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Abstract

This essay explores the philosophy of education as a means to foster peace by bridging
classroom pedagogy with global leadership. It emphasizes the intrinsic human capacity for
"care for the other" and advocates for nurturing empathy, solidarity, and compassion to
address societal and global challenges. Drawing on philosophical insights from figures like
Rumi, Einstein, and Lao Tzu, the essay distinguishes between inner peace—personal
tranquility achieved through reflection—and external peace, which encompasses societal
harmony and justice. It highlights the interconnectedness of these dimensions and their
relevance to education. The role of educational philosophers is examined at both micro and
macro levels, emphasizing their influence on learners, policymakers, and societal structures.
Peace pedagogy is presented as a transformative tool to cultivate critical skills like
negotiation and empathy in students. The essay also addresses global challenges, urging
educational philosophers to actively engage in diplomacy and systemic change to promote
peace. Contributions from diverse scholars enrich this discourse, offering perspectives on
advocacy, ethics, history, and the limitations of peace education. Together, these insights
underscore education's potential as a catalyst for social transformation and global harmony.

Keywords: peace education, philosophy of education, global leadership, empathy and social
transformation.
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This essay and the present special issue focus on a concept that may be termed " care for the
other"—a notion that is intrinsically and inherently significant. This capacity is embedded
within every individual, yet it must be fostered. One may have the opportunity for direct,
face-to-face interaction with others to express care, empathy and personal hygiene so-called
“cared-for”, or such an opportunity puts more distance between ourselves and the objects of
our care, so-called “cared-about. In such cases, it becomes essential to demonstrate this
"concern for the other" through any available means. This can be achieved through empathy,
solidarity, compassion, or even financial assistance. This collection, in essence, serves as a
symbolic representation of "cared- about™ (Noddings, 2008).

As Mawlana Jalal al-Din Balkhi (Rumi, 1994) has pointed out:

"Do not say, 'All are at war; what use is my pursuit of peace?' You are not one; you are a
thousand—Ilight your own lamp."

"For a single illuminated lamp is better than a thousand lifeless ones,
And a single upright figure is worth more than a thousand bent forms."

These verses by Rumi convey the idea that even a small act toward enlightenment and
benevolence is more impactful and meaningful than inaction. Similarly, the effort to
demonstrate "care for the other"—particularly in today’s turbulent world—is of utmost
importance.

Some believe that peace merely means the absence of war or an agreement to end hostilities
between those who have been at war. However, | believe that peace is not just the absence of
war; rather, as Einstein and Martin Luther King stated, peace means the presence of justice
in society—a state where human rights are respected, and individuals experience a sense of
tranquility. Therefore, as Spinoza and Jawaharlal Nehru suggested, peace is a virtue and a
state of mind centered on benevolence and goodwill. It is a mental condition that leads to
inner calm and can be regarded as a social objective. Hence, peace can be viewed from two
perspectives: inner peace, which refers to mental and psychological tranquility—an
undisturbed state free from suffering, anxiety, greed, and hatred. This kind of peace is
achieved through religious rituals, reflection, meditation, and contemplation. It is the true
peace that can serve as the foundation for peace in society and the world. As Lao Tzu put it:
" “If there is to be peace in the world, there must be peace in the nations. If there is to be
peace in the nations, there must be peace in the cities. If there is to be peace in the cities,
there must be peace between neighbors. If there is to be peace between neighbors, there must
be peace in the home. If there is to be peace in the home, there must be peace in the heart.”
The second type is external peace—the peace that manifests within society, among nations,
and globally. It refers to a natural state of society, nations, and the world, where people
coexist in harmony and happiness. The negative aspect of external peace denotes the absence
of war, hostility, social disorder, injustice, inequality, and environmental imbalance.
Meanwhile, the positive aspect of external peace signifies social justice, collective harmony,
friendly relations, public order, security, and similar ideals. Inner and external peace are
interconnected and support one another. Inner peace represents personal tranquility, while
external peace reflects social harmony. Thus, peace can exist at various levels: intra-personal,
interpersonal, intra-group, inter-group, national, international, and global.

The engagement of educational philosophers with the concept of peace can be examined at
two levels: the micro and the macro. At the micro level, this engagement pertains to
interactions with learners, the practice of public education, and academic activities. At the
macro level, however, it involves engagement with policymakers, influencing educational
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and social policies, and the role of educational philosophers in high-level decision-making.
These two levels can be considered complementary approaches: the bottom-up approach,
which emphasizes the role of education in shaping society, and the top-down approach, which
focuses on structural changes through policymaking and high-level decision-making. In this
regard, both long-term and short-term approaches exist—the former seeks to create lasting
transformations over time, while the latter concentrates on rapid and immediate changes.
Within this framework, pedagogy, as the art and science of teaching, is primarily associated
with the micro level. Beyond teaching methods, pedagogy encompasses teacher-student
interactions, instructional strategies, and the social, political, and psychological factors
influencing learning. In ancient Greece, a clear distinction was made between pedagogues
and teachers, with pedagogues playing a more guiding and caregiving role than mere
instructors. The modern concept of pedagogy underwent a significant transformation with
the work of Paulo Freire (Freire, 2020) and the publication of Pedagogy of the Oppressed,
expanding to include new concepts such as hexis (condition), eudaimonia (believing humans
all deserve flourishing), phronesis (practical and moral disposition), dialogos (dialogue for
learning), and praxis (informed and committed action to lead change). Thus, pedagogy is a
process closely related to teacher-student interactions, instructional methods, and educational
objectives and is regarded as a long-term investment in fostering social and cultural change.
When peace pedagogy is introduced, its goal is to equip pedagogues with the ability to
cultivate skills such as teamwork, self-awareness, negotiation, critical thinking, empathy, and
forgiveness in students. This enables students to learn how to resolve conflicts peacefully by
gathering and analyzing information while considering ethical principles.

In today’s super-complex and ever-changing world, it is essential to reflect on the role of
educational philosophers and the philosophy of educational societies in fostering global
peace. In my view, diplomacy should be the primary approach at the broader level—an art
of negotiation and dialogue among individuals, groups, and governments aimed at
influencing behaviors, events, and decisions within the international system to promote peace
among nations and prevent war or violence. Diplomacy serves various functions, including
negotiation, state representation, information gathering and assessment, economic, political,
and cultural relations, and facilitating the implementation of international law. While
diplomacy can operate at multiple levels—individual, intergovernmental, formal and
informal conferences, governmental and non-governmental—I specifically refer to
diplomacy between educational philosophers and policymakers. This is for two reasons.
First, 1 believe that the capacity of politics to effectively control global violence has
diminished, while the normalization of violence has become deeply concerning. The world
now stands on the brink of widespread conflict. Second, this issue relates to our ethical
seriousness and our obligation to pursue emancipation. | agree with Bhaskar (Bhaskar, 2002)
that the "ground state" of human beings includes inherent qualities such as love, creativity,
intelligence, and the capacity for right action. To be a philosopher, then, is to be a human
committed to realizing these qualities and to making a meaningful contribution to the
improvement of the human condition. | argue that education philosophers must take a
proactive role. Caring for others across the globe, as a reflection of our moral responsibilities,
is crucial for fostering peace, friendship, and mutual respect among individuals and nations.
As Rumi states: "A single upright figure is worth more than a thousand bent forms."
Educational philosophers can make meaningful contributions toward a peaceful future. By
channeling their efforts through all available means, they can work toward achieving peace,
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mobilizing their expertise and collective commitment to help build a more harmonious world.
Addressing the urgent need for action in regions such as the Middle East requires a
comprehensive approach that integrates educational initiatives with direct aid and
collaborative efforts. Educational philosophers can create pathways toward a world where
education is not only a means for personal growth but also an instrument for social
transformation and global harmony.

For this purpose, | invited distinguished educational philosophers from around the world to
explore their role in promoting peace by bridging classroom pedagogy and global leadership.
What, then, is the role of educational philosophers in addressing the challenges facing a
planet on the brink of human-induced catastrophe?

The special issue explores the role of educational philosophers in fostering peace from
diverse perspectives. Some articles focus on the ethical responsibilities of philosophers, such
as "Should Philosophers of Education Work for World Peace?", which debates whether
philosophers should actively promote peace or remain neutral scholars. Similarly, "Our
Silence is Deafening" critiques the reluctance of philosophers to address the suffering in
Gaza, arguing that they must take "response-ability” and condemn injustice. Others take a
conceptual and historical approach. "Peace in the Middle East: The Future of an Illusion",
examines the role of educational philosophy in analyzing the creation of Israel and its
implications for conflict. "The Contribution of Educational Philosophers to a Turbulent
World" introduces the idea of "ecological intelligence," advocating for peace through
systemic thinking, intercultural dialogue, and ethical governance.

Other contributions address peace education’s challenges and limitations. "Philosophy of
Education and the Possibilities of a Bearable World" examines how fear fuels conflict and
suggests that unlearning fear through dialogue and diversity can create space for peace.
"Peace Education" warns against overburdening education as a universal solution,
emphasizing that peace education depends on stable environments and institutional support.
"Seeking Testimonio in the Gaza Genocide" critiques the depoliticization of testimonial
narratives and urges educators to use them as active tools against injustice. "Give Peace a
Chance: The Journey from John Lennon’s Dream to Modern Realpolitik” explores the
transformation of peace movements, arguing that contemporary peace is shaped by
geopolitical power rather than idealistic anti-war efforts. Two additional contributions further
enrich this discourse. "Betterment of Education and Hope for Global Equilibrium™ questions
why efforts to improve education have not led to global stability and balance. Drawing on
educational leadership and Hans-Georg Gadamer’s concept of equilibrium, the article
explores the importance of dialogic relationships among educational stakeholders. It argues
that fostering mutual understanding through education can promote a more balanced and
peaceful global order. "Peace Education after the Devastated Experience: A Case in
Hiroshima" examines the role of peace education for atomic bomb survivors in Japan,
particularly the organization Nihon Hidankyo, awarded the 2024 Nobel Peace Prize. It
explains why Hiroshima's peace education emphasizes the damage caused by the atomic
bomb, shaped by years of political censorship and public indifference. The article explores
how educational philosophy can help unravel this complexity and support mutual
understanding.

Collectively, these papers illustrate the complexities and multifaceted nature of peace,
highlighting the tensions between advocacy, education, and political realities. They
emphasize that philosophers of education have a vital role in confronting injustice, cultivating
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dialogue, and imagining pathways to a more peaceful world.
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Abstract

Very few parts of the world are safe from the harms of intolerance, othering, conflict and
war. Even in relatively peaceful pockets of society, the potential for incitement and hatred
simmers beneath the surfaces of daily lives. Human suffering and destruction have become
normalised, if not in our immediate vicinities, then on our screens. For too many people and
communities, it is as if being human necessarily means living in a state of wretchedness.
What might philosophy of education have to offer in addressing the perilous state of
humanity? This essay singles out the predominance of fear as a key factor in the othering and
dehumanisation of people. In response, | propose that fear can be unlearnt, allayed and
disrupted if we question the ‘truths’ we know about others; if educational sites embrace
diversity by encouraging curiosity and dialogue; and by turning towards one another by
recognising our fragile intimacy.

Keywords: philosophy of education, fear and othering, dialogue and diversity, humanization
and hope.
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Moral superiority and oppression

Notions and proclamations of world peace exist because the world has never been at peace.
Instead, it has always been a place of othering, intolerance, dehumanisation, and annihilation,
often putting into motion generational patterns of pain, grief and suffering. Making sense of
the persistency of this turbulence can adopt any number of frames — most of which rely on
unjustifiable and unjust reasoning. Colonialism and Imperialism, for example, self-justify
through claims of ‘bringing civilisation’ to ‘savage and backward’ peoples. It departs from a
grand enforcement of Difference, which not only legitimises the ‘rights’ of the coloniser to
the land and lives of the colonised, but by so doing also delegitimises the rights of indigenous
people to their own ways of life and being. Notably, we see the same kind of presumptive
claims of power, and reliance on an argument of ‘liberating’ people, when countries like the
USA (‘the world’s greatest democracy’) enforce democratisation onto other societies. We
also see it in Israel’s self-description of being ‘the only democracy in the Middle East’. This
is not a mere statement on its political ideology. It is a claim of moral superiority and
authority, which distinguishes it from the rest of the ‘backward’ region, while simultaneously
legitimising its actions, regardless of inhumane these might be.

The reality is that human beings struggle to live in peace; people struggle with the differences
of others; they struggle to recognise the possibility of multiple worldviews and ways of being,
and hence, at times, fail to see the humanity in others. The struggle itself emanates from
various sources and contexts, or a combination thereof, so that the immigrant, for example,
is not only feared as an unknown, but is also perceived as a threat to a dominant ‘way of life’.
Other times, fear is masked by unadulterated exertions of power and control, much like the
majority ‘black’ population suffered during apartheid in South Africa, or the sustained
brutalisation of the Palestinians since 1948. Fear, as Donald Trump, demonstrates on a
regular basis, is a powerful tool. It draws hard lines between those who think like him and
those who do not to the extent that differences should not only be condemned, but also hated.
As Ruth Ben-Ghiat points out, Trump has ‘been taking Americans and his followers on a
journey since really 2015 conditioning them ... step by step instilling hatred in a group, and
then escalating” (Ward, 2024). Immigrants are crime and anarchy, they are taking Americans’
jobs, and they are ‘also animals who are going to kill us or eat our pets or eat us’. And while
‘white’ people have ‘good genes’, ‘non-white immigrants’ have bad genes, as Trump shared
with a radio host (Ward, 2024). Struggles and conflicts between human beings do not only
lead to a disintegration of peace; they can also lead to an unbearable decimation of human
beings, and humanity — as encountered in the ongoing genocide in Palestine, first through a
war, and now through starvation.

The possibility of a bearable world

The interest of philosophy of education naturally extends into concerns about educational
ideologies, theories and practices, as well as the broader contexts of influence, which include
not only political, social and economic factors, but also cultural, religious milieus.
Considering the commitment of philosophy of education to making sense of the nature of
education, it follows that it has as much of a moral responsibility to respond to global
humanitarian crises (war, genocide, unrest, environmental crises, famine, starvation,
displacement) as it does to challenging the global surges of right wing politics and rhetoric.
These are not separate concerns, as | have tried to highlight in the introduction to this essay.
Both are enduring and centre on what it means to be and act with humanity. The ideas and
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perspectives which emanate from right wing politics give rise to racism, intolerance, and
ultimately, violence. And regardless of whether we describe these as racism, fascism,
xenophobia, or Islamophobia, the common thematic emotion is fear, and the potential for
violence and hatred is the same.

How, therefore, can philosophy of education respond to contemporary global crises, and
promote peaceful possibilities of being in this world? If we agree that fear of the unknown,
and more specifically, ‘the Other’, underscores most of the world’s turbulence, then how do
we unlearn the fear so that we might foster renewed forms of engaging with others, by seeing
others without fear? The paradox here is that, on the one hand, ‘Othering’ embodies anyone
that is perceived as different. The perceived difference is interpreted as unknown, as well as
less-than, but also as a threat, and hence, feared. On the other hand, despite not knowing the
‘the Other’, judgements are made about who ‘the Other’ is, and what they do. The result is
an anomalous narrative of not-knowing, but knowing. Consider the widely reported example
of some liberal democracies’ preoccupation with hijab-wearing Muslim women. These
women are perceived as being ‘backward’ and in need of liberation, because ostensibly their
hijabs are a sign of oppression. But they are also a threat to ‘our way of life’ in liberal
democracies. To combat this threat, some liberal democracies have prohibited the hijab,
thereby forcing Muslim women to either remove their hijabs or face the consequences (fines,
lost unemployment). As such, hijab-wearing Muslim women are relegated as irreconcilable
with liberal western values, thereby sustaining a false binary between the Orient and the
Occident.

Unlearning the fear, therefore, which leads to the construction of ‘the Other’, involves firstly,
an acknowledgement that what we know might not be knowledge, but rather myths based on
stereotypes. This is not easy, because it might also involve a confrontation with truths that
are in fact not true. If we have been reared to believe that race or religion are determinants of
truth and supremacy, then it is not only a matter of disrupting stereotypes. It is also a matter
of confronting the very value system through which we see the world, and ourselves, and the
possibility that there is more than one way of being in this world. Fear of others can be
unlearnt when we identify the source of what we know and how we have come to know it.
Secondly, inasmuch as education is the only means through which to advance and reform
human beings and society, schools and universities, as the predominant sites of education, do
not necessarily fulfil this mandate. It is not only a matter of some schools and universities
discouraging dissent, critical thinking, and a general questioning of how we see and live in
this world. It is also a matter of how these educational sites respond to diversity, which often
involves managing it, rather than allowing it to live organically in institutional cultures and
ethos. Instead, with its preoccupation of ‘managing diversity’, differences are homogenised
and naturalised, stifling any potential for curiosity and dialogue. There is value in learning
with and from others, if only school and university teachers alike would use those they teach
as sources of knowledge, rather than only as recipients. It is insufficient to only teach about
diversity. Young people need to experience what it is like to engage and live with diversity.
Fear can be challenged when we begin to see the world from different perspectives, and when
we live in this world with more compassion, and less suspicion.

And thirdly, fear can be dispelled when we recognise our interconnectedness as human
beings. We had a brief glimpse of this intertwining during the Covid-19 pandemic crisis,
which started in 2019, when we recognised that we can only be safe from the virus if we are
all safe. Although the virus forced human beings into isolated silos, it also forced them into
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a fragile intimacy. Fragile because of the possibility of death; and intimate, because, however
fleeting, some human beings grasped their moral responsibility to and with others. A
recognition of human fragility takes us right to the core of what it means to be human, it
exposes us, makes us vulnerable and forces us to turn towards others. When we turn towards
each other, we can begin to see others, we can ponder on what we think we know, and allow
others to teach us about themselves. As important, the more we turn towards one another, the
deeper our connection can become so that it is not only fear which is dispelled, but also a
cultivation of renewed ways of being with one another.

