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Abstract

The main argument of this article is that the foundational concept of education in
contemporary Iran has its roots in German Romanticism. To substantiate this claim, the
author explores the educational ideas of Hossein Kazemzadeh Iranshahr, Seyyed Hassan
Tagizadeh, and Jalal Al-e Ahmad, focusing on three central Romantic concepts within each:
spirituality, public education, and Westoxification as an anti-Western ideology. The author
also examines two Romantic educational institutions in contemporary Iran: the Iran Scout
Organization and the Organization for Public Enlightenment. This speculative examination
provides a basis for comparing these ideas with Bildung in German Romanticism.
Furthermore, it is illustrated that the concept of Romantic education has been supported by
revolutionary leaders and official documents of Islamic education. However, these Romantic
ideals have not been realized within the framework of the French-inspired educational system
in post-revolutionary Iran, amidst the historical conflict between German Romanticism and
the French Enlightenment. Consequently, just as Romanticism struggled with the challenge
of establishing institutions to propagate its core values, the modern school system in post-
revolutionary Iran fails to adequately reflect these values within its Islamic educational
discourse, as evidenced by the disparity between school practices and the expectations placed
upon them. Thus, the reconsideration of the educational institution emerges as the primary
challenge confronting the educational system in lIran.
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Extended Abstract

This article begins by outlining key themes related to German Romanticism and its influence
on educational thought, both in the West and in Iran. In doing so, it delves into the
philosophical foundations of Romanticism, emphasizing ideas such as individual spirituality,
emotional depth, and a rejection of Enlightenment rationalism. These concepts form the basis
of Romantic critiques of mechanistic approaches to education and society.

Next, the focus shifts to the concept of Bildung, a central idea in German Romanticism that
emphasizes holistic self-development and personal growth through education. This idea
influenced the formation of modern educational systems in the West, promoting an education
that goes beyond mere vocational training to foster moral and intellectual development.
Further, it explores how these Romantic ideals were interpreted and integrated into the
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educational philosophies of Iranian intellectuals. It examines how figures such as Hossein
Kazemzadeh Iranshahr, Seyyed Hassan Tagizadeh, and Jalal Al-e Ahmad adapted Romantic
concepts to address the unique cultural and political challenges of Iran. They emphasized
spirituality, public education, and resistance to Westernization, reflecting the broader
influence of Romanticism in shaping Iran’s educational discourse.

One of the primary examples of these Romantic elements was the Iran Scout Organization,
which promoted ideals that aligned closely with the Romantic view of education. It
emphasized personal growth, moral education, and a connection to nature, fostering a holistic
approach to the development of young individuals. This initiative reflected Romanticism’s
belief in nurturing not only intellectual capacities but also the spiritual and emotional aspects
of human development.

Alongside the Scout Organization, the Organization for Public Enlightenment also embodied
Romantic ideals. This institution focused on the cultural and intellectual advancement of
society, promoting creativity and spiritual growth. Its activities were aimed at fostering a
sense of collective identity and intellectual independence, aligning with the Romantic
critique of the rationalist, utilitarian focus of Enlightenment-inspired educational systems.
These efforts mirrored the broader Romantic desire to create educational experiences that
transcended the rigid frameworks of industrial and bureaucratic schooling.

The analysis of the ghostly presence of Romantic education within the framework of the French
school system after the Islamic Revolution highlights the significant influence of French
educational principles on Iran's modern educational reforms, initiated during the authoritarian
regime of Reza Shah. His regime sought to establish a modern nation-state inspired by the
French model, using education as a means to instill a national identity among citizens. However,
this approach conflicted with the Romantic ideal of cultivating free individuals, as the
educational system favored cognitive development over moral or spiritual growth.
French-educated officials played a crucial role in implementing this educational model,
promoting a system influenced by French pedagogical practices. This resulted in the adoption
of centralized educational policies and an emphasis on nationalism, which diverged from the
more holistic, interconnected ideals found in German Bildung. Despite later shifts toward
American educational reform during the reign of Mohammad Reza Shah, the foundational
French model persisted, with educators trained in the German tradition, such as Mohammad
Bager Houshyar and Turan Mirhadi, advocating for Romantic principles in education.

As the Islamic Revolution approached, key themes from Romantic education resurfaced in
the demands of revolutionary leaders, emphasizing the importance of nurturing over mere
instruction, the spiritual purpose of education, and the rejection of materialistic paradigms
prevalent in the pre-revolutionary system. This shift reflected a broader historical connection
between Greek, German, and Islamic educational philosophies, suggesting a continuity in the
pursuit of personal and collective enlightenment. The legacy of Romantic thought,
exemplified by works like Ibn Tufail's Hayy ibn Yagdhan, underscores the enduring influence
of self-directed learning and moral development in shaping educational discourse in Iran.
The discussion and conclusion of the article center around a fundamental conflict in the
development of modern education in Iran, characterized by the competition between German
and French educational paradigms. This rivalry has created a paradox in educational reforms,
where the German perspective, associated with individuality and Romantic ideals, is
contrasted with the French approach, which emphasizes collective identity and rationality.
Ali Shariati captures this conflict by identifying Islamic education as aligned with Romantic
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(and Islamic) ideals, while the new Western educational paradigms, rooted in Enlightenment
principles, represent the opposing force.

Although there was an implicit demand for a modern educational system based on Romantic
thought during the Pahlavi era, several factors, including the rise of Reza Shah and the
significant influence of French-educated elites, led to the dominance of the French
educational model in Iran. This model prioritized national cohesion and centralized control,
which stifled the incorporation of Romantic ideals.

In the context of the Islamic Revolution and subsequent educational reforms, the article
concludes by highlighting several key points. First, the demands of political leaders and
educators have often resonated with Romantic aspirations, reflecting a historical intercultural
exchange between Islamic and Western thought. Second, these demands have rarely
acknowledged the French structural legacy of the educational system, which has led to a lack
of meaningful reform and the dominance of a technocratic approach to education. Third, the
Romantic ideals in these demands sometimes lack clarity, risking a regression to the French
model of education. Lastly, the author suggests that policymakers should distinguish between
education as a broader concept and the specific practices of schooling, emphasizing that the
former should not be solely the responsibility of the latter. This distinction could relieve the
school system of unrealistic expectations and promote a more holistic approach to education
that aligns with cultural values and contemporary realities.
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Leaman, O. (2008). Islamic humanism in the fourth/tenth century. In S. H. Nasr & O. Leaman (Eds.),
History of Islamic philosophy (pp. 155-161). Routledge. , Samier, E. A. (2019). The Humanist Roots
of Islamic Administration and Leadership for Education: Philosophical Foundations for Intercultural
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Leadership in Muslim Countries: Theoretical, Historical and Cultural Foundations (pp. 23-38).
Springer Singapore. https://doi.org/10.1007/978-981-13-6818-9_2
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