vital sea route for world trade.

At this level, the theoretical approach to the philosophy of education that is being suggested
to understand the construction of the ‘crystal pyramid’ of the current state of Israel is
historical materialism (Brown & Ladyman, 2019). This approach determines the construction
of Israel in terms of the power games and material concerns through time that have gone into
its genesis. However, there are clearly other concerns that have gone into the development of
a Jewish homeland in the twentieth century. In western powers such as the US and UK,
children are educated through narratives taken from the Old and New Testaments of the Bible
that centre on the geographical zone of the Levant (Al-Hazza & Bucher, 2008). Hence, there
is a deeply embedded spiritual connection to the region through Christian teachings, which
creates an imaginary and lived connection to the place that is beyond material and historical
concerns. Elsewhere, | have termed this approach to unpacking concepts through the
philosophy of education as ‘immanent materialism’ (Cole, 2013); (Cole, 2013).

Immanent materialism performs a full historical and material analysis on concepts such as
the modern state of Israel as a crystal pyramid; and adds to this analysis the immanent level
of understanding interior and potentially imaginary drives that have gone into its
construction, such as the childhood spiritual connection of education systems in the west
telling the stories of the Old and New Testaments in their classrooms. One manner to
understand immanent materialism is through the construction of a complex plateau in time
(Cole & Mirzaei Rafe, 2017), which includes the material, immanent and spiritual forces that
have gone into the production of a concept such as the modern state of Israel as a poisonous
crystal pyramid. Importantly, the plateau is not static, but includes the dynamics of living
systems, and the forces that are immanent to aspects of its life such as its growth and decay,
its need for resources, and its inevitable death (Cole, 2012). Also, the plateau will learn, and
this learning determines its future directions and how it will respond to further potential
threats and confrontations.

The truth of the present peace and conflict in the Middle East is that it is locked into cycles
of attack and recrimination that the philosophy of education can do little to stop (from the
outside). Conflicts indirectly influence the content and delivery of education, as curricula is
frequently altered to reflect prevailing ideologies and avoid controversial topics related to the
conflicts (Beyer & Apple, 1998). Furthermore, conflicts create an environment of fear and
mistrust, which hinders the open exchange of ideas and critical discourse that are fundamental
to the philosophy of education. In the long term, these conflicts undermine efforts to promote
peace and understanding through education, by perpetuating cycles of violence and division
(Guilherme, 2017). Hence, it is crucial to foster critical thinking, empathy, and a deep
understanding of cultural and historical contexts in which educational philosophy can assist
in cultivating a generation of individuals better equipped to navigate and resolve conflicts. In
addition, the philosophy of education can advocate for inclusive curricula that reflects all
community members’ diverse experiences and perspectives, thereby reducing feelings of
marginalisation and fostering a sense of belonging.
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In the end, we are left with the power to construct and deconstruct concepts that help in
understanding the situation that is portrayed through our television sets and is deeply
connected to political and social power around the world. The crystal pyramid of the state of
Israel is vulnerable due to its specific placement in a hostile environment by an industrial-
geopolitical complex, yet it is heavily armed, and ready to strike back due to its supporters
and financiers (Petras, 2011). As a result, the work of the philosophy of education is primarily
to unlock the complex in which the crystal pyramid resonates and to understand the
throughlines and contours of its build-mode. The philosophy of education cannot stop future
conflict in the Middle East, or coordinate peace, but it can, through rigorous immanent
analysis (Cole, 2013);(Cole, 2013); (Cole, 2013)understand the future of an illusion ...
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