In conclusion, many parts of the world are broken, suffering and without hope. But as the
great 13" century, Sufi mystic and poet, Jalal ad-Din Muhammad Rumi, reminds us, ‘The
wound is the place where the light enters you’. Hence, while global peace might be in a
perpetual state of potentiality, philosophy of education can offer hope and possibilities for a
bearable world.
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Abstract

Philosophies of world peace can be seen as an evolutionary goal of higher consciousness—
one that unites the personal, social, national, and international dimensions of human existence
into an interconnected web of life. This vision seeks the elimination of all forms of personal
and social violence, fostering a spiritual essence rooted in higher ecological intelligence
(Goleman, 2010). Such intelligence emerges from a philosophical and scientific awakening
to natural processes, biodiversity, and planetary consciousness. It fosters an understanding
based on the shared epistemology of complex natural and Al systems (complexity, relational
ontology, self-organization, nonlinearity, feedback, adaptive learning, distributive
knowledge, scalability and criticality). The rise of this awareness, integral to educational
philosophy (both ecology and peace), offers humanity a pathway to align education with the
goals of peace, justice, and sustainability in a turbulent  world.
New Earth Philosophy inspired by Wittgenstein grounded in
current scientific and philosophical understanding seeks practical solutions to real-world
problems ‘after the apocalypse’ linked to ‘Being-
together’ and the birth of planetary consciousness (Peters, 2024a, 2024b)

Keywords: ecological intelligence, global peace and sustainability, planetary consciousness,
educational advocacy, complexity and relational ontology.
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Philosophical Foundations of World Peace and Social Justice

Throughout history, educational philosophers have engaged with the foundational questions
of peace and justice. Their ideas resonate with the ecological intelligence described above—
a consciousness that integrates the self with the broader community and the natural world.
Immanuel Kant: Universal Peace Through Education. Kant’s vision in Perpetual
Peace (Kant, 1991) aligns intending to eliminate violence by advocating for cosmopolitan
education that emphasizes shared human values. He argued that reason and moral
development fostered through education, are essential to achieving lasting peace. His vision
for universal peace through education is rooted in the establishment of a federation of states
that maintain peaceful relations with one another. Kant believed that for such a federation to
be feasible, individual states must be institutions that respect their citizens' right to self-
determination. Additionally, he saw the emergence of at least one state with a republican
system of government as a crucial first step toward realizing perpetual peace. This approach
to peace education is linked to philosophical movements such as the Enlightenment and Neo-
Humanism. By examining the philosophical underpinnings of peace education through the
lens of Kant and other thinkers, contemporary scholars aim to understand how educational
systems can contribute to the development of a peaceful coexistence among different nations
and peoples. Kant's philosophy suggests that education plays a critical role in achieving
universal peace by cultivating individuals who understand and value the principles of self-
determination, respect for others, and the establishment of just institutions. This perspective
underscores the importance of integrating ethical and philosophical education into the
broader framework of peace education.

Maria Montessori: Peace as a Child-Centered Goal. Montessori’s philosophy of education
was deeply rooted in the belief that nurturing the innate potential of children could transform
society. Her concept of “education for peace” emphasized respect, empathy, and
collaboration, providing a microcosm for the peaceful societies of the future Montessori,
1949/1992 (Montessori, 1992).

As a pioneer in peace education she believed that the foundation of peace is rooted in
education and the notion of global citizenship, including respect for diversity, and personal
responsibility. Only when children are intentionally educated in these areas will they possess
the strength to resist being led into war without question. She warned against neglecting the
spiritual and moral education of children, highlighting its importance in creating a peaceful
and harmonious society that eliminates war and violence.

Mahatma Gandhi: Education for Nonviolence. Gandhi viewed education as a tool to
cultivate ahimsa (nonviolence) and self-reliance. His emphasis on integrating personal
morality with social action reflects the evolutionary goal of higher consciousness that
underpins philosophies of world peace (Gandhi, 1942). Gandhi's philosophy of nonviolence
is deeply intertwined with his views on education, believing that education should impart
cognitive knowledge and instil values such as truth and nonviolence. Education should
integrate moral values, with a strong emphasis on truth and nonviolence. Education should
help individuals in their journey toward self-realization and self-discipline. Gandhi believed
that through education, one could understand and control one's own violent tendencies,
leading to a more peaceful society. As the world becomes more interconnected, education
should foster a sense of global citizenship, where individuals are aware of and responsible
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for the impact of their actions on a global scale. This aligns with the principles of Global
Citizenship Education (GCED) promoted by UNESCO.!

Seyyed Mohammad Hossein Tabdtaba’t (1903-1981): Tabataba’'i one of the foremost
contemporary lIranian philosophers, offers a unique conceptualization of humanity as an
existence that emerges from all dimensions of Nafs2 (the soul). He argues that the integration
of rational and spiritual consciousness is the key to the immortality of human life (Tabataba'1,
2009). According to Tabataba’1 (1976), a human being who comprehends both the physical
and spiritual dimensions and progresses through the stages of perfection—based on sound
beliefs and righteous actions—can transcend the natural and mithali (imaginal) stages to
attain the intellectual stage—the highest level of human development. At this stage, the
individual achieves a state of moral and existential harmony, refraining from any form of
oppression toward any part of existence. Inspired by the Quran, Tabataba'1 maintains that as
God's vicegerent ("iisla (=¥ & dela 3" [Al-Bagarah: 30]), a human being must
comprehend their fundamental relationship with God and the broader existence, while
recognizing their responsibilities toward God, nature, and fellow human beings. As God's
representative on Earth, humans are duty-bound to uphold balance and justice in the world.
This spiritual perspective, along with an understanding of the non-material and divine
dimensions of human existence—rooted in a profound grasp of humanity's connection with
God and the concept of Wahdat al-wujud (the unity of existence)— encourages individuals
to shift their focus from self-centeredness to moral values, justice, and empathy for others.
Such an understanding encourages humans to embrace responsibility toward others and foster
peaceful coexistence (Tabataba’1, 2011). From Tabataba'T's perspective, through purification
and education, a human being can attain the highest levels of spiritual insight, ultimately
reaching the station of witnessing both existence and the divine order. Such an individual
becomes a witness to the fulfillment of virtues within humanity, society, and the
understanding of absolute good across all of existence. Rather than prioritizing personal gain
and well-being, this person endeavors to achieve a harmonious balance between meaning and
materiality, while also promoting justice and peace. Tabataba'i further underscores this
concept in his interpretation of the verse, "And thus we have made you a middle nation, that
you may be witnesses over the people" (Al-Bagarah: 143), which calls upon Muslims to
cultivate spiritual development and acquire moral virtues that surpass those of others, thereby
qualifying them to serve as witnesses (Tabataba'i, 2011). Moreover, understanding the
human position in relation to nature, alongside environmental awareness, fosters a balance
between natural ecosystems and humanity’s responsibility for their preservation. In his
interpretation of the Quranic verse "And do not cause corruption on the earth after its
reformation™ (Al-A‘raf 7:56), Tabataba'1 underscores that environmental degradation not
only harms nature but also disrupts human relationships and exacerbates social tensions.
Consequently, divine guidance instructs humankind to engage with nature in a balanced and
responsible manner, ensuring the sustainable use of natural resources to meet both present
and future generational needs. Such an awareness of human responsibility not only
contributes to environmental conservation but also fosters the development of a harmonious

1 https://www.unesco.org/en/global-citizenship-peace-education

2. Tabataba'Ts views the Nafs as an immaterial and abstract essence that, through its capacity for action, is
intertwined with the material realm. As the conscious dimension of human existence, it precedes the physical body
and encompasses various existential aspects, including perception, instinct, will, action, and divine nature.
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and peaceful society by mitigating injustice and violence while promoting cooperation
among people (Tabataba’i, 2011).

Current Global Challenges

Ecological intelligence described earlier offers a philosophical framework to address
pressing global crises, including those in Gaza, Palestine, and Lebanon, regions that
exemplify the urgent need for educational interventions that promote peace, protect diversity,
and foster planetary consciousness. Educational initiatives in conflict zones must move
beyond immediate survival needs to address the deeper systemic causes of violence.
Philosophies like Arne Naess’s (1989) deep ecology can inspire curricula that connect the
personal struggles of individuals with global ecological and social systems. By teaching the
interdependence of life, such approaches can foster empathy and collective action. In Gaza
and Lebanon, where conflict disrupts schooling and perpetuates cycles of violence, education
rooted in world peace philosophies can play a transformative role. These initiatives can
include trauma-informed practices, intercultural dialogue, and ecological education aimed at
rebuilding fractured communities. Building on the work of Montessori and Martha
Nussbaum (1998), educators in conflict zones can prioritize the holistic development of
children, focusing on dignity, agency, and critical thinking. Programs that empower young
learners to envision peaceful futures can disrupt generational cycles of violence.

Peace studies in an apocalyptic nuclear age can trace the rise of peace studies that saw the
emergence of international territorial norms, conflict management, “the Cold Peace” peace
treaties and the Peace Corps (Peters, 2012) and forms of counter-education to a perceived
Western hegemony in peace education (Gur-Ze’ev, 2011) and the possible end of liberal
internationalism that has held sway for over fifty years.

Building a Planetary Consciousness Through Education

The rise of planetary consciousness—an awareness of humanity’s shared fate on a fragile,
interdependent planet—offers educational philosophers a unique opportunity to contribute to
world peace. As the first principle of higher ecological intelligence, the elimination of
personal and social violence can guide educational efforts. This principle encourages
researchers and educators to address structural violence, including inequality, racism, and
environmental degradation, as integral to peacebuilding.

Philosophers like Gregory Bateson (1972), Edgar Morin (2008) and Félix Guattari
(1989)emphasize the need for systems thinking educational ecosophy —an approach that
integrates ecological, social, and cultural dimensions of human life. Guattari’s transversalist
perspective on subjectivity transcends the dichotomy of individual versus social, as well as
the notion of a pre-existing or ready-formed subject, whether as a person or an individual.
Instead, subjectivity is understood as a collective and self-generative process that is
inherently ecological (Peters, 2002). Educational programs inspired by these ideas can help
students grasp the interconnections between their actions and global outcomes.
Philosophically minded researchers have a responsibility to contribute to international peace
efforts. By participating in cross-border collaborations, facilitating dialogue among diverse
communities, and addressing global challenges, they can amplify the transformative power
of education.

Educational Initiatives in Ukraine, Gaza and Lebanon

In regions like Ukraine, Gaza and Lebanon, where the effects of war and displacement are
profound, educational philosophers can play a pivotal role in promoting peace. Philosophies
of care and resilience can shape educational responses to the psychological impact of war.
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Trauma-informed education prioritizes safety, empathy, and healing, creating conditions
where students can thrive despite adversity. Drawing from Martin Buber’s (1972) philosophy
of dialogue, education in conflict zones can promote understanding, truth and reconciliation
as the basis of a philosophy of forgiveness. Facilitating dialogue between communities with
deep historical divisions can build bridges toward peace(Peters, 2019). Paulo Freire’s (1972)
concept of critical consciousness can be applied to empower communities to challenge
systems of oppression and also to build networks of peaceful co-existence. Educational
programs that encourage active engagement with social issues can inspire students to become
agents of change, mobilizing in the name of peace and ecology.

The Ethical Role of Educational Philosophers

Educational philosophers can influence political leaders by promoting critical thinking,
ethical governance, and commitment to social justice. Their work can shape leadership that
is informed by higher consciousness and ecological intelligence. Philosophers can advocate
for alternatives that prioritize education, equity, and peace by critiquing policies that
perpetuate violence and inequality. This involves holding leaders accountable to moral and
democratic principles. Education that fosters ethical reasoning and systems thinking can
cultivate leaders who are capable of addressing complex global challenges. Philosophers can
design curricula that prepare students to lead with integrity and vision. Philosophers can work
with international organizations, NGOs, and governments to promote policies that align with
the goals of world peace and ecological sustainability. Their role as mediators and advisors
is essential in shaping a just and peaceful global order.

In an ecology of peace, educational philosophers that advocate for world harmony, grounded
in elevated consciousness and ecological wisdom, offer a crucial scaffold for navigating the
tumults of our global landscape. By weaving the threads of personal, societal, national, and
international relations into a cohesive ecosystem of existence, these philosophies light the
path toward the eradication of aggression and the nurturing of variety and diversity. They
also serve a critical historical function by recognizing and fostering comprehension of past
injustices, such as the genocides perpetrated by the U.S. against Indigenous peoples, African
Americans, Mexicans, Vietnamese, and Palestinians, as well as those committed by European
colonial forces.

Educational philosophers, armed with the lessons of history and the creativity of the present,
are ideally suited to enrich this vision of transformation. In times of crisis, as seen in the
conflicts in Ukraine, Gaza, and Lebanon, their scholarly endeavors have the potential to
galvanize educational efforts that mend, empower, bridge divides and mend the ecosystem.
Through their interactions with policymakers, scholars, and local communities, these
educational philosophers assert that peace is not just a utopian vision but a tangible and
attainable objective for the shared destiny of humankind that depends on sustaining the
Earth’s ecosystem.
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Abstract

This paper examines the evolution of peace movements and the concept of peace itself
through the lens of John Lennon and Yoko Ono's 1969 "Give Peace a Chance" protest and
its relationship to contemporary global politics. It argues that the idealistic vision of peace
championed by Lennon and the anti-war movement has been fundamentally transformed by
the realities of Pax Americana, where peace has become inseparable from U.S. hegemony
and military power. It is now conditional upon alignment with U.S. strategic interests,
maintained through a complex system of approximately 750 military bases worldwide,
economic sanctions, and proxy warfare. The simple anti-war message of "Give Peace a
Chance" has given way to more complex calculations of "whose peace, on what terms, and
at what cost?" This transformation reflects not just the naiveté of earlier peace movements,
but a fundamental shift in how peace is conceptualized and pursued in an era where conflict
has become integrated into systems of economic and political power.

Keywords: peace movements, pax americana, john lennon and yoko ono, global politics and
hegemony, anti-war activism.
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Introduction

When in 1969, John Lennon and Yoko Ono recorded their ant-war song, "Give Peace a
Chance™ during their Montreal Bed-In on their honeymoon, they embodied a particular
moment in the evolution of peace movements — one where popular protest could still imagine
itself as standing outside the framework of great power politics®. The song's simple refrain,
“All we are saying is give peace a chance”, and the couple's theatrical protest methods
reflected a belief that peace could emerge from grassroots opposition to war itself in the
1970s. However, examining this moment from our contemporary vantage point reveals both
the naiveté and the profound limitations of this vision, as peace in 2025 has become almost
a wishful dream and increasingly inseparable from the architecture of American hegemony.
The transformation in some fifty-six years from that moment to our present reality
demonstrates how thoroughly the concept of peace has been absorbed into the framework of
Pax Americana a relative peace in the Western World after World War 1. Today's conflicts
which include those in Ukraine, Gaza, Sudan, Yemen, Democratic Republic of Congo, Syria
and more, reveal not only the persistence of warfare, but its evolution into a complex
interweaving of economic, military, and diplomatic power projected through a system of
alliances and proxy relationships. This system, anchored by approximately 750 U.S. military
bases worldwide and unparalleled technological superiority in weapons systems, has
redefined peace not as the absence of conflict but as the maintenance of a particular world
order.

Pax Americana and the Redefinition of Peace in a Global Context

The term Pax Americana, which refers to the relative peace and stability enforced by the
United States' global influence since the end of World War |1, has reshaped the very meaning
of peace. With the Global South at that stage still largely occupied by European empires, and
the following push for decolonization and independence, “the colonial powers brutally
challenged the resistance against their empires by establishing Pax Americana or peace
through militarism. However, critics argue that Pax Americana has been Janus-faced, meting
out favorable conditions restricted to the Euro-Atlantic region.” (Smith, 2024). Patrik Cohrs
(2018) points out that many scholars have debated the concept, concluding that:

What came to be pursued was a common bid that eventually clearly transcended “zero-
sum Realpolitik,” and led to the formation of a novel transatlantic system of order that was
premised not only on a mutually beneficial intertwining of political priorities and interests,
but also on a more than merely ideological foundation of common rules, principles and
values. (Cohrs, 2018)

Today's global conflicts, such as those in Ukraine and Gaza, are not just a testament to the
persistence of warfare but also to its evolution into a complex tapestry of economic, military,
and diplomatic power dynamics.

In the post-Cold War era, the United States has emerged as the world's preeminent military
and economic power, with the ability to project its influence across the globe. This influence
is underpinned by a network of approximately 750 U.S. military bases worldwide, in 80
countries, which serve as nodes in a vast web of alliances and proxy relationships (O’Dell,
2024). This system, which is maintained through unparalleled technological superiority in
weapons systems, has redefined peace not as the absence of conflict but as the preservation
of a specific world order that aligns with American interests and values.

!, https://en.wikipedia.org/wiki/Give_Peace_a_Chance
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The conflict in Ukraing, for instance, is a stark example of how modern warfare has become
entangled with the broader architecture of Pax Americana. The support provided by the
United States and its NATO allies to Ukraine is not merely a military intervention but a
strategic move aimed at maintaining the balance of power in Europe. The economic
sanctions, diplomatic maneuvering, and military aid are all part of a larger effort to prevent
the erosion of a world order that has been largely shaped by American policy since the fall
of the Soviet Union.

Similarly, the ongoing conflict in Gaza, with a shaky ceasefire begun January 19 2024,
reflects the complexities of peace in the context of American hegemony. The United States'
unwavering support for Israel, which includes significant military aid and diplomatic
backing, is a cornerstone of its Middle East policy. The peace that is being sought in this
region is not simply the cessation of hostilities but a peace that aligns with the strategic
interests of the United States and its allies. This has often meant a peace that is contingent
upon the military dominance of Israel, a key American ally in the region.

The redefinition of peace within the Pax Americana framework has several implications.
First, it means that peace is often conditional and selective. It may be granted to those who
align with American interests or can be coerced into compliance. Second, it suggests that
peace is not an end state but a continuous process of power projection and control. The
maintenance of peace, in this sense, requires constant engagement in global affairs, often
through military means.

Furthermore, this redefinition has led to a situation where the pursuit of peace can sometimes
necessitate the use of force. The so-called "Responsibility to Protect™ doctrine, which justifies
international intervention in the affairs of sovereign states to prevent mass atrocities, is an
example of how the concept of peace can be intertwined with military intervention under the
auspices of Pax Americana.

Trump's "America First" approach to foreign policy and trade focuses on American interests
above all else!, and challenges many of the principles and institutions that have sustained Pax
Americana. What he instituted in 2017-2021 is being re-imposed in 2025. This includes:
withdrawing from International organisations (World Health Organisation, Paris Climate
Agreement, and the Iran Nuclear Deal); challenging NATO members to increase defence
spending to 5% of GDP. In trade relations, his January 2025 Memo has established a
Department of External Revenue for collecting tariffs from multiple countries. Arguing that
unfair trade practices have hurt American workers and industries, Trump threatens to impose
heavier tariffs on China, going beyond technology companies as previously, and now
threatens 25% tariffs on neighbours, Canada and Mexico, European Union and more?. Rather
than supporting multilateralism, he prefers bilateral direct negotiations with countries. In
emphasizing national sovereignty it is a clear anti-globalisation, anti-free-trade position, that

!, https://www.whitehouse.gov/briefings-statements/2025/01/president-trumps-america-first-priorities/

2, https://www.whitehouse.gov/presidential-actions/2025/01/america-first-trade-policy/; United States President
signs 'America First Trade Policy' Presidential Memo
https://taxnews.ey.com/news/2025-0294-united-states-president-signs-america-first-trade-policy-presidential -
memo; President Trump Issues “America First” Trade Policy and Previews Additional Tariffs on Canada, Mexico,
and China, Wiley Law, 22 January 2025. https://www.wiley.law/alert-President-Trump-Issues-America-First-
Trade-Policy-and-Previews-Additional-Tariffs-on-Canada-Mexico-and-China
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appeals to domestic audiences but alienates many international partners. Emma Farge (Farge,
2025) reports that “the head of World Trade Organization said that any tit-for-tat trade wars
prompted by U.S. President Donald Trump's tariff threats would have catastrophic
consequences for global growth, urging states to refrain from retaliation.”

Trump's presidency in 2025 is a turning point in the Pax Americana, challenging long-
standing relationships and assumptions about U.S. global leadership and reliability and
asserting American dominance more specifically than ever. It is a stance that stands up to
suggestions that the US and the West is in decline. At this point it is hard to see how Pax
Americana may be evolving into a more multipolar world, with the U.S. sharing influence
with rising powers like China, India, and the European Union, when it is so pre-occupied
with its own inward-focussed agenda rather than global responsibilities.

U.S. Strategy of Proxy Warfare amid global rivalry

The U.S. strategy of proxy warfare represents a sophisticated evolution from the Cold War
paradigm. Although they avoid direct military confrontations, yet they not only supply
weapons which are either purchased by another state or given by the U.S. under the guise of
military ‘aid’, including military training, but also battles that may be orchestrated through
forces belonging to other states or non-state combatants. As Britannica states:

Proxy wars enable major powers to avoid direct confrontation with each other as they
compete for influence and resources. Direct means of support by third parties consist of
military aid and training, economic assistance, and sometimes limited military operations
with surrogate forces. Indirect means of support have included blockades, sanctions, trade
embargoes, and other strategies designed to thwart a rival’s ambitions.*

While the fundamental aim of containing rival powers remains, the methods have become
more nuanced and multidimensional. In Ukraine, U.S. supplies of arms and support serve the
dual purpose of weakening Russia while demonstrating commitment to European allies. In
Gaza, the complex relationship with Israel similarly advances multiple strategic objectives:
maintaining a strong regional ally, containing Iran's influence, removing threats to Israel from
Hamas, Hezbollah and Houthis that are supported by Iran, and preserving U.S. credibility in
the Middle East even as U.S. attention pivots toward Asia and China. This strategic
framework has effectively transformed the meaning of peace itself. Rather than the universal
ideal imagined by John Lennon and the anti-war movement, peace has become conditional —
specifically conditional on alignment with U.S. interests and acceptance of its role as global
security guarantor. The old anti-war slogan "Give peace a chance™ has been replaced by a
more complex calculation: "Whose peace, on what terms, and at what cost?” And for the
U.S., “how does it benefit our interests?”’

At the start of the second Trump presidency, it seems to have changed even more, and while
Trump stated he wanted no more wars and wishes to be seen as a peacemaker, Tom Bateman
(Bateman, 2025) for BBC News notes that his Secretary of State Marco Rubio “having
previously stated that all US spending abroad should take place only if it makes America
"stronger", "safer" or "more prosperous"”, we can see that it is all about the U.S., not about
others, not about foreign aid recipients.

The current global rivalry system demonstrates how economic and military warfare have
become increasingly intertwined. Economic tariffs, sanctions, technology controls, and trade
restrictions are deployed alongside military aid and security partnerships, creating a

!, https://www.britannica.com/topic/proxy-war
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comprehensive toolkit for exercising power. This integration of economic and military power
has made the distinction between times of peace and conflict increasingly blurry. Trade
policies, technology transfers, and economic partnerships are now explicitly viewed through
the lens of strategic competition. The division of the world into U.S. allies, friends and
enemies has become starker, yet also more complex. New forms of partnership are
supplementing traditional alliance structures based on shared concerns about rival powers.
The "us versus them™ mentality of the Cold War has evolved into a more nuanced system of
graduated relationships, where countries must carefully calibrate their level of alignment with
competing power centers.

Prospects for Peace are Determined by Alignment with U.S. Strategy

In the annals of peace activism, the 1969 Montreal bed-in by John Lennon and Yoko Ono
was a masterstroke of performance art and political theater, a blend of activism and celebrity
that captured the world's attention. It stands as a testament to the era’s spirit of idealism and
the power of celebrity to amplify a message. The famous couple’s recording of "Give Peace
a Chance" with its simple chorus, “All we are saying is give peace a chance” —“rang out as
a clarion call for a generation weary of war, in particular the Vietham war, and yearning for
a different path. This event encapsulated a moment when the peace movement believed in its
ability to transcend the machinations of the world's superpowers. Lennon and Ono's approach
to protest—non-violent, whimsical, and media-savvy—reflected a broader belief that peace
could be achieved through the sheer force of public opinion and grassroots mobilization. The
couple's message was clear: War was not an inevitability but a choice, and by choosing peace,
individuals could reshape the world. Yet, as we reflect on this iconic moment from the
vantage point of the 21st century, it is impossible to ignore the profound limitations and the
inherent naiveté of their vision. The intervening decades have seen peace become
increasingly entwined with the structures of American hegemony, a reality that Lennon and
Ono's bed-in could not have anticipated.

The Vietham War, which was the backdrop against which "Give Peace a Chance" was
recorded, was a stark example of how American power could shape global conflict. The anti-
war movement of the time was indeed powerful, but it could not prevent the war from
dragging on for another six years after the bed-in. The eventual end of the conflict was not
due to a grassroots uprising but rather to the political calculations of policymakers in
Washington. The peace movement of the 1960s and 70s often failed to grapple with the
complexities of international relations and the geopolitical realities that underpin war.
Lennon and Ono's call for peace, while noble, did not address the root causes of conflict nor
propose concrete solutions for achieving lasting stability. The belief that war could be
abolished through sheer will and the power of song underestimated the intricate web of
interests and power dynamics that drive global conflict. The anti-war movement's critique of
U.S. military intervention, while powerful in its moment, did not anticipate how sophisticated
the exercise of U.S. hegemonic power would become.

In the contemporary world, the concept of peace is often tied to the projection of American
power. Although its 1,328,000 active military personnel is smaller than that of China
(2,035,000) in 2025, the U.S. has the most powerful military in the world, followed by
Russia, China, India. Its military budget of $831 billion far exceeds China with $296 billion,
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Russia with $109 billion, India $86.3 billion, UK $74.9 billion, Japan $50.2 billion®. So with
such massive expenditure, and advanced military technology, the United States, as the
world's dominant military force, has the ability to enforce a certain kind of peace, but this
peace is not always just or equitable. It is a peace that can be imposed through military
intervention, economic sanctions, and/or the exertion of soft power. The vision of peace as a
grassroots movement standing apart from the influence of great powers is, in many ways, a
quaint relic of a bygone era. Moreover, the global landscape has shifted in ways that Lennon
and Ono could not have foreseen. The rise of non-state actors, the proliferation of armed
conflicts driven by ideological extremism, and the increasing sophistication of military
technology have all complicated the pursuit of peace. In this context, the simplistic message
of "Give Peace a Chance" seems hopelessly out of step with the grim realities of modern
warfare.

The modern reality is that prospects for peace are indeed largely dependent on whether they
align with U.S. strategic interests. This is not merely because of American military
dominance, but because the U.S. has constructed a complex system of international
relationships, economic interdependencies, and security arrangements that make it difficult
to imagine peace outside this framework. The old adage that "it's not the gun but the person
using it that is the problem" takes on new meaning when applied to U.S. hegemony — the
issue is not just American power itself, but how that power shapes the very possibilities for
peace and conflict resolution.

The current reality poses challenging questions for contemporary peace movements and
critics of U.S. foreign policy. Simply opposing war, as Lennon and Ono did, is insufficient
when conflict has become so thoroughly integrated into systems of economic and political
power. This is not to denigrate the impact or the importance of Lennon and Ono's message.
Their call for peace remains a powerful and necessary reminder of the human desire for a
more peaceful world. However, it is crucial to recognize the limitations of their approach and
to acknowledge that peace today requires a more nuanced understanding of global politics.
Meaningful advocacy for peace today requires engaging with complex questions about the
nature of international order, the role of military power in maintaining stability, and the
relationship between economic and security interests. In an era where peace is increasingly
defined by and dependent on U.S. hegemony, the song's simple message highlights the
distance between idealistic visions of peace and the realpolitik of our current moment. The
challenge for contemporary peace advocates is not just to oppose war, but to engage with the
complex systems that make peace inseparable from power.

The transformation from the idealistic vision of peace championed by Lennon and Ono to
the current reality of Pax Americana has led to a profound shift in how we understand and
pursue peace. The concept of peace is no longer the absence of conflict but the active
management of a global order that supports American interests and values. This has
implications for how we view conflicts, intervene in international crises, and ultimately, how
we strive for a more peaceful world. As we navigate this complex landscape, it is essential to
recognize the limitations and consequences of this approach and to continue seeking paths to
peace that are inclusive, just, and genuinely reflective of the desires of all global citizens, not

1, https://science.howstuffworks.com/strongest-military-in-the-
world.htm#:~:text=1n%20the%20international %20contest%20for,air%20force%2C%20navy%20and%20army.
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just those who hold power.

"Give Peace a Chance" was a product of its time, a moment when the peace movement could
still imagine itself as an independent force capable of reshaping the world. As we look back
on this moment, we must do so with a critical eye, recognizing the naivety of the vision it
represented while also honoring the enduring ideal it sought to promote. To achieve peace in
our complex, interconnected world, we must grapple with the difficult truths of power and
politics, and we must be willing to engage with the very systems that Lennon and Ono sought
to circumvent. Only then can we hope to move closer to the peaceful world they so fervently
envisioned. The enduring relevance of "Give Peace a Chance" lies not in its prescription for
achieving peace, but in its reminder of how profoundly our understanding of peace has
changed.
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Abstract

This dialogue presents an engaging discussion on the role of philosophers of education in
relation to pedagogy, scholarship, and broader societal concerns like world peace. It
highlights key tensions: the extent to which educators should cultivate particular dispositions
or virtues, the nature of good teaching, and whether philosophers of education have a duty
beyond their discipline to engage in political or moral advocacy. Working from different
philosophical traditions and sensibilities, the authors take opposing positions with respect to
the role of philosophy of education in addressing world peace. We focus on both teaching
and scholarship. We use a dialogue format to examine some of the values and assumptions
at issue in our disagreements.
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Introduction

As longtime friends and colleagues at the Philosophy of Education Society (U.S.A.), we
respect, enjoy, and fundamentally challenge one another’s approaches to philosophy of
education. Siegel locates himself in the tradition of analytic philosophy, and regards
philosophy of education as a sub-discipline of the parent discipline philosophy. Thompson is
informed by multi-disciplinary traditions in which pedagogy and analysis are mediated by
embodied, entangled, emerging prohibitions and possibilities — in particular, African-
American, Chicana, and white anti-racist feminisms; Deweyan and [Alain] Lockean
pragmatism; and queer post-structuralism. The dialogue that follows is not intended to pin
down specific positions in the scholarly literature, however. Instead, somewhat in the
tradition of bell hooks, we seek to draw out some essential distinctions in our views regarding
how philosophy of education should/should not engage questions of world peace.

Dialogue

HS: The world is at war, or so it seems: in Sudan, Ukraine, and the Middle East soldiers and
civilians alike are dying and societies are being torn apart. It would be nice if philosophers
of education could do something about this. But they cannot, at least in their capacity as
philosophers of education. As world citizens, they should of course do whatever they can to
promote peace. But as philosophers of education, their obligations are to advance scholarship
in their field and to teach their students well. ‘Promote peace’ is not part of the professional
obligations of philosophers of education (Siegel, 1981a, 1981h, 1983, 2017).

AT: Insofar as ‘promote peace’ might be interpreted as ‘persuade people,’ I agree; I don’t see
the job of philosophers of education, in our capacity as teachers, as being primarily about
advancing persuasive arguments, or even teaching students how to evaluate arguments
(although both those tasks can be important). You and | probably have an array of
disagreements, but let’s start someplace I think we agree: one of our roles as teachers is to
help students examine their assumptions (and accept their help in examining our own). More
specifically, what would you say that ‘teaching well” entails, for philosophers of education?
HS: Are you speaking only about our capacity as teachers? For me, the primary task is that
of advancing scholarship. As far as teaching goes, we’re agreed that teachers should help
students examine their assumptions — their assumptions concerning the subject matter being
taught, that is; along with subjects that come up during discussion. Why do you ask?

AT: For me, teaching is no less a primary task than research; indeed, | would say that
scholarship has its own pedagogical work (beyond being educative in the obvious
dissemination-of-knowledge sense). Nonetheless, the two undertakings are better addressed
separately; I’'m merely starting with teaching as one of your two points. In terms of your
(partial) position that the pedagogical and scholarly obligations of philosophers of education
include teaching students well, certainly no one would suggest teaching poorly; but is
teaching well self-evident in terms of what it entails (beyond the basics of being prepared,
supportive, reliable, professional, etc.)? My nephew asked me once how many students | had
“converted” to anti-racism, feminism, and other progressive positions. “Probably none,” I
told him. “Then isn’t that a failure?”” he asked. It would be, if persuasion was what teaching
well entailed. It isn’t, however (Beauboeuf-Lafontant, 2005; Fraser-Burgess & Higgins,
2024; Hooks, 1994; Mayo, 2010). | assume we agree about that, but what | want to know is,
what does it mean, for you? These may be the wrong virtues to single out (and feel free to
pick different examples), but if you were to try to teach your students patience, for example,
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or curiosity with respect to some aspect of their work with you, what might that look like? I
think those dimensions of pedagogy could well have implications for what any of us bring to
questions about world peace.

HS: Good questions, Audrey! I don’t think we’d disagree much about what qualifies as good
teaching. Contrary to your nephew but in agreement with you, good teaching clearly doesn’t
involve conversion to the teacher’s own views.

That said, I’'m suspicious about teaching students virtues, and would hesitate to include it in
the requirements of good teaching (Siegel, 2016, 2023). I'm in favor of the virtues, of course,
and against the vices. But what does it mean to ‘teach a virtue’? If it means imparting the
virtue to students — that is, making them virtuous — | would reject it as a requirement of good
teaching. For one thing, it’s a results-oriented criterion of quality, akin to making student
learning a requirement of good teaching. But whether or to what extent students learn
depends upon a myriad of factors over which teachers have no control — a teacher might teach
excellently, yet their students fail to learn. Similarly for teaching the virtues: the teacher may
teach them well yet students remain vicious. For another, the virtues are themselves
controversial philosophically. For yet another, there’s a worry about distinguishing between
imparting a virtue and indoctrinating it. Finally, the virtues you mention are far broader than
our subject. If philosophers of education are obliged to teach them, so are other philosophers,
historians, chemists, and literary theorists. This doesn’t seem to identify obligations that are
unique to philosophers of education.

If you set aside ‘virtue’ talk and speak instead of fostering dispositions, I’'m with you. The
dispositions I’d favor are those involved in critical thinking (Siegel, 1988).

But perhaps this “virtues v. dispositions’ worry is beside the point. So let me turn it back to
you. Do you think philosophers of education should teach their students patience or curiosity?
What do you think that would look like? And why does ‘what they’d look like’ matter?

AT: You’re right, ‘virtues’ is the wrong language. ‘Teach’ is ambiguous here, too, as you
indicate, but we could probably agree on language such as ‘help students practice habits and
cultivate dispositions’ regarding . . . curiosity? Intellectual humility? Playfulness? Although
I agree that, in some forms, critical thinking would be a desirable disposition, you and | would
mean different things by that. This is where | was going with my question about needing to
unpack what “teaching students well” (as well as “advancing the field”) actually means. The
question as to whether or not philosophers of education should work towards world peace in
our teaching and writing turns in part on how we understand the distinctiveness of doing our
discipline and sub-discipline well (Dewey, 1984a; Mills, 1997; Applebaum et al., 2011).
Naturally there is also the larger question of what we mean by world peace (Anzaldua, 1999;
Butler, 2004; Serlin, 2006). Even if we were to argue that all philosophers of education
should, in their professional work, seek to advance world peace, we might equally in some
cases argue that philosophers of education need to encourage resistance or revolution; we
would hardly want to promote peace in the form of fascist appeasement.

There’s a (possibly misleading) sense in which you and | take similar stances to critical
inquiry: both could be called ‘resistance’ orientations. We expect readers and students to
accept the need to examine assumptions, to practice a certain skepticism towards received
ideas, to analyze patterns, and to be prepared to question ‘common sense’ explanations about
how the world works (Barad, 2011; Butler, 2004; Davis, 1995; Du Bois, 1935; Mills, 1997).
But they and we may also need to cultivate appreciation of the unfamiliar, and to embrace
curiosity and humility about seemingly threatening interpretations (Anzaldua, 1999; Keller,
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1985; Locke & Stewart, 1983; Lugones, 2003).

Up to a point, as you say, these would be shared expectations in many fields. It’s important
for philosophers of education to help cultivate curiosity in students because curiosity is vital
to the kinds of systematic attention, inquiry, analysis, and theorization that welcome
challenges to their modalities. It’s also true that generative and generous curiosity are vital
to liberal education as a whole. Such curiosity is respectful, often relationally engaged,
sometimes playful, possibly risky. By contrast, merely skeptical forms of seeming-curiosity
are really pre-judgments. Although the question ‘What is your evidence for that?” might
represent a genuine interest in learning more, it often barely masks a predetermination that
whatever evidence you might advance is unlikely to be persuasive. This is the arrogant
version of skepticism that we see, for example, in early scientific responses to Barbara
McClintock’s work (Keller, 1985). More radical and humane forms of intellectual curiosity
are less likely to pose questions in terms of an unquestioned framework but include
wondering about why and whether those are the relevant or vital questions. One of the ways
that philosophy of education can contribute to broader questions of education, then, is by
helping students reflect on how we think about what count as good questions, productive
dialogue, sitting with doubt (Dewey, 1984b; Morrison, 1992; Pateman, 1980; Kosofsky,
1990).

HS: Critical thinking is not a single disposition but rather involves a collection of them, on
my view. But we needn’t worry about that here. I agree with the thrust of your remarks; all
that you mention is open to critical scrutiny, perhaps especially the frameworks themselves.
And I’m OK with the cultivation of “generative and generous curiosity”, as you so nicely put
it. But how is all that related to philosophers of education’s contribution to world peace?
AT: What | am suggesting is that we, as teachers and as scholars, are always already
contributing to peace, war, paternalism, tolerant or suspicious stand-off, dangerous dalliance,
or untroubled ignorance, among other possibilities — not, obviously, in any directly causal
fashion, but in the sense that how we talk about world issues (or don’t); how we read and
write about the issues that frame war as impossible, inevitable, or something else; how we
ask and answer questions that turn upon vexed relations; how we understand respect and how
we engage in democratic dialogue (and examine manipulated perceptions), all are already in
train (Butler, 2004). Our classrooms and our writings are not aloof from what is happening
not only around us but through us. That much is true of any teacher, but philosophers of
education are in the distinctive position that our business might be said to be learning to ask
good questions about questions, and interrupting operations to revisit the rules of relevance.
HS: I disagree that philosophers of education are in the “distinctive position” you suggest; |
would have thought that scholars in many other disciplines, and certainly philosophers more
generally, are in the “business” you mention. But let’s leave that aside. I take your point in
your most recent remarks, but I worry about overreach. If we “are always already contributing
to peace, war, paternalism”, etc., where does that end? Are we contributing to war and the
rest of your list when we discuss in class Dewey on growth, or Hirst’s forms of knowledge
thesis, or the nature and desirability of critical thinking as an educational ideal? On the view
you’re proposing, as I understand it, all our efforts are through and through political. If that’s
right, in our classrooms we can problematize existing situations and structures, in which case
we’re doing something like applied political theory rather than philosophy of education; or
we can address philosophy of education issues like the ones I just mentioned through a solely
political lens. That seems to me like the end of philosophy of education as an academic
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discipline. Imagine saying the same thing about physicists — their classes touch on subjects
with obvious political ramifications in terms of weaponry and more, but the object of the
class is the physics, not those ramifications. Shouldn’t we say the same thing about
philosophy of education?

AT: | would resist purist or exclusionary definitions of disciplinary boundaries. At the same
time, I recognize what you’re arguing about the need to work with some kind of definition,
and of course we always need to be selective about how we construe the relevance of the
always-already to our educational settings. Moreover, we can be immobilized by the
realization that we’re always already contributing to (even while perhaps struggling against)
inequities, ecological disaster, and societal violence (Frye, 1992). I'm making the always-
already point not to argue for the need for an explicitly political philosophy of education, but
to clarify that how our work is taken up is not going to align with neutral principles and
purposes; we need to be mindful of what interests we are serving, intentionally or not. To
take a journalistic counterpart, reporting that might strive to be procedurally even-handed
and politically neutral (though admittedly this is an outdated fiction) nevertheless can keep
in play loaded questions or perpetuate insufficiently questioned assumptions (Gilmore et al.,
1997).

With respect to what we specifically think and talk about, philosophers of education are going
to differ. How much and how systematically we address issues of coalition, separation,
gender and sexuality, ethics, metaphysics, resistance, policy, ethnicity and race, peace,
nationhood and sovereignty, climate, colonialism, animal rights, religion, or art, for example,
is not the main question (although it’s a relevant question). Perhaps the main question is,
what is philosophy of education for, and what is it not for? One might answer that in a variety
of ways; I’'m not assuming that there should be a reductive answer. But it does matter whether
we see philosophical methods as primarily for knowledge, truth, wisdom, or spiritual
enlightenment, freedom of thought in the Enlightenment sense, attentiveness to discourse and
narrative in the post-structural sense, communication through an Esperanto-style common
second language, or participation in particular, disparate traditions of inquiry, for example.
The hallmarks of good philosophy of education will differ accordingly: what has standing as
‘clarity,” ‘coherence,” or ‘rigor,” and how it matters; what count as ‘significant,” ‘useful,’
‘relevant,” or ‘generative’ questions; what can be recognized as the literatures, traditions,
communities, and hauntings that shape and inform our inquiry.

I think it matters less what we talk about than whether (and how) we are evading troubling
questions and topics, and whether we are drawing upon a rich, international, and otherwise
diverse literature (in my tradition, also historically informed scholarship). I don’t mean that
philosophers of education or other scholars have no choice but to deal with everything all at
once. We can avoid topics just fine. We can avoid talking about the weather, for example.
Yet if 1 want to study North American Indigenous cultures so as to understand particular
linguistic formations, spiritual practices, or conceptions of power, then my evasion of
weather (not as a political but as a seemingly anodyne topic) may affect how | can think about
the questions at all (Black-Rogers et al., 1988; Farella, 1993).

How we ignore nations, cultures, or various topics is likely to be pre-organized for us. For
example, scholars in the U.S. have had the luxury of enjoying an international captive
audience, in part due to how the economics of publishing have functioned; typically, we
ourselves have not been obliged to consider international audiences in carefully developed
ways, perhaps contenting ourselves with a few colorful quotations. Our evasions also may be
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organized by external pressures, fear, stress, animus, contempt, romanticism, loyalty, or
misplaced scrupulosity. To the extent that we specifically avoid any discussion of Gaza, it is
likely to be a way of not-dealing with enormous, messy, tragic complexity, because the
discussion is too fraught with every possibility for going wrong. What might it mean, though,
if we thought that philosophy of education was in part for help in working through these
terrifying complexities? — not in the sense of directly effecting world peace, but in the sense
of contributing vital qualities of inquiry and communication to all of us in our character as
world citizens?

Although I could imagine an argument that any non-treatment of Gaza by philosophers of
education represents a problematic evasion, that isn’t my position. I do think that there exist
any number of ways that philosophers of education (and others) can teach skills, values, and
methods that have little explicit content. Mathematicians and philosophers of education alike,
for example, can teach students about binaries and other assumed relations. One of my
formative experiences as a pre-philosopher of education was learning about bases/radices in
fourth grade; there was no political or even cultural content to the lesson (although there
could have been), yet there were profound implications for my awareness of the power of
organizing frameworks.

In some sense I want to practice my own form of evasion: I’m not really concerned with a
sweeping ‘should’ for philosophers of education, let alone a general mandate over which I
stand as judge. When | ask myself whether philosophers of education should address
ourselves to promoting world peace (insofar as | have any idea as to what doing so would
entail), I am thinking primarily in terms of traditions of philosophy of education in social
foundations and post-foundations. That’s not because I assume that only we could have a role
to play, but because adopting that home-ground focus is how | can begin to reflect on a
possible responsibility.

Evasion is organized by some degree of recognition that a claim might be made upon us, a
claim that we seek not to engage. A lack of awareness on our part (even if it might be
problematic) would not amount to evasion. An explicit argument against such claims also
need not constitute evasion, unless practiced in bad faith (that is, with arguments intended to
deflect or quash, rather than engage). Because claims made upon us may be inappropriate for
any number of reasons, we may have good reasons to decline them. (We even may have good
reasons to evade them, as when confronted with hostile demands.)

I am concerned with the evasion of possible claims upon us insofar as that evasion (what
post-structuralists refer to as the presence of an absence) organizes discussion around a
palpably ignored, charged space (Morrison, 1992; Pateman, 1980; Kosofsky, 1990). Evading
topics because we feel anxious or unequipped shapes the character of our work. In my
politically engaged department, all but one of the faculty who taught undergraduate courses
during the 2016 election avoided any mention of the results of the election with their
undergraduate (as opposed to their graduate) students. The faculty’s understandable
reasoning was that, if the topic were addressed overtly, newly empowered racist white
students might threaten or silence brown and Black students. The one faculty member that
did address the issue in her undergraduate classes (fearfully, because she was in her first year
as a professor) taught math methods; like our graduate teaching assistants that year, she felt
that she had no choice but to address the election. It was too enormous a presence to ignore.
Our Multicultural Education TAs indeed had strategized well in advance for how they would
take up the results, regardless of how things turned out. The senior faculty who evaded any
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mention of the election included our best teachers; | am not impugning either their teaching
or their motives. They were concerned teachers who did as they thought best. Nevertheless,
the evasion they practiced threatened to leave in place the ominous kind of safety that turns
on not-hearing-things, not having fear, desire, or hatred spoken aloud (Kosofsky, 1990).
Ignoring what is in front of us is specifically what scholars and public schoolteachers
currently are being legally mandated to do throughout much of the U.S. We are expected to
flatten out inquiry so that only understandings geared to dominant groups explain adversarial
relations — if societal tensions are recognized at all. While a soporific blandness prevails
within the brave new curriculum, the world ‘outside’ the classroom is inflamed by
conspiracy-fueled hysteria and wholly fictional ‘news’ designed to diminish or demonize
otherness. Argument and analysis can barely find a footing.

Liberal democracy in the classical (rather than partisan) sense values freedom of thought,
‘both sides’ analyses, and respect for difference (Dewey, 1984a) — something that
fundamentalists long have claimed as political protection for their own values. However, the
protections do not run the other way once extremism and absolutist loyalties hold sway. In
its very character as respect for difference and embrace of challenging inquiry, liberalism is
anathema to fundamentalist and right-wing ideologies. Accordingly, teaching even in what
used to be considered mainstream secular ways may be forced underground.

Paradoxically, there is room for hope, here: liberal and progressive forms of inquiry may be
poised to be revivified by circumlocution and underground movement. We have been talking
about what it may mean to take up philosophy of education in the interests of world peace,
and whether that is desirable or appropriate. When the material prospects for meaningful
peace seem shattered, though, and the very language of university scholarship is treated as a
threat to the weaponized kinds of ‘peace’ and ‘harmony’ that serve particular power relations,
then the work of philosophy of education, even in the form of ‘neutral’ teaching and
scholarship, may be forced into other, newly generative forms of inquiry-as-resistance. |
wonder if that reworking of our work may be vital (Anzaldua, 1999).

HS: There’s a lot to come to grips with in what you say here, Audrey; I don’t think I can do
it justice in this brief conversation. But let me say a few things.

First: you are right that we’re always entangled in historical and political circumstances. This
is true of life generally — we’re so entangled when we drive, shop at the supermarket, exercise,
and in every aspect of living. Even our sleeping is so entangled. Does/should this impact our
thinking about central philosophy of education questions, like those concerning Dewey,
forms of knowledge, and educational ideals mentioned above? The “always-already point”,
as you call it, if taken too seriously, condemns philosophical scholarship to an unavoidable
and destructive-to-scholarship politicization. Take my advocacy of critical thinking as an
educational ideal as an example. That advocacy involves publication and so the economics
of publishing, and I’m with you that some publishers can be more politically noxious than
others. We can agree that we should go with the less noxious ones. But does the chosen
publisher affect the quality of my arguments for that ideal? I don’t see how. You are right
that we have to be mindful of what interests we are serving, intentionally or not. The very
advocacy of a position — in the current example, arguing for or against the ideal of critical
thinking — will inevitably serve some interests and not others. Nevertheless, there is a live
philosophical (and practical) issue here: should education be guided by the ideal, or not? Here
the answer will depend not on the interests served, like furthering the profits of a noxious
publishing corporation, but rather on the quality of the arguments advanced in support of and
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critical of the proposed ideal. You might argue that assessments of that quality also need to
be evaluated on the basis of interests served. I would disagree, not because it can’t be done,
but because the philosophical question is then reduced to the political one. Such a reduction
would spell the end of philosophy generally, and philosophy of education in particular. We
should be aware of the interests our work serves, of course; when they are noxious, we should
resist. But let’s not lose sight of the issues that brought us to philosophy and philosophy of
education in the first place.

You ask: “Perhaps the main question is, what is philosophy of education for, and what is it
not for?”” And you answer that it can be for several quite different things. For me the answer
is obvious: philosophy of education is for furthering philosophical knowledge and
understanding about education, just as, for example, philosophy of science is for furthering
philosophical knowledge and understanding about science. | guess you think that that answer
is far from obvious. On this point we’ll have to agree to disagree, at least for the moment.
You also ask: “What might it mean, though, if we thought that philosophy of education was
in part for help in working through these terrifying complexities? —not in the sense of directly
effecting world peace, but in the sense of contributing vital qualities of inquiry and
communication to all of us in our character as world citizens?” I would like to think that
philosophy of education might so contribute. But I am doubtful. And if it could so contribute,
it would be hard to see how that contribution might differ from the parallel contribution made
by other sub-disciplines of philosophy, and by other disciplines altogether.

I guess our fundamental disagreement concerns the ‘practicality’ of philosophy of education:
Should it be conducted with an eye to improving something else, be it educational practice
or something more broadly political, or should it be conducted with an eye to furthering
itself? Along with Dewey, Peters, Scheffler, and others, | vote for the latter. (Siegel 2025)
Philosophy of education’s aim is to improve our philosophical understanding of education.
That is ambition enough. Of course if it can contribute to things outside itself, like world
peace, we should celebrate such contributions. But so contributing is not its raison d’étre.
You are right, and importantly so, that philosophers of education should be mindful of the
interests we are serving. But the quality of our substantive philosophical contributions does
not depend on either those interests or that serving.

You say “I think it matters less what we talk about than whether (and how) we are evading
troubling questions and topics.” ‘Matters less’ for what? Certainly not for our scholarship. If
I ignore (not evade!) troubling questions about Gaza, for example, while arguing for my
favorite educational ideal, my ignoring them simply has no bearing on the quality of my
arguments for that ideal. And your suggestion that philosophers of education who pursue
their subject non-politically might be avoiding or “evading troubling questions and topics”
that they see as irrelevant to their work simply ignores claims of irrelevance. Do you disagree
that some matters are irrelevant to others? Just as the state of the weather outside my window
as | type is irrelevant to my arguments for this or that philosophical topic, so too is the state
of that war to those arguments. That state may well matter to some philosophical projects,
but surely notto all. It may be that we are simply interested in different philosophical projects.
That of course is fine; let all our projects bloom. Gaza is clearly relevant if our philosophical
task is to fix the problems of the world. My claim is that fixing the problems of the world is
not what our work as philosophers of education is or should be about.

Thanks, Audrey, for this challenging dialogue across differences. | look forward to
continuing the conversation!
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Abstract

Whenever social problems, global crises or military conflicts seem almost impossible to
solve, education is often seen as a kind of panacea for them. However, such a shift is
associated with an overburdening of the educational system. Because in education, there is
no morality continuum that leads directly from good intentions to good effects. Peace
education requires stable social environments and requires reliable forms of organization so
that educational interactions can develop their effectiveness in them. Especially in times
when images of war and violence are powerfully intrusive, it is easy to forget that at the same
time, in many parts of the world, peace education work is being carried out with admirable
commitment and in a variety of forms. In all (didactic) concepts of these educational efforts,
an attempt is always made to combine three dimensions: knowledge, feeling and the
relationship to one's own behaviour. It is in the logic of education that direct access to the
learning consciousness is not possible. Although there can be no guarantee that peace
education is effective, we do know that education works.

Keywords: peace education, educational challenges, moral intention vs. impact, emotion and
behavior in learning, social stability and schooling.
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1)
“The demand that Auschwitz should not happen again is the very first educational demand.
It precedes all others to such an extent that I do not believe I have to justify it, nor should I*
(Adorno, 1966).
The impact of this dictum on thinking about education in Germany can hardly be
overestimated. There are various reasons and contexts for this that cannot be addressed here.
From the point of view of educational theory, only one fact should be made very clear: It
seems to be an almost typical mechanism in the face of war, terror and violence of all sorts,
in view of global crises and conflicts that seem almost impossible to solve, to resort to
education as a panacea.
It is all too understandable that this mechanism is so widespread. It not only releaves us of
immediate pressure to act but also makes feelings of powerlessness and helplessness seem
more bearable. The price for his relief is quite high and consists in the fact that the means of
education are often overextended and its possibilities overestimated — usually with the result
of further excessive demands, overwork and new disappointment.
Especially in the face of terror and violence, every educational effort is well advised to stick
to itself and its own genuine possibilities. This means, first of all, aceppting the following
insight: There is no moral continuum inscribed in education in which good intentions, which
increase processually, lead directly and almost automatically to good effects. The challenge
is rather not to cover up the fundamental difference between intention and pedagogical
operation through idealizations, but rather to make precisely this the starting point for
pedagogical reflection. Because the operational inventory of education can be used for good,
less good or even inhuman degrading intentions. In other words, education is not morally
fixed.

2)

Insights from modern sociological system theory (Luhmann, 2017) can be useful for
educational reflection in this difficult situation in several ways. A systems-theoretical
approach sharpens the view of both differences and mutual dependencies. It can protect
against overload and disappointment and draws attention to the scope that can be used
educationally.

The basic assumption of systems theory is simple to formulate: Social systems are formed
through boundary drawing and self-reproduction at different levels. It therefore makes sense
to distinguish sharply between three forms: interaction systems, organizational systems and
society systems. All these forms of system remain tied to their respective levels. One can
quickly see that education is essentially based on interaction systems (e.g. family, teaching-
learning relationships) and organizational systems (e.g. kindergarten, school). In this way it
provides its services for the other social subsystems and, through them, for society as a whole.
War, as the TV-images from Gaza and other regions show with shocking intrusiveness,
destroys all these system structures nearly completely. It causes all everyday-orders to
collapse and reduces human beings to bodies that fight for survival. In other words: The time
of war is not the time of education. It is the time of immediate existential help and elementary
support. This makes the respect for all those who try to set up small ,tent schools in the
refugee camps (or, in Ukraine, underground in some metro-stations) even greater —
pedagogical shelters, so to speak, in which children, despite all the horrors wthin them and
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around them, can devote themselves to learning together with others in a small group, at least
for a few hours.

3)
The images of misery, flight and violence, of destruction, injury and death are extremely
powerful and one can hardly escape their dramatic effect. In view of this, however, it is easy
to forget that at the same time, in many parts of the world, educational work is being carried
out with admirable commitment in a way that can be described as ,,peace education®.
On a global scale, UNESCO’s diverse initiatives and strategies may demonstrate this (e.g.
Peace education in the 21st century. An essential strategy for building lasting peace). From
a national perspective, a wide variety of educational institutions are coming into focus:
Kindergartens and schools of all sorts, youth and adult education centers, all equipped with
appropriate currcula and programs, different didactic models and concepts, as well as a
variety of learning materials and media. There are peace education courses at universities,
specialized research institutes, conferences and congresses on this topic only, exchange
programs, international partnerships and cooperations at all levels of the education system,
not to mention the numerous civil-societies-initiatives and projects. All of these efforts are
based on one principle: Peace can be learned!
If you take a closer look, you can see that the various peace education approaches always try
to combine two dimensions: knowledge and experience. This can be differentiated more
precisely at different levels and, depending on the target group, also in specific peace
education skill areas, peace-building competencies so to say. The didactic staging is always
making cogition, emotions and the own behaviour mutually productive in the learning
process. How this can be best accomplished, what (including paradoxical) effects occur and
how effects can be identified in the medium and long term — these are all important questions
that require further research.
However, what applies to all education also applies to all forms of peace education: There is
no direct access to the learning consciousness. Every goal, no matter how noble, must pass
through the narrow bottleneck of articulation in the process of pointing and learning — and
nothing more than dispositions for future action can be achieved through education, enabled
by its specific causality of form. A guarantee of peace education effectiveness is not to have.

4)

As educational researchers and educational philosophers we are part of the science system.
This is a privileged position in so far as science is a global system in which national
characteristics do not play a major role and, if at all, are of secondary importance. Although
there are different positions in science and therefore there are struggles and disputes in the
search for truth — there will never be violence! Because science is a fundamentally
communicative practice, committed to the exchange of arguments in the form of rationally
guided discourses across all boundaries. Perhaps one could even say that this is a kind of
,»cosmopolitan role model* that shows how understanding is possible across all differences.
This privilege also gives rise to a special obligation to education. And enlightenment also
includes appreciative encouragement to take all those small steps of learning that are only
possible through education and according to its own logic. There are often little things whose
significance is not apparent at first glance — quite apart from the fact that the learning itself
cannot be seen. A small example at the end may illustrate this idea:
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There is an old traditional Iranian vase in our kitchen whose shape and beauty | admire every
morning. | brought it with me as a farewell gift from an academic visit to Iran a couple of
years ago. Whenever | hear, read or see something about Iran on TV, this vase spontaneously
comes to my mind. It obviously represents the experiences I could have made there, a kind
of symbol for my learning experiences so to say. To put it theoretically and in the language
of psychology: This small vase acts as a ,,moderator variable* that influences reception,
cognition and information processing. This is certainly not an effect that saves the world —
but it is a small and not to be underestimated sign for ,,educational efficiency*, a sign of how
reflection and feeling can influence each other through peace building experiences.
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Abstract

This essay examines peace in the Middle East by focusing on the historical precedents that
have led up to the designation of the modern state of Israel. It is argued that it is the role of
the philosophy of education to specifically analyse the creation of the modern state of Israel
as a concept, and to unpack this concept with respect to its consequences. Further to this
detailed philosophical work, this essay speculates on the more general role of the philosophy
of education during times of geopolitical upheaval and universal threat. As such, it was found
that the philosophy of education has the dual function of thoroughly unpacking concepts,
whilst providing an ethical and intellectual basis for examining the causes of violence and its
ramifications. In sum, this essay argues that the philosophy of education has the specific
purposes of critically examining concepts and providing future populations a stable basis for
hope in the future.
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The geographical area that we now refer to as Israel, though includes the West Bank and
Gaza Strip, and that has been called Palestine, as far as history tells us, has frequently been a
zone of conflict (Caplan, 2019). For example, the Old Testament tells of the conflicts between
the early Jewish state and the Assyrian Empire, which conquered the city of Samaria in 720
BCE, and Jerusalem in 701 BCE. Other conquerors of what was called Judea and Samaria
included the Babylonians, Macedonians, Ptolemaic Egyptians, Seleucids, and the Romans
(Kratz, 2015). During the medieval period, Judea and Samaria were subject to the Christian
crusades and Islamic conquests, and more recently, the Ottomans held the territory for 401
years, marking one of the most stable periods for the region until the British took control in
1918 (Mazza, 2008). The modern Israeli state was founded on May 14, 1948, after UN
resolution 181 in 1947, that has directly led to the situation that we find today, and the recent
conflicts in Gaza and Lebanon. The main question for this essay is: What can the philosophy
of education do given the frequent conflicts in this region? And: What are the consequences
of these conflicts for the philosophy of education?

The region is clearly of strategic value, and this is what has spurred on the tendency to want
to dominate and conquer it. However, as 401 years of Ottoman rule showed, the strategic
value of the place does not necessitate conflict. During this period, the geographical area of
modern Israel was a vassal state under the Ottomans, wherein power was administered from
Istanbul and Damascus, and the region, which contained Jewish, Muslim and Christian
inhabitants, was not fought over because of the domination and protection by the Ottomans
(Masters, 2013). Further, the different religious and ethnic groups in the area were not in
conflict under the Ottomans because they were effectively locked into a hierarchy by their
Turkish rulers, and, as such, there was no point in vying for power amongst themselves.
However, given the impossibility of recreating the conditions of the Ottoman rule over Israel,
what can the philosophy of education suggest in the contemporary situation?

Firstly, the conflict in Israel has its roots in the British rule of the territory after 1918. The
League of Nations (1922) and the United Nations (1947) designated that there should be a
homeland for displaced Jewish communities, a movement that accelerated after World War
Il and the atrocities that were enacted on the Jewish people by the German Nazi regime
(Karsh, 2012). The conflicts that have arisen since the establishment of Israel in 1948 are due
to the encroachment of the new state of Israel on other territories and peoples, such as those
that identify as Palestinians, as well as the Lebanese and Syrians. The state of Israel is
importantly supported by western powers in Europe and the US and has high tech weaponry
to defend itself if attacked (Petras, 2011). The point for the philosophy of education is to
recognise the precarity and the vulnerability of the state of Israel, recently positioned as it is
in a hostile region, whilst simultaneously having the weapons to reek destruction on its
neighbours. Thus, the concept of the state of Israel can be likened to a fragile construction,
such as a palace of glass, or a crystal pyramid, yet if this glass or crystal is touched or cracked,
poisons will be emitted from its interior that cause harm. As such, | would suggest that the
job of the philosophy of education is to unpack and question the construction of this palace
of glass or crystal pyramid, and to understand the consequences of such a dangerous object.
In 1917, the Balfour Declaration stated the British government’s support for the
establishment of a homeland for the Jewish people (Gutwein, 2016). However, this
declaration held other strands, meanings and positions, all of which can be unpacked through
the philosophy of education. The British wanted control of the Middle East after what they
hoped would be the collapse of the Ottoman Empire, and hence, the development of a Jewish
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homeland could function as a strategic hub for British interests after the disappearance of
Ottoman control. Further, oil had been discovered in the Middle East in 1908, and even
though its exploitation and economic value had not been fully realised, control of pipelines,
refineries and shipping routes, were already economic interests of the British (Levene, 1992).
Added to this was the British control of the Suez Canal, which could be better monitored
from the proximity of a new Israel, and which is a vital sea route for world trade.

At this level, the theoretical approach to the philosophy of education that is being suggested
to understand the construction of the ‘crystal pyramid’ of the current state of Israel is
historical materialism (Brown & Ladyman, 2019). This approach determines the construction
of Israel in terms of the power games and material concerns through time that have gone into
its genesis. However, there are clearly other concerns that have gone into the development of
a Jewish homeland in the twentieth century. In western powers such as the US and UK,
children are educated through narratives taken from the Old and New Testaments of the Bible
that centre on the geographical zone of the Levant (Al-Hazza & Bucher, 2008). Hence, there
is a deeply embedded spiritual connection to the region through Christian teachings, which
creates an imaginary and lived connection to the place that is beyond material and historical
concerns. Elsewhere, | have termed this approach to unpacking concepts through the
philosophy of education as ‘immanent materialism’ (Cole, 2013, 2014).

Immanent materialism performs a full historical and material analysis on concepts such as
the modern state of Israel as a crystal pyramid; and adds to this analysis the immanent level
of understanding interior and potentially imaginary drives that have gone into its
construction, such as the childhood spiritual connection of education systems in the west
telling the stories of the Old and New Testaments in their classrooms. One manner to
understand immanent materialism is through the construction of a complex plateau in time
(Cole & Mirzaei Rafe, 2017), which includes the material, immanent and spiritual forces that
have gone into the production of a concept such as the modern state of Israel as a poisonous
crystal pyramid. Importantly, the plateau is not static, but includes the dynamics of living
systems, and the forces that are immanent to aspects of its life such as its growth and decay,
its need for resources, and its inevitable death (Cole, 2012). Also, the plateau will learn, and
this learning determines its future directions and how it will respond to further potential
threats and confrontations.

The truth of the present peace and conflict in the Middle East is that it is locked into cycles
of attack and recrimination that the philosophy of education can do little to stop (from the
outside). Conflicts indirectly influence the content and delivery of education, as curricula is
frequently altered to reflect prevailing ideologies and avoid controversial topics related to the
conflicts (Beyer & Apple, 1998). Furthermore, conflicts create an environment of fear and
mistrust, which hinders the open exchange of ideas and critical discourse that are fundamental
to the philosophy of education. In the long term, these conflicts undermine efforts to promote
peace and understanding through education, by perpetuating cycles of violence and division
(Guilherme, 2017). Hence, it is crucial to foster critical thinking, empathy, and a deep
understanding of cultural and historical contexts in which educational philosophy can assist
in cultivating a generation of individuals better equipped to navigate and resolve conflicts. In
addition, the philosophy of education can advocate for inclusive curricula that reflects all
community members’ diverse experiences and perspectives, thereby reducing feelings of
marginalisation and fostering a sense of belonging.

In the end, we are left with the power to construct and deconstruct concepts that help in
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understanding the situation that is portrayed through our television sets and is deeply
connected to political and social power around the world. The crystal pyramid of the state of
Israel is vulnerable due to its specific placement in a hostile environment by an industrial-
geopolitical complex, yet it is heavily armed, and ready to strike back due to its supporters
and financiers (Petras, 2011). As a result, the work of the philosophy of education is primarily
to unlock the complex in which the crystal pyramid resonates and to understand the
throughlines and contours of its build-mode. The philosophy of education cannot stop future
conflict in the Middle East, or coordinate peace, but it can, through rigorous immanent
analysis (Cole, 2012, 2013, 2014). understand the future of an illusion ...
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Abstract

This essay examines the role of educational philosophy in fostering world peace, engaging
historical and contemporary debates. While thinkers from Plato to Noddings argue that
philosophy cultivates political virtues and ethical life, critics like Arendt and Rorty question
its political efficacy. Drawing on Marxist and decolonial perspectives, the essay explores the
limits of philosophical discourse detached from material struggles. It then critiques the
transformation of testimonio from a genre of resistance literature to an academic research
tool, arguing that this shift depoliticizes its original purpose. Instead, the essay calls for a
return to testimonio as urgent evidence of injustice, particularly in the ongoing crisis in Gaza.
By embracing immanent critique and resisting ideological co-optation, philosophers of
education can contribute to peace through critical engagement with global struggles.
Keywords: testimonio and resistance, gaza genocide, decolonial perspectives, peace and
political engagement.
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The topic of this special issue — the contribution of educational philosophers to a turbulent
world: engaging philosophically minded researchers in world peace — is timeless and
controversial. Timeless: because the question of the contribution of philosophy to the world
is as old as philosophy itself. Plato insisted on the rational education of philosopher-rulers
(Plato, 1992); Immanuel Kant thought philosophy was necessary for understanding the
rational necessity of peace (Kant, 1795/1983); G.W.F. Hegel hoped for the development of
“ethical life” (Sittlichkeit) through philosophical thinking (Hegel, 1820/1991). Jean-Jacques
Rousseau (Rousseau, 1762/1979), John Dewey (Dewey, 1916/1997), Nel Noddings
(Noddings, 2013), Maxine Greene(Greene, 2000, 2018), and numerous others have argued
that a distinctively philosophical kind of thinking, understanding, discourse, or education is
necessary for overcoming nationalism, coexisting peacefully, resolving conflicts, developing
democratic habits, fostering imagination and empathy, and cultivating humanitarian values.
Philosophers have also inspired philosophies — in the sense of “ways of life” (Hadot, 1995)
or “forms of life” (Jaeggi, 2018) — which, it is argued, can promote greater peace and
harmony: Stoicism, Confucianism, feminism, Buddhism, secular humanism, Gandhism,
liberalism, Pan-Africanism, and so on. The full list is far too long to present here. In short,
philosophers have almost always attempted to describe philosophy and philosophies in a way
that preserves at least some sort of role for themselves in the creation of a more peaceful
world.

Controversial: because not everyone agrees that philosophically minded research has much
to offer a better politics, let alone to anything as distant and majestic as “world peace.”
Hannah Arendt (Arendt, 1951/2024, 1958/2018) believed thoughtlessness was one of the
roots of political violence but was also suspicious of philosophy’s historical contribution to
politics. Liberal ironists like Richard Rorty (Rorty, 2000) might doubt that philosophy has
much of a “mission” or “task” in the first place (p. 19) — perhaps philosophers are simply
people who are familiar with a certain intellectual tradition, and who (like Hegel in a different
key) can at best help to “hold our time in thought” (p. 20). (Maybe the owl of Minerva really
does only fly at dusk.) It is not that philosophy is necessarily socially useless, but perhaps it
is simply of “no help in dealing with Nazis and other bullies” (p. 16). Perhaps Nazis and other
bullies can (in rare best-case scenarios) be rationally reformed with the help of philosophical
inquiry, but it is much more likely that they must simply be defeated — exposed, ridiculed,
politically out-maneuvered and out-organized — or (in the worst-case scenarios) out-gunned.
For philosophers of education with more socialistic leanings, the social usefulness of
philosophical reflection and analysis is measured by whether it supports or suffocates
political praxis. Philosophical analysis and discussion of peace, democratic values, liberal
principles, and so on, unmoored from international class struggle —what Paulo Freire (Freire,
2018) would have dismissed as the “idle chatter” of “verbalism” (p. 87) — merely legitimizes
capitalist society through its apolitical passivity and perpetuates the conditions for social
alienation, economic oppression, crimes of desperation, and ethnic and gender-based hatred
and aggression. So, insofar as violent conflicts often stem from the destabilizing and
immiserating effects of economic competition between capitalist powers, and are further
incentivized by war profiteers, lasting peace requires (even if it cannot guarantee) moving
past capitalism as the globally hegemonic institutionalized social order. What does this imply
for the average philosopher of education after Marx? Does it give her a reason to take up
militant revolutionary struggle? A reason to participate in building and strengthening
democratic institutions such as labor unions? At the very least, perhaps a reason to vocally
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oppose imperialist wars?

I am not certain what philosophers of education can do for world peace that is all that distinct
from what anyone, in their own small corner of the world, can similarly do. At the same time,
I am for some reason absolutely convinced that a saner and more peaceful world would be
delightfully saturated with philosophically minded educational research. This vision is, |
think, what keeps me motivated more than any instrumental calculus about the causal effect
of my work on world peace. I can easily imagine all sorts of “bullshit jobs” (Graeber, 2019)
fading into obscurity if and when we move toward world peace, but | cannot even conceive
of a better world where we would not need or want to philosophize about education. So, here
is my tentative, general answer: a good world is a peaceful world but not simply that — it is
also one where the practice of educational philosophy is alive and well, and keeping that
possible future alive requires a commitment to the practices and communities that make
educational philosophy.

A life built around the support of this general ideal can be achieved by just about any
philosopher of education committed to “humanism” and “humanistic education” in the senses
employed by scholars like Edward Said (Said, 1979/1994). Beyond this, though, if pressed
to say more, my current thinking is that the practice of “immanent critique” (Jaeggi, 2018)
with regard to education and educational research probably offers, to my mind, the most
useful additional (albeit long-term) contribution to world peace that philosophers of
education qua educational philosophers can hope to make. What follows is a short example
taken from my own small corner of the world.

Historically, the term “festimonio” has most often been used to refer to a body of mid-to-late
20" century Latin American (often Indigenous) resistance literature. First-personal (often
transcribed) narratives of Black enslavement and escape, Indigenous genocide and
survivance, armed resistance, and the kidnapping and torture of political prisoners in Latin
America came, over time, to be classified into a distinctive literary “genre” (and eventually
into a canon of sorts) thanks to the efforts of politically motivated cultural institutions. In
1970, for instance, Casa de las Américas awarded the first Premio Literario for the category
of Testimonio Latinoamericano. As testimonios migrated from speakers of Quechua,
Nahuatl, and Aymara into the publications of Spanish and Portuguese collaborator-
translators, or from illiterate Spanish and Portuguese-speakers toward their literate
collaborator-transcribers, and then all of these eventually into English as translations crossed
the equator into the Global North, these stories (and the unique first-personal form that they
took) came to be received in different ways and were used for different purposes by political
activists, professors of language and literature, and K-12 teachers in the United States. Once
lauded as a discursive instrument for proletarian liberation in Latin America, enthusiasm for
the liberatory potential of testimonios had, by the late 1990s, faded significantly among North
American literary critics.

Curiously, starting at around the same time, the concept (and its politically dramatic history)
gained a new following among qualitatively minded Latine® educational researchers. Now,
however, rather than being interpreted primarily as a genre of quasi-literary, quasi-
autobiographical representations of extreme suffering, violence, deprivation, dispossession,
retaliation, and so on, testimonio became slowly rendered into a kind of “technique” or
“method,” modeled after other methods commonly deployed in social scientific research. For

! “Latine” is a gender-neutral used to refer to people with Latin American heritage.
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example, recent studies have referred to testimonio as something that is “used,” “utilized,” or
“implemented.” Just as often, education researchers have described testimonio as a
“methodology” that morally guides, conceptually frames, or otherwise supports the
interpretation and justification of qualitative studies. It seems more and more that Latine
qualitative researchers have come to leverage the concept of testimonio to signal an alliance
to left-liberal political goals while (implicitly or explicitly) claiming that the reliance on a
concept originating in a Latin American intellectual-cultural tradition does some kind of work
toward ameliorating something, whether that “something” is described in terms of epistemic
injustice, historical misrepresentation and misrecognition, or a centering of historically
dominant “voices.” It also, of course, helps secure valuable lines on resumes reviewed by
deans and provosts at majority-white institutions who are eager to promote diversity (and
relieve themselves of some guilt along the way).

Decolonial thinkers like Anibal Quijano (Quijano, 2000), Enrique Dussel (Dussel, 1995,
2008), Sylvia Wynter (Wynter, 2003), and Frantz Fanon (Fanon, 1961/2005) have shown
how colonialism has shaped the very identity categories that adherents of liberal identity
politics seek to promote, often with a shadow essentialism that is easily obscured by token
gestures of loyalty to a belief in “overlapping” or “intersecting” (though never quite
“fictitious”) identities. Some have also pointed out that the more holistic quest for recognition
and redistribution originally pursued by theorists of identity politics has too often devolved,
in practice, into an inert (and often counterproductive) politics of deference (Taiwo, 2022).
When one’s ethical commitment isn’t to the identification and remembrance of suffering per
se but rather to strengthening a positional advantage for oneself in a capitalist system of
academic production — and doing so by invoking much more extreme examples of suffering
by members of one’s historically oppressed ethnic group — then it is easy to understand how
the life stories of tenured Latine professors in U.S. universities start getting framed as
testimonios as well.

I imagine there is a genuine component of the move to redescribe run-of-the-mill interview
studies as testimonio studies. But overall, the conceptual drift has gone too far. It is time to
paddle back to where testimonio came from — only this time, without the implicit
requirement of turning to one’s own experiences, and without essentializing anything about
“Latines,” “Latinidad,” or the “Latin American experience.” One way to start, in our current
political moment, is to look for testimonios in the ongoing Gaza genocide and scholasticide.
In that corner of the world, there are individuals who are helping to create testimonios in the
sense of the word | believe matters most: testimonio understood as urgently needed evidence
of suffering from extreme and unjust political violence, endured by those who are in that
moment so powerless and incapacitated (or perhaps dead already) that the evidence cannot
come to light without the assistance of a more powerful interlocutor. Some of the starkest
examples of testimonios produced in late 2023 and throughout 2024 exist thanks to the work
of photographers, videographers, correspondents, interviewers, archivists, journalists,
translators, researchers, forensic analysts, investigators, and lawyers at organizations such as
the Al Mezan Center for Human Rights, Amnesty International, Human Rights Watch, the
Palestinian Center for Human Rights, B’Tselem (the Israeli Information Center for Human
Rights in the Occupied Territories), the Israeli Public Committee Against Torture in Israel,
and the UN’s Independent International Commission of Inquiry on the Occupied Palestinian
Territory, including East Jerusalem, and Israel. (I count also the work of social media
analysts, emergency responders, and citizen journalists, who have been crucial co-producers
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of testimonio since the advent of social media.) By allowing the concept of testimonio to drift
in a different direction — eastward rather than vertically up the economic ladder — such that it
can also encompass the experiences of Hind Rajab (Williamson, 2024), Sidra Hassouna
(Sinmaz, 2024), and Sha’ban al-Dalou (Shbair, 2024), then Latin American educational
researchers will be loosening, however, slightly, their ideological commitment to Latinidad.
And the more philosophers of education can identify and encourage others to question their
commitments to this sort of colonial construction — to see how identity politics and symbolic
representation, detached from economic critique, reinforces individualism and inequality —
then the greater their chance, | hope, of contributing to world peace.
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Abstract

Philosophers of education are often committed to speaking out against injustice. Yet when it
comes to the plight of Gazans, a deafening silence reigns. In this essay, we consider the nature
of this silence and what may explain it. On the one hand, philosophers of education may be
indifferent, reluctant to express expertise or fear backlash for speaking out. On the other hand,
there may be some features inherent in philosophy of education related to this silence. The
first feature concerns the difficulty of treating this genocide qua educational issues because
of its deeper roots in the broader global injustice. The second is the lack of philosophical
tensions or puzzles in a clear moral wrong. Others may consider rhetorical or existential
questions, but framing these as academic may seem inappropriately abstract and inhumane.
While philosophers may have many reasons for silence, we nonetheless encourage colleagues
to speak up and take on ‘response-ability’ to condemn the grave injustice the people of
Palestine continue to face and reflect on our collective silence.

Keywords: silence and responsibility, moral injustice, political engagement, Palestine and
global ethics.

@® . o )
©2025 The author(s). This is an open access article distributed under the terms of the Creative Commons
Attribution (CC BY 4.0), which permits unrestricted use, distribution, and reproduction in any medium, as long as the
original authors and source are cited. No permission is required from the authors or the publishers.


mailto:lizj@hku.hk
https://orcid.org/0000-0002-5626-596X
https://orcid.org/0000-0003-1761-3340

VR Jlo ¥ oyled VF oyn W@ﬁ;,&um;ﬁ;,w@pw&ﬂm

Most of us, as philosophers, would say that we have a role to play in our communities and
society, as forces for good, regardless of our scholarly interests (for example, in
epistemology, ethics, or existentialism). We take professional and personal responsibility for
making a positive impact in the world and not contributing to — or at the very least,
minimizing — suffering and injustice and speaking out about what we care about. While
expertise in ethics does not make philosophers better people than other academics or non-
academics e.g., (Besley et al., 2022), we nonetheless normally see philosophers chiming in
on important social and political debates within and beyond their universities.

Educational philosophers, in particular, tend to see themselves as politically and morally
engaged, in their scholarship and communities. Indeed, in a philosophy of education
conference, it can actually be difficult to evade conversations about issues of social justice at
all scales, ranging from exploited hotel staff to the plight of scholars in countries where their
rights (say, to travel or free speech) are curtailed. Furthermore, in our own scholarly works,
philosophers openly condemn, criticize, and write about injustices, such as racism, gender
inequalities, homophobia, transphobia, ableism, and authoritarianism. Some critique silence
as complicity and see it as irresponsible, inhumane, and unethical to opt out of dialogues
about critical issues of human suffering, contending that there is no neutral ground in such
cases e.g., (Applebaum, 2021).

So, we find it shocking and disturbing to see the lack of open discussion, leadership, or
identifiable consideration of the plight of people in Gaza by philosophers of education across
societies who are otherwise regularly incensed by local and global matters of inequity and
injustice. When it comes to Palestine, silence reigns. Philosophers of education who
ordinarily speak out on issues of social justice suddenly appear indifferent or too humble or
anxious to speak out, while, as mentioned, silence is often understood as complicity or tacit
acceptance or tolerance of the status quo. In other words, when it comes to Palestine,
philosophers of education have not been exercising and fulfilling their ‘response-ability’—
i.e., as the ability to respond, as conceptualized by (Stengel, 2023). Do philosophers of
education not have a role to play in global peace? What explains the loud collective silence
Philosophers, among others, may choose silence for different reasons. Apart from
indifference (‘this is an event happening far away and has nothing to do with me”) and
misguided or lazy humility (‘I don't know enough about this conflict’), people may fear
backlash. They may fear being labeled as antisemitic and experiencing repercussions, such
as losing their job or jeopardizing their immigration status (Jackson, 2023). They may face
compassion fatigue or related existential angst (‘is there some aspect of the world that is not
in a state of absolute crisis—where suffering and death are not close at hand? How can | care
for myself and at the same time empathize with humanity at large in a world of seemingly
growing, endless war?’). On the other hand, perhaps there is something about philosophy of
education—or philosophy in general—that also contributes to the field’s collective lack of
action and negligence of its response-ability.

First, theorizing about education assumes numerous background conditions, such as
the presence of educational institutions and the absence of daily threats to life. Life precedes
education, so when lives are being threatened or actually lost, there is not much to theorize
about education. Just in the same way that one cannot theorize about housing equity without
houses, philosophers cannot philosophize about education without students and teachers. To
many people, including philosophers of education, Israel’s occupation of and multifaceted
violence against the people of Palestine is a matter of ‘regional conflicts.” No matter how
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many academics, teachers, parents, and children are killed or displaced or how many schools
and universities are demolished, or how utterly complete the scholasticide — a mass
destruction of education — is, the crisis rarely draws attention qua an issue of education
because the root cause of this violence is the ‘Israel-Palestine conflict” and not something
about education. Still, we might reply that this is a lazy, irresponsible thinking. So only
politicians, political theorists, and scholars of international relations and geopolitics should
respond to genocide? Even this relatively peripheral topic merits further philosophical
investigation about what it means to be a responsible global citizen, scholar, and educator.
A deeper issue is the lack of tensions or puzzles in genocides. Philosophers often
ground their works in a philosophical question that arises from ambiguity or an ethical
dilemma. For instance, in his pioneering work on educational justice, Christopher Jencks
(Jencks, 1988) asked, “Whom must we treat equally for educational opportunity to be equal?”
Hence, in academic ethics, the trolley problem and other moral and ethical dilemmas take the
main stage, and extracting something philosophically salient from them becomes part of the
philosopher’s job (Brighouse, 2024).
However, when it comes to Israel’s genocide, there are no ethical or moral tensions—only a
clear moral wrong. As suggested in the title, Genocide Bad, by Jewish American author Sim
Kern, genocides are only bad (Kern, 2025). There is no such thing as a morally permissible
genocide or a legitimate justificatory ground for it. Genocides cannot be permissible, no
matter the context. Thus, there is no ethical or moral argument to be made aside from clearly
denouncing genocides. Here, philosophical pontification is utterly useless.
However, as previously mentioned, philosophers and philosophers of education often discuss
and denounce other clear-cut matters of wrongdoing and unreasonable harm and injustice,
even while they are not framed as philosophical issues up for debate. Furthermore, some
people may still want to ask some questions. How can such a manmade atrocity be possible
today? In fact, the ongoing mass murder of Palestinians is question-posing. If Steven Pinker
is right that humanity has been on a steady trajectory toward reducing tragedies and
respecting human rights (Pinker, 2020), how can genocide, which is preventable, still
happen?
Such a question can be rhetorical or empirical. ‘How can a genocide still happen?’ is often a
rhetorical expression of disbelief. The scale of daily destruction in Palestine, shared on social
media by professional and citizen journalists on the ground, is unbelievable. The sight of
children blown up, mutilated, killed, starved, or orphaned is overwhelming for anyone with
empathy and compassion. It is, in fact, so overpowering that one cannot resist asking
rhetorically, “What has humanity become?’ The question is also empirical. What led to this
genocide? Where exactly did education fail, in our own societies, around the world, and in
Israel, to reach this point? As empirical questions, some might say they are better left to
historians, sociologists, and others to unpack. Facts and empirical analysis are clearly needed.
One can formulate philosophical questions about the genocide, but as intellectual
exercises, they come with the risk of being inhumane. We can ask, for instance, about the
moral justification for armed resistance, but to do so abstractly risks twisting a real-world
issue into a thought experiment, thus turning away from the real plights of those facing such
a challenge. We can also ask what exactly should count as a genocide. In fact, such an
intellectual exercise did play a role in South Africa’s case against Israel at the International
Court of Justice. Theoretically, it is possible to theorize, analyze, and examine the necessary
and sufficient conditions for a genocide. Yet again, in the face of the daily mass murder in
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Palestine, such theorizing falls flat and can become inappropriately abstract and inhumane.
Speaking out and asking questions are risky. But what is the alternative? As Socrates once
said, an unexamined life is not worth living. What does it mean for philosophers of education
as individuals and communities to stay silent, look away from, and evade response-ability as
we live through and share in a world of genocide? Are we deliberately stepping back from
our tradition of political protest, examination, and critique of dangerous, harmful, obscene
status quos? Are we really condoning a genocide?

Now we know what it looks like for morally upright scholars to do and say nothing when
witnessing the worst of atrocities. Regarding Gaza and other ongoing and emerging
humanitarian crises, we urge educational philosophers to stop hiding and start acting like
responsible global citizens. Or at the very least, to critically ask: Why are we silent? Perhaps
what should be examined first is not whether Israel’s aggression against Palestinians is ever
justifiable or qualifies as genocide, but how it is that philosophers are so content to accept
private and public silence in the face of genocide. Is it worth living this way? We invite our
colleagues to reflect on these questions.

Notes on Contributors

Liz Jackson (ORCID: 0000-0002-5626-596X)

Liz Jackson is the Karen Lo Eugene Chuang Professor in Diversity and Equity at the
University of Hong Kong. She is also the President of the Comparative Education Society of
Hong Kong, a Past President and Fellow of the Philosophy of Education Society of
Australasia, and Editor-in-Chief of Educational Philosophy and Theory. Liz publishes in
philosophy and global studies of education. Her authored books include Emotions:
Philosophy of Education in Practice (2024), Contesting Education and Identity in Hong
Kong (2021), Beyond Virtue: The Politics of Educating Emotions (2020), and Questioning
Allegiance: Resituating Civic Education (2019).

Ka Ya Lee (ORCID: 0000-0003-1761-3340)

Ka Ya Lee is a philosopher of education and is currently a Presidential Research Assistant
Professor at the Faculty of Education at the University of Hong Kong. She primarily works
on ethical issues concerning measurement in education, combining insights from philosophy
of education, science and technology studies, and ‘QuantCrit.” Additionally, she works on
topics ranging from the aim(s) of education, universal pre-K, and children's rights to ethics
education in Computer Science. Before joining the University of Hong Kong, she was a
postdoctoral fellow at the Edmond & Lily Safra Center for Ethics at Harvard University.



VRO Jlo oY ojlad VF s W@jé}n&dlét%}jr}:&@\guuﬂj}; Y

Sy 9 plad (Sl Aol g

ST (g > https://fedu.um.ac.ir s s

oo o adudd il iaw! ol 5 e b wesw

OS5
lZi@NKU.TK (J stens 0t )5S 6Kin (88 5Kin ol el
JL

kayalee@hku.hk .e&seKn (K56t ol ¢ a3 b slnl

AOBAEC PNy ARAMALEN PR VRN s S5 &t VEY/H /0 i3l
AN (o g ol w40l 2y o 53 s 25 1l 15 5587 Lo S (VF )L J LS 5 0 5o 5 10kl
doi: 10.22067/fedu.2025.46544. yyA

058 sbil Conds 5l o 4 & b I L tils gl (ke e 28 i 4 Ll Sy 5 (e Ol sls
(5SS oS o 2 15 OT (Jlezmt BV 5 5 sS pl onle cllin 55l 308 (glodisS i & 58 0355 0
4 e gla STy 1L Bl il 5 5 anaind i slebl 4 (bl (bl gl Sl (Sae 5 el O gkt
bls 1 O Se pl 53 Cur g el 4kl 13 e S (S ol Sae S5 (5 S kil e g1 bl
e 53 0T jGons 1583 15l a3 o (55 50T (slalimn O ety (387 o ) (A (51550 (S s ol A5l
S 015 ol (3N HIST (sl S5 55 s (laloma b U 25 01E ¢ S5 5 pmnss 5,03 s Slgz o 8
SaslST Sle sud g0 Ol gieas B i ) Dy g0 bl clias Hl 3 a5 5550 |, mliljf@«.ﬁlisé)’b Sl i Sl
(Gl 2 b sl S (gl 05 ¥ Ylaaonl 0 pudid s By i 4y Sl 2 5 21551 o S ey Sl S
e it a5 OT L Olias plald 03 50 487 Gyl (e 055 0 5Soms 10 65 oS o0 G525 5 255 O Le
oS ol Dot gm0 3550 53 5 LK sk 4 ) 0 Sy S e 5 S

Sler OV 5 pladd (gl S5l (BN (s g 0D e 5 O S (ST (S0



https://orcid.org/0000-0002-5626-596X
https://orcid.org/0000-0003-1761-3340

VY Jla oY osled VFoyss At 333 o885 0y 3 5 ol (oo ael 2 p 3 VY

I o = Ol amale 5 S S Slelezl 53 & o diine (B gudd Ol giea o I 5ok
o S Sl 205 0o = (ploailing BT GO ¢ ol jmn 5 Htn) Olapale 3Ol
SN 5 s Olg 53 ot 5B bl (sl (oaind 5 (616 o (s L3 0387 i) ol 28
S Gl sbgmosl s —puluy il 4 1) 0T oS s b= 5 opels (Ao 5 s 4 oS
s 4 e 5 313 1) 0B pedd (I 5 et 4 S0 5 Slbl s Dokl
it 4815 Y pane Ll (Besley et al., 2022) (s 0 sioay ¢S od Jyods OLalils 22 L 0LalKesls
S e Sl s slae&sls Sl b 5 s 5o ol 5 2oz rgn slalony 55 0l gl o
S s ollelazrt 5 ode Jolowa 3 15 355 dils LS o7 5 el O gk ol ) sbay
Oiu‘%;jmumw\,asdiiﬁ (@Bl5 55 S A Wb (631 31 (B 5 b
et Olom sl s 3 eletrl Sle ils o)lys S50 514 sl lpns Gsly ol
i 61y M) 0T G i oS g la s 5587 55 Oliien Ll Cond g b a3 8 b s 0l el OLSTIS”
el e o e ysba o e JET 55 06 ks copl r osdhe .ol old 5 5dows (Ol 315T
s 033 Canir i 313N ade ST 8 (gt | mimat i (6l pb (e 315 Ao
LOT o5ly5 5 s ga 513 3Ll 3550 A 0 pSomn |y (ol S5181 5 Cdshan slyls 3131 ade
Wbpuo,\,,ﬁ,fjuf;\gu;?l,mudﬂw&ﬁd)mg,'bo;w@'ﬂ.xﬁ,;@
a2 S3ls G 93 4 A e IVukial 5 il I8 5 Sl Y a2 |y DL 5

(Applebaum, 2021) Jte Ol sieas 3,14 5425 S, b o e
b ile O ¢ e (sladion Ol dals o8 ol oS Cm ) 5 0ms OIS Sl bo (sl ¢l b
(el OFUS ol 03 S 5 e OB guls Lo 5 038 03 50 ksl om s JUS )3 e ol
L e STy Dby Sler 5 e e o5 6l 26 Bl & S Ygmme 5131 ol 487 U s
Jln 0553 Y gone o8 oy 3 5 s 0 s - Coile oS S 3 55 o el I o 5
Ly oo 5 4 0T 51 50l 5 b blisws do 31 Jiw b Sl o 0SS o s olaz Sle
sl L pd b edes Olsiea CLEN &S s S5 4Sboles oS b s iy K v oS
3 el OB gk €355 g0 rlald Sl S (B3 K03 Dsle w3550 AL Sz g by Jari U



\f.rdu‘ku‘\\‘ 09> Agle @jé}e@‘)t%}jﬁ:ﬁ@p Mbu,i'..aj}: \Y¥

Sir tor T Sler plo 53 5B S s el O gk UT gy g0 0,k g Kol 51 S5
23 S s gl 5 (S5 0Lkig s 0Ll 250 0l (5 Dbl 1 E S e DS
FUS o a5 1y Jl ol Lo g7 052

g BYS

2 G o pesde S Gl O Calises b5 w4 Sl (e (0p e LSle (OB guld
oSl 4 ) 6555 5 bl eienSCh 5 (55 5 bsie 0 4y 5 Conlis 0T 3 (5315,
Sl (Sa LOT i e (5o 555k 51 ol oSCa 3131 il oo G5 03 p eslys B
Ol Camad s 0311 Jlas s b Jad 0515 Cs 1 ile (0T Ul 4 25 5 0555 (65 549 48 om
g axlge 63935 ol sl b dble S3smp b ol oSas WOT (Jackson, 2023) dew 545
eSa5 ol & e TS @l Ll Jlanb Candy 53 S 5505 s Ol Sl slac LT
Losor 4 oS Gler 53 St b dle e 5 oS Sale s Sl e il 5 e 458 Sl
b= akels 53 (G s s g5 (808" (Jolen ek 2l 31 dl- 50 0LL e
Sl e 5035 CUE (o plBI 105 (pl 350 o o s 5 3513 35 = S by 4kl
YK PN Py

sy s3date shaia Lol 5 4 Sl gl 53 be ol S s e 05l 3l e Nl
S f g e e S5 S5 S0 m555 Sadidg OB 5 o35 5T (Slasle 3 o s Ale il
3151 a5 (511 35 s 03550 Towd 51 3,8 o 513 LG 5 me 53 S5 (B ol ol e
Bl 3 5 05 Semn a3 (5 2 003 Ol oo 4 50l ays bile gad (SL 25 50T o)l 5
Puatdd 55507 03lys Olalns 5 Ol saT (513 3525 Do Wl 5 b 55 OB sukd 03,57 (515 0 s
5 8B s sis 5 ol el Jan 5 plads SRl (g 5 0 pudid a1 sl 3151 (6l (51 ST
sl (g laakaza QL&B\;A»@J;}UA@F}A‘MC;JA@Q\?M
M,uu;t,w?\,_,u,,:@a,tﬂgwg\ﬁ;jamj‘gmmowixuju\mesww
3 Pl o B 55T gl 03 28 (5356 - B5aT (5356 Al L 5 e o i o015

Sl Sl 1y Sl Jslae bl 3 b o JS8l 5k @il Lo 5 it 5 e seie RESPONSE-ability. !
23S



VRO Jlo oY ojlad VF s W@ﬁ;,&um;ﬁ;,w@pw&,;ﬁ )

Eol Sl (Son I bl 5 peT 4 Ly S 5 (0aedd 5 31l aZBlor Lacd p2s
O ezl b LT oy ol (5 e e 5 S oo (25 S 5 ol 4 on
ol o S el A8 e a b eSCaly 5 5 el dailsy 0 Ktass 5 ol D155
st 3 SR 5 (g (Slime 4T )55 ol (b (el g s 5 2B (S b gses
§ ez 035 J e Slex
al 2o Slllae Al O pudd ol la 287 i 3550 53 pleal b (Bl OB (5 Grae Al
S b g S e 55,8 e Dlis IV e 6 Ll 5148 S o by s e
Sl gl s S T L e ol (SBiseT Slae o)l ilable g LS s (Jencks, 1988)
(Sas8T G 53 ¢ opl s (8T 585 ol 5 gbay GlaS ar bbb sl ol (555 slacs 3
s SIS izl 5 S o S a5 05 55 dh 5 SV sla Ml sl s T gel 5 Al
3 oo B3 (Jl- ol L ((Brighouse, 2024) 555 o o guoes 2 sadkd HIS7 51 sides OT 1 a5
S ol ST ok Lol 63,16 3 gy Jlor s b (S ades gt 0355 oo 1l (55T Js
T (280 2T (63 5 okt 55 00 S 110l by (G218 Juudd ST O gt 514875 b Oles .
o8 e (Kern, 2025) wizs s p3IS” &S5 55 5 a5 b6 e 0o 3B B3 glaocy oty b o a 257 L

S 4S y.;;axs\)!aﬂs\ﬁ@,:w 5 b Cadls s SO b I, iSOy e

don b AL Caliben 5131 L (£¥sle L) ol 56 L85 din s Sl Sean (15 (6 0l 457 S (0 e 5 0] ol oS
S eslinal 5T sl S5e 5sb 4 il
opl 053505 5 o (NS 15 Gl w4 45 Sl add 53 BN Dm0 e 1 S el 5 altns |
S g el oy N o S L1535 4 35k e e (5 (S sl K el
Hgal 5 dlins DS (550 )l
S LS Lo ST 3 i 5 Hlos S S s (655 45 Sl 8 ey o 0 IS o 3 (B (S15) sl S
el 03,5 8 Ko i &SSipss oy sy bl Sulta 6 805 by 41y Tpel 3 0T DS L il oo 45 Azn ol
S Olssl L Vs

AESG 5 T 555 5 g S o T gol 5 s oSl 5 L5 6587 L)

Db iS5 S g ol 53 S S Suldapgs oy sl 5 5 S pal LY
o 3103, Jos b Sl gy (SO 551 (21 038D 103 57 Jasn T 6351310 a0 ) (500 4 s )
Bl ksl ol oiS wor 5 515 oo (o) Faidy 3T L o) ol dsle) 3N J goo!



VR Jlo ¥ oyled VF oyn W@ﬁ;,&um;ﬁ;,w@pw&,;ﬁ \Y$

s (557 Jod g2 o L S o Gl b () IVl om0 ol 6 I3 6 sl 12 gt
el 8B g MalS _3Laidls ol 55 5,415 3 g g

So2lp3 3 5 Loy &y B ¢ 3 O gk 5 s O gk el 0,31 D3 o8 b 0o el (1
BV o a5 o0 b e o 5 Jsine b Slods dallas Jals & L3l 5 oo el 5 o) il
AN pecn) pode AL ol - Jhe Lo B auds Dle b 50 Dl oty (o) 5 sbar filae (2
Log ol i s el Sl Sl (S § 80 sy GV Lial iy st el S
o 4 80 s Sy SNl 58 p e o dandi (4B g ple 5 815 55 Sl a0
S s 65 (Pinker, 2020) 3515 515 ik Gsi 4 ol ) 5 mlond IS (Gl g (S e )3
Sl BT 5 or o 50 (Ll (5 Sy B 457

Ol el 1Sz BT W15 or o S50 (38" b 45800 2L (925 b (3led Wl gr M3 i
S oplalds s wley o pu elis ol ey (elds ) s C}B_} ’L;J{_J\iU)}l{ /u»L.@-l
b o0 4Bl ST il 4 elam] Glawlay 43 o Oy g8 5 gl > OLKasl)sy Loy
T S S 3l edilots iST ost § el Ol Sl 13 o8 IS5 87 (i Ll (35 S50
23 0l Jao b8 5 K Sl S5 503 5 I o b (635 2 (s ilods oz b e
1S58 Canglin glu| s pl gl 53 015 08 4T it 03015 SB0T bioms (5l
s 257 Jd cnl 4 i S 4 1013 (2 e e g 0l oy ST 4 2y S
ol g LS8 = Sl 53 a5 Ol el 53 Oles g el 3 = ST s s 35 00T
Sl gy oS Ly 8 ol (Sn (5 ¢ s 4y 03 g a e p Ol s € riby a4 457
12 8 ol el S oy 1 15 LAOT U 5 5503 1w 01, K03 5 Olaliditmalor (O 5 3o 4y o 55 50 o
b3 SB e s 5 Gila o) 2 )

lagn o 5 Sl Dlsiea Wt ol bl 0357 = e (S s o)l (el Gla i Ol o0
Blorkuus o glie SN a5 05133 ol 5 on i Ol oty AT ol n OAS GLudl  ast Lo oad
21315 0 o 58 Ly 65 4y (8 i & ik st (11 S g0 ST )l Ll
et b o dins 55, Ml i LS (63131 (il (slagss Sl el (S S )3
(Sl b i il 53358 43 8 s (A Jud Ot b (S 4 U3 o i 015 o

.@I:ﬂdﬁfsb&hﬂwolx:): J;\ﬂ\g;d};?éui;ﬂ,umﬁ



VR Jlo ¥ oyled VF oyn W@ﬁ;,&um;ﬁ;,w@pw&,;ﬁ Yy

o 3 o el 1y (ST S 65 £ 85 6l BT 5 e Y b Ol el (e g5 Bl
4 lF s Lsh o Slg bl e el 3 w55, JRESTL aglse 53 cea SL Ll 6 S
S ol A i IS

S L5108 Sl bl w45 sbilen Sz O o Sl Lol 6l SSTb ot (6 Kby 5 51 e
(S ol o a5 35 Ol e an (Lo g kel OB sudd 1 1) (a5 5 oy go 3T
OT o3 lo s dasgn 35 0T 53 (38 s 4 Slem 55 Sdgimn 51513 5 015 5 (55,5 0035 & S
3 dgs Sy 31 S 5 g 2 ¢ oo (1 6) i 31Tk UT €305 lins a0 0 o
oS o a1 ﬂy&ﬁ)bwﬁ LTSS oo (S 0,18 lntali 5 5TOL S
.x;;f@;L;)K@A‘Qlitq-a;)l{;,b-,L,qe.@);)\.ugw.\o\wxlé,&vﬁs\;@o;l
b s Lg‘)l?@u|6uolﬁ_)§i>ja}'&)J}A)J.MJ@CJ&L&J‘A%‘A%}?&@”@A}
J s O 9,08 ASle 5 Lyl 5 1 51 ) *l““fr:f@ Sl 553 Lo 5 ol OB seds | b
25 b amsT s Cles S0 S |z 1687 ST e |y (93U e (ol ¢ Jolut ST Jas Jler
S i Ol b Sl a5 LB Olikands e 51l SISl LT 87 ls pl 058 (g It
o 5 535 DSt 68l ((BS s pl 5 Obpuds |z oS A8 ol S 0058 0 sei
LAJLNJ;L'),i\a)b.)blfé@&}ﬁbd)ub&»ﬁj\?z)b‘_;:j)h.}gid\QQJ;;J})'QT.“U\o:‘AJ
S el

O W 99 05153

O3S 3
W}‘.&L-w‘&S&&c@ﬁb)bdﬁlﬁ}Cﬁ))&‘ﬁﬁx}&)gw;Jb‘Qy&}:j
3o 3 Yl 55 eT aials el geie 5 Gile ety (K8 K e 5550 T el e
Slaols™ syl GTL:.:JL? Sosel Sl Oldlee g aiids ae js )l (e 5 4 ki g aaudd) dloe
(S Kan 3 Cusr 5 el (o (Y YF) (o 53 go s aiads iOlulash Jola ol aJb
(bl eyl ola gy (YY) (lolee! Soss Slwlu 1Clas (g gul 3 (Y YY)
el (Y1R) (55 68 55507 L5 6,50

SLE

0SS5 55 iy Sles Lokl Ol gear ol b 53 g Sl 3y 5 5T Db oSG JLS
3 i b e I il (555 Boas 51 ST il oS 0Kn oKl 5 psle



VR Jlo ¥ oyled VF oyn W@p;,&um;ﬁ;,w@pw&ﬂ YA

Gl g,y 4i) «QuantCritU6,jujru¢wm‘u;,~ﬂm;\ B i 5 ST s 8 5 seT
S sb 50 3 en) posde A8 o S 5 (el 5 9015 e 10 55 ol s oS
wor glp Sls ie il 4 o mes) dNiversal pre-Ky ¢ 5557 (gl)lods abes
oBils 0 gy 51 B S a1 5 5alS e 53 GV 55T (sl 03587 G 5 (OIS 8
s 3155l o&ils 53 13l LI 5 gast B S e 55 (6 S sl Kia g3 O sioa ol (6808 K

B S

References

Applebaum, B. (2021). White educators negotiating complicity: Roadblocks paved
with good intentions. Rowman & Littlefield.

Besley, T., Jackson, L., & Peters, M. A. (2022). Named or nameless: University
ethics, confidentiality and sexual harassment. Educational Philosophy and
Theory, 54(14), 2422-2433.

Brighouse, H. (2024). Normative Case Studies and Thought Experiments: How
They Differ and Why We Need Both. Educational Theory, 74(3), 329-339.

Jackson, L. (2023). Fifty shades of academic freedom: beyond a binary view.

Jencks, C. (1988). Whom must we treat equally for educational opportunity to be
equal? Ethics, 98(3), 518-533.

Kern, S. (2025). Genocide bad: Notes on Palestine, Jewish history, and collective
liberation.

Pinker, S. (2020). Enlightenment now, the case for reason, science, humanism,
and progress. Revista Espaiiola de Investigaciones Socioldgicas (REIS),
170(170), 163-167.

Stengel, B. S. (2023). Responsibility.



E Foundations of Education

s hittps://fedu.um.ac.ir Vol. 14, No 2, 2025 MacES
sezie ISSN(E): 2423-4273 ISSN(P): 2251-6360 Research Article
Betterment of Education and Hope for Global Equilibrium
Rafal Godon

Professor, University of Warsaw, Poland. Email: r.p.godon@uw.edu.pl

Received: 2024-11-28 Revised: 2025-02-10 Accepted: 2025-03-12 Published: 2025-06-11
Citation: Godon, R.(2025). Betterment of Education and Hope for Global Equilibrium. Foundations of Education,
14(2), 129-152. doi: 10.22067/fedu.2025.46679

Abstract

The author posts the question concerning the reasons why educational efforts focusing on the
quality education and betterment of this field do not lead to the stability and balance in the
human relationships understood globally. In the first step drawing on the understanding of
educational organizations worked out in the field of management and educational leadership
he discusses the possible strategies of a change in school culture and climate. In the second
step he refers to the concept of equilibrium interpreted by Hans-Georg Gadamer and on this
basis he reveals consequences of educational policies that miss the possibilities of dialogic
relationships between different stakeholders of education. The main message of the text
emphasises a chance for mutual understanding in education and its power to promote
equilibrium worldwide.
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Introduction

It seems to be obvious that all corrective efforts made in educational actions are motivated
by people’s desire to improve what they do so that eventually they could achieve more.
Changes for the betterment of learning performance become a core issue in all schools’ and
other educational institutions’ endeavours. The role that educational rankings play in most
societies speaks volume in this matter. Also adapting new programmes and introducing
innovations in teaching and learning are considered to be beneficial for agents that are
engaged in schooling. Educational practice and its theories are dominated by the drive to
reach great success and to have the results of better quality (P. Pashiardis, 2016). Obviously
the attempts to reach such aims create the specific pedagogical culture and organizations’
atmosphere.

If these points of description of the main drive in educational practice are really relevant to
the current situation in educational settings, two main questions arise. The first points to the
obstacles on the way to implement a change in educational organizations. It can be formed
as follows: what does hold the positive energy in educational practice that its participants so
often end up with the sense of disappointment and dissatisfaction? Or put it in another way:
What are the barriers for improvement and innovation in educational circumstances? The
second question pertains to the lack of the positive result of a change: why do all those
pedagogical attempts to build stable and safe environments for human flourishing not really
achieve, in a global sense, social, political and personal equilibrium?

In this paper | make an attempt to take these questions and to throw some new light on the
issue of constraints in educational change. In more practical sense the problematic character
of what I try to discuss here can also be revealed by raising the question: Why does education
change slower than the expectations of most its stakeholders?

To respond to these doubts | will draw on the select literature of pedagogical and
philosophical nature. At the first step | will discuss the conception of educational change in
the context of school culture and climate presented by Wayne K. Hoy and Cecil G. Miskel
(Miskel, 2008). In the second step | will reflect on the concept of equilibrium that Hans-
Georg Gadamer (Gadamer, 1996) brings to the discussion on the phenomenon of health.

The strategies of educational change and their limits

Hoy and Miskel (Miskel, 2008) pinpointed three strategies for change. The first ,clinical
strategy” draws on the relationship between different parts of educational community and
environment. It begins with building knowledge of the educational organization. The specific
challenge at this point is to recognize all possible voices and characteristics of the institution
that can be used to reconstruct its full picture, providing that some voices can be really
delicate and participants sometimes almost salient. Then what seems to be necessary for
implementing successfully a change is to come up with some kind of diagnosis that would
uncover places where communication is not working properly and educational practice is
distorted. It seems that without a serious and constructive critique such a goal cannot be
achieved. To move forward it is then needed to present a prognosis where all risks and
possible benefits of the change are recognised. Under these circumstances it is possible to
form certain steps to be taken and processes to be adapted in a form of prescribed procedures.
Finally, it is possible to move to an evaluation step when the whole process is revised and
checked if all actions that were taken really worked properly.

The second “growth-centred strategy” focuses on the individual development of participants
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of the educational experience. It relies on the presumption that change is indispensable for a
properly working educational organization. Schools’ or other educational institutions’ life is
based on the constant state of flux. What’s more, any change in education is always somehow
directed, it has its own orientation, e.g. progressive or regressive. And it heads the goal that
leaders defined as its main value. In this sense the change has always a positive value that is
identified by the responsible staff, mainly teachers. They need however operate in the sphere
of freedom and liberty where they can demonstrate different views and forms of
understanding of the educational values and practice. They respond to the needs of students
and other stakeholders if they work in the liberal, inclusive atmosphere.

The third “normative procedure strategy” plays a fundamental role in establishing and
ensuring norms of the educational organization. It begins with identifying “surface norms”
(a) that are usually used in the practice of the organization. Then the teachers or leaders can
initiate a debate on the fortunate orientations of the institutional development and sketch a
possible new directions of the progress (b). To move towards the recommended directions
the community requires new norms (c). It is a special role of the school leaders to articulate
such norms. However, the difference between the actual and new possible norms needs to be
recognized. This is what is called “culture gap” in organization’s development. Finally, the
culture gap need to be closed by implementing the new recommended norms.

What should be emphasised in the presented theory is the fact that all three suggested
strategies can be implemented simultaneously and they do not exclude each other. None of
them is understood as a universal tool to solve the problem of educational change. It is also
crucial to realise that “educational change” does not refer here to quality of change but to the
whole sphere of education. In this sense “educational” means pertaining to education as a
system as well as to individual personal learning experience. Strategy itself does not work
as a panacea for an organization or for particular students. However, if the strategy is well
recognized and put into practice, it has a potential to contribute to the process of enhancing
quality and to successfulness of educational endeavours. In fact the first discussed strategy
has much more to offer an organization as a whole. The second — to the individual
(institutional and personal), and the third seems to meet expectations of ethical nature that
are characteristic for a community or a group of people (students, teachers, policymakers,
other educational stakeholders).

At this point we can try to give some answers to the question on obstacles to educational
change. What are the barriers for the betterment and innovation in educational circumstances,
then? On the basis of the sketched discussion on strategies it seems that the direct impact on
changes and innovations in educational settings stems from the way that the whole process
has been conceptualized and implemented. It matters how the process has been planned and
how the all agents of the educational endeavours have been engaged in the implementation.
It means that the barriers appear when planning and implementation go wrong and neglect
the real possibilities that are open for the organization and its agents. Particularly the
“growth-centred strategy” creates the positive options of actions for various stakeholders of
the organization. It is also important that focusing on the norms (“normative procedure
strategy”) and the way they are adapted gives a positive impulse to all agents to work in a
creative way and come up with final betterment of the organization.

Another issue related to the problem of barriers for educational change that can be identified
within all three strategies is that the dominant walks of life create among people a desperate
craving for more luxurious goods and higher achievements in all spheres of life, including
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learning. The pressure for having more and of the higher quality is so common that it
maintains in fact the main motivation for students, their parents and policy makers also in
educational circumstances. Unfortunately, the current economic drive begins to play the key
role for agents of an increasing number of organizations (example of universities as profit-
making companies, see Burke, 2024). In this sense, the missionary character of education
does not really responds to the needs of stakeholders. We can recognize here a kind of gap
that is very unlikely to be bridged without negative consequences for pedagogical institutions
and agents. Educational organizations tend to pursue their missionary aims while the
expectations of the external stakeholders very often move the organizations’ activity in a
complete different direction. In the case of schools what calls for urgent intervention is the
vulnerability with which parents accept and in fact completely absorb the economic logic of
thinking about their children’s education and future. Obviously it is not to say that the
economy should have no real influence on the way the organizations are operating. Rather
what deserves here a serious critique and reflective attention as a potential barrier for an
educational change is the decrease or even lack of higher values that are worthwhile
notwithstanding fluctuations in demand for goods and life success.

We can consider also the other version of the question raised in the introduction: Why does
education change slower than the expectations of most of its stakeholders? The attitude of
the stakeholders to a change originates in their ambitions, motivations, dreams and
experiences. No doubt these are rich and deeply differentiated. To meet such a big set of
factors educational leaders need to be very good at listening and responding to the various
stakeholders. Obviously the ideal situation is that those who lead in educational institutions
have such competences. But being realistic we need to accept the fact that the leaders
themselves need constant education, in-service training. In fact, very rarely they are really
well prepared for their work. Thus preparing the whole institution to a change takes time and
is always late to the very quick rhythm of changes that occur in the field of expectations of
various stakeholders.

As W. Warner Burke (Burke, 2024) realised to implement a change into an organization
leaders need to be able to take under scrutiny different aspects of interrelation of the
organization with the environment. Actually they should begin with attentive learning about
the environment. These requires specific approach in different types of institutions and asking
different questions. In the case of non-profit organizations Burke suggests raising questions
concerning the actual meaning of the mission for the educational organization. Among
stakeholders he enumerates different agents as “customers, government regulators, and
professional audiences” (p. 329). He also wonders if academic leaders can really listen well
enough to all these people. Recognising various voices and their idiosyncratic tones of speech
that they use belongs to the art of listening. It means that being a manager of the educational
organization requires skills concerning communication with students, parents, policy makers,
local activists and other stakeholders, both internal and external. The environment of
educational organization is usually very rich and it is almost impossible to train teacher
students to be prepared for working within so deeply plural surrounding. However, the
educational leaders need to realise that the environment is so complex and they should be
ready to respond to the richness and changeability of the organization and its environment. It
means that education is always incomplete and partial, nevertheless it is a serious activity
that deserves our professional engagement.

There is no doubt that internal education stakeholders, among others leaders, need systematic
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support to develop their skills at managing their staff and all organization’s processes. The
professional development policies usually provide such services. The situation of external
stakeholders seems to be much more problematic. The organization can eventually have an
impact on the quality of their staff and leaders but it is almost impossible to implement a
change to the groups of people who are scarcely present in the organizations’ life. For
example the position of parents almost excludes them from every day life of the institution
and makes their expectations very often distant from the real practice of schools. A school as
an institution is responsible for creating safe space for human flourishing of all students, also
of those whose parents promote competitive or economic school culture. It means that the
parents” demand to achieve more and of higher quality, particularly in the sphere of academic
knowledge, is also a part of school practice, related to the school mission and strategy.
However the school’s activity cannot be defined only by such expectations even though the
parents make it clear that they are mainly interested in students’ outcomes. It seems that
missionary character of schools needs to overcome the economic expectations of parents.
Educational organizations can also have troubles with responding to the demands of other
agents that belong to the group of external stakeholders. For example employers are likely to
define the profile of the candidate for a certain position in their organizations mainly by
practical skills and competences. They tend to expect that graduates are accommodated with
almost complete sets of practical skills needed in a certain profession. Hopefully they also
still respect liberal education of the candidates, among others abilities to think critically, in a
creative and responsible way. But in fact the practical competences are privileged by the
labour market. This leads to the situation where universities reduce number of hours devoted
to liberal education or they try to eliminate completely the courses that do not build or
strengthen directly their students’ skills that are required by the labour market. The real
danger is that universities will focus entirely on the labour market expectations and they will
neglect the liberal education and its potential to contribute to the human flourishing of their
students.

Educational institutions should take seriously the situation of all their stakeholders and act
for the benefit of all of them with a special emphasis on well-being of the students and
teachers. The efforts made for enhancing the quality of teaching and learning need to respond
in a reflective way to the current situation of all participants of educational endeavours. At
the same time educational institutions need to draw on their past, historic culture and heritage
of teaching and learning possibilities. They cannot transform their activity neglecting the
increasingly rich legacy of pedagogical practices and literature. It suggests that education
belongs to the sphere of life where changes take time and where haste is not the best solution
for way of acting. Education has to change slower than the expectations of its stakeholders.
The idea to achieve more could have a very positive impact on the students’ experience of
learning but unfortunately it is rather a reason for troubles, encountering obstacles and
personal discomforts in educational practice. As | have tried to show on the basis of
knowledge drawn on educational management and leadership, mainly discussing the limits
of strategies of educational change, the expectations that underlie everyday educational
practice play still too often negative role in students’ life. Unfortunately more does not mean
here better. Although it sounds like a platitude it deserves our critical attention in the context
of the economic progress (Gilead, 2012). The real experience of betterment, when students
can have the feeling that they flourish due to their participation in learning activities, requires
more insightful and inspiring attitude to the educational circumstances then thus mere
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demand for having more. Itis also not so clear that educational theory that uncritically accepts
the logics of progress can eventually open up the sphere of possibilities for the betterment of
all educational stakeholders. The presumption that progressive changes in educational
practice enhance the quality of life of students, teachers and other agents of educational
endeavours and in that sense contribute to their well-being does not reflect the complexity
and uncertainty that describe nowadays the human condition (on the current discussion
concerning education beyond the progress see Vlieghe, 2023; Zamojski, 2023). This is why
we need to work out a more comprehensive approach that would not limit its potential to the
economic aspects of education and that would uncover the personal and idiosyncratic
character of educational experience and change.

Learning for the betterment and equilibrium

Learning belongs to the main concepts discussed in education. Clearly there are plenty of
definitions that are to explain what learning is about and what constitutes its special position
in educational practice. For some theorists “Learning is a compleX cognitive process and
there is no one best explanation of learning.” (Miskel, 2008). But even in this concise
characteristic of learning there is at least one presupposition that requires some critical
comments. Is it really certain that learning is just “a complex cognitive process”? Even when
we say “complex” but describing it as a “cognitive” process, we still miss some meanings of
learning that are not so likely to be revealed by term “cognitive”. Actually, we learn not
necessarily only in an intellectual way but also through different other sorts of experiences
among others through our corporal belonging to the world. This is why it is much more
precise to think of learning in terms of a mode of experience than of a kind of process. Thus
learning is a change but not only in the sphere of cognition.

“Learning occurs when there is a stable change in an individual’s knowledge or behaviour”
say also Hoy and Miskel (Miskel, 2008). And again, when taken under scrutiny this statement
does not make clear what “stable” means providing that learners are becoming themselves in
different, changeable environments and settings. In such circumstances learners’ position is
open for alterations and sometimes even radical changes. So “stable” does not mean in this
context “firm” or resistant to any change but rather able to find a kind of balance that allows
learners to acquire their personal identity. To become oneself a learner needs to change her
“individual’s knowledge or behavior” that apparently is something different than
modification of her rational, cognitive understanding.

It seems that balance plays a crucial role in a change within the sphere of education. But not
only in this sphere. There are many other fields of human life where the concept of balance
can be valuable in throwing some new light on the complexities that occur in human
experience. As Hans-Georg Gadamer noticed the concept of equilibrium can also be helpful
when interpreting the meaning of the phenomenon of health. For Gadamer health is mainly
an issue of maintaining a state of balance in human life. “It is the rhythm of life, a permanent
process in which equilibrium re-establishes itself” (Gadamer, 1996). Equilibrium in not a
mere quality passed from one to the other. It cannot be merely given or received. It does not
depend on our intentions or clever manoeuvres. Health is in a state of flux where ability to
find a balance has a prior importance and is practised constantly. And in every single case
the process of renewing equilibrium is unique and unrepeatable. But what is the most
surprising here is the fact that the state of balance disappears and comes back abruptly, all of
a sudden. “There is no doubt that this represents a quite singular experience (...) We
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encounter the recovery of equilibrium in exactly the same way as we encounter the loss of it,
as a kind of sudden ‘reversal’. Properly speaking there is no continuous and perceptible
transition from one to the other, but rather a sudden change of state” (p. 36). This unique and
idiosyncratic character of experience of equilibrium describes very well the enigmatic
character of human health. Furthermore, it also speaks volumes about the other fragile
spheres of life where balance has a decisive impact on the course of matters. Despite its
unpredictability equilibrium is the main rule that governs all different sorts of delicate
experiences in human life.

The lost of balance, that is when a person gets ill and the intervention of the medical staff is
necessary, means that the interplay of different factors that constitute the condition of health
needs to be re-established. As Gadamer noticed it is never an activity that begins from
nothing. Actually, the doctor’s intervention is mainly about putting into the play and
“supporting those factors that help to sustain equilibrium” (p. 37). At the intervention the
medical staff dwells on the condition of the patient and makes an attempt to strengthen all
elements that constitute the balance in the patient’s life. The main point of the medical
intervention is “to restore an equilibrium that has been disturbed. It is in this that the genuine
‘work’ of medical art consists” (p. 36). The patient’s past and previous experiences are
indispensable resources for the doctor’s intervention. What is then necessary is the doctor’s
disposition to participate in the art of healing. The doctor neither creates any new outcome
of the intervention, nor comes up with any new factor. The main task of the intervention is
to join the flow of life and strengthen those parts of the patient’s life that for some reason
require intervention. In some sense the art of healing is unproductive: “...there is no ‘work’
produced by art, and no ‘artificial’ product (...). On the contrary, it belongs to the essence of
the art of healing that its ability to produce is an ability to re-produce and re-establish
something” (p. 32). The main power in the medical art is then the ability to support what has
already been present in the patient’s life and what is crucial for sustaining its equilibrium.
There is a striking resemblance between the art of healing and the art of teaching and learning.
Both pertain to a very delicate realm of life and both require from participants some
experience that can be revealed as an art. Both medical and educational interventions require
special human dispositions to understand notwithstanding the differences, to respond despite
the difficulties with understanding, to stand unpredictable conditions and patiently wait for a
some improvement. And in both fields there is no promise that at the end all actions that have
been taken will lead to a successful solution. Eventually, both healing and education require
some tact and diplomacy from their agents.

What can be learned from this discussion on equilibrium is that the most fragile fields of
human life deserve our special attention and engagement. Fist and foremost, to work for the
betterment of another human being, in a medical or educational sense, we cannot concentrate
mainly on the intellectual, cognitive aspects of the experience. Education, similarly as
healing, embraces different sorts of factors that only in some part can be rationally, in a
cognitive sense explained. Betterment in health condition or in educational development
requires comprehensive approach, including all possible meanings and factors that have
impact on the human life. The betterment in this sense is a complex experience and as such
cannot be reduced to any single aspect of human condition.

Furthermore, the betterment is not a mere product of intervention. The logic of educational
improvement, or medical recovery, is distant from the logic of production or mechanical,
technological procedures. Pedagogical culture needs to embrace all different styles of



VR Jlo ¥ oyled VF oyn W@p;,&um;ﬁ;,w@pw&ﬂ o

reasoning and different approaches to action. This is why the concept of art can be really
helpful in sheding some new light on the phenomenon of learning. Learning for betterment
has to consist of various cultures, styles and habits of investigation, different models of
argumentation and drawing conclusions. Pedagogy with its various methodologies reflects
the plurality of meanings and possibilities of educational practice. This is why pedagogical
betterment can be achieved by taking different ways of action and accepting different walks
of life.

It is also important to remember that the final result of education actions does not necessarily
meet all the stakeholders’ expectations. The betterment does not mean that finally we achieve
what we planned at the beginning. This is why a fundamental part of teachers’ disposition is
patience and ability to bear situations of disappointment or incompleteness. Things go on
very often in a thoroughly different way that it is expected. As participants of educational
interventions teachers need to understand that their work is rather always partial and never
completely satisfying.

And finally the betterment in education consists of rapid and unpredictable situations where
the course of matters can be changed suddenly so that all plans become ruined. But without
these sudden changes, without reversal the recovery or improvement would be not possible.
To reach improvement learner needs to go through different moments, including failure or at
least doubts. What is, however, really optimistic in this context is the fact that any kind of
mistake or frustration can be overcome, at least in the sense of learning on the basis of
ongoing experiences. Negativity as a part of learning situation can support the positive
changes experienced by the learner and finally contribute to the learners’ betterment.

Conclusions

Now we can come back again to some doubts revealed in the introduction. One of them
pertains to the lack of global peace and equilibrium although in most countries educators,
educational activists and policy makers tend to build stable and safe environments for human
flourishing. Why do the peace education not lead to the equilibrium worldwide?

Having discussed the conditions of a change for the betterment in the light of select strategies
as well as the possibilities of sustaining the balance in educational circumstances we can
conclude that the final result of all human efforts to construct the better world, that is open
for progressive and positive effects, is never a matter of mere calculation. Employing
educational institutions or even the whole educational system does not really guarantee that
the outcomes of the all these pedagogical actions will end up with a success. As it is in most
cases in the fragile spheres of human life, we can do the best that we can and then just hope
that our efforts will eventually lead to some welcome solutions. In this sense the future is
never a matter of certainty.

Obviously the more incisive response to the question requires much more complex approach
and inviting more voices from educational debate as well as from other fields of study. It is
then recommended to continue the research with pertaining to other issues, for example: the
general theory of organization and possibilities of its transformation (Burke, 2024), planning
and implementing change (P. Hersey, 2015), different models of leadership in education and
its possible styles, including holistic approach to the leadership (Pashiardis, 2014).
However, it is possible now to form some recommendations that emerge from the current
reflection. First of all, it is necessary to disseminate the knowledge on management and
leadership in educational settings. This includes the conceptions of strategies and their
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implementations. What is more, teacher training needs to embrace the knowledge and skills
that originates in other than education disciplines. One of the most inspiring field is
philosophy and its rich legacy, particularly in the realm of philosophy of politics and social
philosophy. The other fields of study that can support researchers of education are, for
example, psychology, particularly theories of social processes, sociology, theories of human
resources and economy.

Barriers in educational change are not the only topic that is uncovered in this paper as a
crucial issue in educational debates. On the basis of this reflection it is also possible to
recognize the importance and significance of organization climate, particularly in the context
of teaching and learning. And what is the most crucial in this study, the model of equilibrium
that comes from interpretation of health in Gadamerian perspective can be helpful in our
understanding of the complexity of educational experience. Probably equilibrium still is
possible globally but we need to maintain the outstanding position of dialogical culture in
educational and in all other types of debates that have impact on our public life. At the
personal level it is possible to promote dialogue as a well working model of learning. But at
the global, political level we need to be resistant to any forms of violence or any arguments
of power. Dialogue helps us to learn how powerful arguments can be and it shows how
promote partnership even in conflicting situations. But to benefit from dialogue we need to
protect dialogical culture and atmosphere. This is how our knowledge on educational
leadership and on idiosyncratic character of educational experience can meet at least some of
our expectations and strengthen our hope for global equilibrium.
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Abstract

The Nobel Peace Prize for 2024 was awarded to Nihon Hidankyo, a Japanese organization
of Hibakusha, who are atomic bomb survivors. They have continued to fight against people’s
ignorance about and indifference to what happened under the atomic bomb mushroom
clouds. Peace education is an essential tool for the atomic bomb survivors. Peace education
in Hiroshima and Nagasaki is sometimes criticized, however, because it is always
emphasizing the damages caused by the atomic bombing. This paper explains the
complicated background of the fact that peace education in Hiroshima focuses on the
damages. Since the world ignored their suffering due to political censorship and indifference,
one of the most significant missions for the survivors was to make people understand the
horrible reality under the clouds. The paper then discusses how the philosophy of education
can contribute to disentangling the Hiroshima complexity and shaping mutual understanding.
Keywords: Hibakusha, atomic bomb survivors, peace education, Hiroshima complexity.
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